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ABSTRACT

Aim: Around 15,000 graduate registered nurses enter the Australian workforce each year, forming a critical component of a sus-
tainable and skilled workforce. However, the Australian healthcare system continues to face major challenges in the recruitment
and retention of nurses. This review aimed to explore the existing literature on emotional burnout among Australian registered
nurses during their first year of practice.

Design: A scoping review was conducted using Arksey and O'Malley's methodological framework to map and synthesise peer-
reviewed primary research on emotional burnout in graduate registered nurses.

Methods: A comprehensive search of five electronic databases was conducted, including CINAHL, Medline, Emcare, Scopus
and PsycINFO, in December 2024. Eligible studies included primary research examining emotional burnout among Australian
registered nurses during their first year of practice. Data were charted and reported through a narrative synthesis informed by
thematic analysis.

Results: Six studies met the inclusion criteria, spanning 20years of research. Three main themes emerged: unsupportive work-
places, role stress and workload expectations.

Conclusion: Without addressing the challenges that graduate registered nurses face, emotional burnout and attrition from the
profession are likely to persist, placing increased pressure on the healthcare workforce.

No Patient or Public Contribution: As this study was a review of previously published literature, there was no involvement
from patients or the public in the design, conduct, reporting or dissemination of research.

1 | Background

The global nursing shortage, in combination with the current
aging healthcare workforce, has placed increased pressure on
the healthcare system to recruit and retain registered nurses
(RNs). The case is no different in Australia (Calleja et al. 2024).
The demand for staff often places increased pressure on the
healthcare workforce and the services they deliver. The pre-
dicted national shortfalls of RNs remain concerning, with an
expected deficit of almost 80,000 RNs practising in healthcare
settings by 2035 (Department of Health and Aged Care 2024).
Registered nurses are a vital component of healthcare delivery

in Australia and comprise the largest sector of professionals
within the healthcare workforce, with around 337,000 regis-
tered practitioners (Department of Health and Aged Care 2023).
Of these, approximately 38,854 RNs are first-time registrants,
with 22,699 domestic RNs (including graduate RNs) and 16,155
international registrants (Nursing and Midwifery Board 2025).

In many cases, graduate RNs often feel the need to adjust
quickly and manage high patient acuity, rapid patient turnover
and technological advancements (Gardiner and Sheen 2016;
Rush et al. 2019). These feelings are compounded by a lack of
structured support, inadequate or infrequent feedback from
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supervisors, negative workplace culture and inconsistent ed-
ucational opportunities (Gardiner and Sheen 2016; McKenzie
et al. 2021; Hong and Yoon 2021). This feeling of being under-
prepared, coupled with a lack of structured support, can lead
to exhaustion, emotional burnout, and fatigue (Gardiner and
Sheen 2016; Cubit and Ryan 2011; Donovan et al. 2021), contrib-
uting to graduate RNs' intentions to leave the workplace.

Emotional burnout is defined as a psychological syndrome that
can impact one's ability to work professionally (Leo et al. 2021).
When entering the workforce, graduate RNs generally find
themselves working in challenging conditions with high oc-
cupational stress, which is known to lead to increased burn-
out, mental exhaustion and fatigue (Calleja et al. 2024; Rogers
et al. 2023). To build professional confidence and competence,
graduate RNs require appropriate systems and support pro-
grams, such as transition programs and effective preceptorship,
to develop their skills as novice practitioners (Gardiner and
Sheen 2016; Harrison et al. 2020).

Research indicates that graduate RNs transitioning into pro-
fessional roles can experience feelings of isolation, vulnerabil-
ity, and uncertainty (Calleja et al. 2024; Cubit and Ryan 2011;
Harrison et al. 2020) and require support to transition safely
(Calleja et al. 2024; Mafumo et al. 2022). Supportive workplaces
can help graduate RNs create a sense of connectedness to the
workplace and foster acceptance, resulting in increased job sat-
isfaction, professional commitment and retention (Gardiner and
Sheen 2016; Hong and Yoon 2021; Harrison et al. 2020; Mafumo
et al. 2022; Sebaeng et al. 2023).

This scoping review aimed to capture the peer-reviewed primary
research to explore factors contributing to emotional burnout in
the Australian graduate RN population.

2 | Method

A scoping review was chosen as the method for this research,
enabling exploration of all relevant literature, which allows
for an increased familiarity with the existing literature and
is highly suitable for identifying research gaps (Arksey and
O'Malley 2005). The methodological framework presented by
Arksey and O'Malley (Arksey and O'Malley 2005) guided the re-
search protocol through the following steps: identification of the
research question; identification of relevant studies; study selec-
tion; charting of data; and collating, summarising and report-
ing the results. This review did not require registration, and no
institutional approvals were required. The scoping review was
undertaken in December 2024.

TABLE1 | Inclusion and exclusion criteria.

2.1 | Identification of the Research Question

The scoping review aimed to answer the following research
question:

What research exists on factors contributing to emotional burn-
out for Australian registered nurses during their first year of
professional practice?

2.2 | Identification of Relevant Studies

The PICo (Population, Interest/Intervention, Context) frame-
work was used to develop the research question and relevant
keywords and synonyms were included. The population was
defined as graduate registered nurses, including terms such as
newly graduated, first-year, or newly registered nurses. The in-
terest focused on emotional burnout, including terms related to
psychological burnout, emotional exhaustion, professional burn-
out and mental fatigue. The context was limited to Australian
health facilities, ensuring the review remained specific to the
Australian healthcare environment.

Search terms were selected based on previous literature and
MeSH headings. Search strings included the Boolean oper-
ators of ‘OR’ and ‘AND’. The search terms included “nurse”
OR “nursing” OR “nurses” and “emotional exhaustion” OR
“mental fatigue” OR “burnout”. This was combined with
the phrases austral* OR queensland OR ‘new south wales’
OR victoria* OR tasmania* OR ‘northern territory’ to collect
evidence that was indexed as state-based, excluding it from
Australia as the keyword. Australian Capital Territory, South
Australia and Western Australia state-based research were
captured by the search term austral*. For a detailed account
of the search strategy, please see the Supporting Information
included (Figure S1).

2.3 | Study Selection

Table 1 demonstrates the criteria used to guide inclusion or ex-
clusion for this literature search.

The total number of articles found using the search terms in
the five databases (CINAHL, Medline, Emcare, Scopus and
PsycINFO) was 344 articles (Figure 1), with 91 of these excluded
due to being duplicates. The titles and abstracts of the remain-
ing articles were independently screened against the eligibil-
ity criteria by the team of three researchers. At this point, all
articles deemed to fit the eligibility criteria by one or more of

Inclusion

Exclusion

« English, or officially translated

 Peer-reviewed, primary research studies

 Registered nurses in their first year of professional practice in

Australia

« Papers where the key focus was on emotional burnout

« Papers in other languages
« Secondary research studies such as reviews of literature

« Other nurses, nursing students

« Key focus is not emotional burnout
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s
Articles screened for Articles excluded based on
relevance to topic title and/or abstract review
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.
5}
] Articles sought for retrieval
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) Articles assessed for eligibility Additional articles identified
(n=126) through reference list
i L i screening
Inclusion criteria applied: (n=0)
2 Primary research only
5 focused on Australian-based
T registered nurses in their first
i year of practice. Full-text articles excluded
Key terms: emotional (n = 120) .
burnout mt.ental fatigue Articles were exc_luded_lf they
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— burnout ’ criteria and/or focus on the
i key terms.

Articles included in review
(n=6)

FIGURE 1 | Preferred Reporting Items for Systematic Reviews and
Meta-Analyses (PRISMA) four-phase flow diagram. (PRISMA 2020).

the researchers were retrieved for full-text screening. The ar-
ticles selected for full-text screening were then independently
screened by at least two members of the research team. The re-
search team (all Australian-based nursing academics) met reg-
ularly to discuss the screening and analysis process and resolve
any conflicts. In the third and final stage of screening, 126 arti-
cles were screened against the eligibility criteria and 120 articles
were excluded. In total, six papers met the eligibility criteria and
were included.

Figure 1 presents the Preferred Reporting Items for Systematic
Reviews and Meta-Analysis (PRISMA) for this scoping re-
view. Researchers also used the Preferred Reporting Items for
Systematic Review and Meta-Analysis extension for Scoping
Reviews (PRISMA-ScR) checklist to ensure the scoping review
was reported clearly, transparently and rigorously.

2.4 | Charting the Data

The PAGER framework was used to map the Patterns, Advances,
Gaps, Evidence for Practice and Research recommendations
arising from literature meeting the inclusion criteria (Table S1.
PAGER Framework). Key findings and study data from in-
cluded studies were also mapped and presented in table format
(Table 2).

2.5 | Analysing the Evidence and Reporting
Results

The included articles were managed through the data analysis
software NVivo (Lumivero 2025). Braun and Clarke's six steps
to thematic analysis (Braun and Clarke 2006) were used to guide
the extraction and analysis of the data in the retrieved publica-
tions. The first reviewer (KH) read the articles multiple times to
build familiarity with the data. At this stage, initial codes were
developed, grouped and coded to form themes that addressed
the research question. After the initial analysis was complete,
the themes and subthemes were reviewed by another member
of the team (TA) to ensure the generated themes addressed the
research question. During this process, there were discussions
held to review and define themes to ensure that they were repre-
sentative of the data.

3 | Results

The results are based on the six articles that met the eligibil-
ity criteria for this scoping review, including two quantitative
studies, three qualitative studies and one mixed-method study
(Table 2). The qualitative research papers examined different
dimensions of early professional practice, using descriptions
of lived experience to provide insight into how organisational
and interpersonal factors shape transition outcomes (McKenzie
et al. 2021; Cubit and Ryan 2011; Donovan et al. 2021; Walker
et al. 2013). The quantitative studies provided measurable evi-
dence of psychological and organisational patterns across time,
identifying structural stressors such as workload, role ambiguity
and fatigue (West et al. 2007; Chang and Hancock 2003). Of the
included studies, one investigated the experience of mental ex-
haustion among graduate registered midwives (RM) and grad-
uate RNs (Donovan et al. 2021), while all other studies focused
soley on graduate RNs. One study was conducted exclusively in
the neonatal intensive care environment (McKenzie et al. 2021),
and the remaining five studies were conducted in the general
hospital setting with unidentified areas of speciality (Cubit
and Ryan 2011; Donovan et al. 2021; Walker et al. 2013; West
et al. 2007; Chang and Hancock 2003). The included studies
presented research collected over more than 20years, spanning
2003 (Chang and Hancock 2003) to 2021 (McKenzie et al. 2021;
Donovan et al. 2021). The participants were based in the ACT
(Cubit and Ryan 2011), NSW (Chang and Hancock 2003)
Victoria (Walker et al. 2013) and WA (McKenzie et al. 2021) and
two of the studies were conducted in a broader Australian-wide
context (Donovan et al. 2021; West et al. 2007). All included ar-
ticles examined the experiences of graduate RNs in the hospital
context and discussed emotional burnout as a central theme in
their research.

Three common themes emerged through analysis of the data:
(1) Unsupportive workplaces, (2) Role stress and (3) Workload
expectations.

3.1 | Theme 1: Unsupportive Workplaces

A lack of professional support was raised as a factor that
can create challenging conditions for graduate RNs when
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transitioning into the Australian health workforce. In the in-
cluded studies, the authors conclude that an unsupportive
workplace, including unprofessional behaviour and a lack of
support (McKenzie et al. 2021; Walker et al. 2013), can sub-
stantially impact the transition of a graduate RN, creating a
feeling of disconnect with the profession. Walker et al. (2013)
noted that unprofessional workplace behaviour impacted the
self-confidence of graduate RNs and their ability to build rela-
tionships with colleagues. In this study, many nurse managers
appeared to be unaware of the level of unprofessional work-
place behaviour graduate RNs were exposed to, conceding
that unprofessional workplace behaviour can belittle and de-
moralise graduate RNs, contributing to poor self-esteem and a
lack of confidence (Walker et al. 2013). In their descriptive phe-
nomenological study, Donovan et al. (2021) reported that work-
force issues such as incivility and aggression can contribute to
emotional exhaustion and influence how supported a gradu-
ate RN feels. In their study, Donovan et al. 2021, found that
new nurses who perceived greater levels of social support also
reported lower levels of psychological stress. This indicates
that building positive relationships and social networks with
colleagues can contribute to the development of professional
identity and help graduate RNs feel accepted in the workplace.

3.2 | Theme 2: Role Stress

Graduate RNs reported feeling stressed about the expectation
of them to perform at the level of an experienced RN, and this
emerged as a common theme. Included studies raised concerns
about the level of stress a graduate RN feels when transitioning
into the professional setting, citing feelings of isolation, vulnerabil-
ity and uncertainty (McKenzie et al. 2021; Cubit and Ryan 2011).
The stressful experience of transitioning into the Australian health
workforce was further explored by Cubit and Ryan (2011) in their
mixed-methods study, which stated that the reality shock of tran-
sitioning from a student RN to a graduate RN was confronting and
presented significant challenges in the professional environment.
Cubit and Ryan (2011) further explain that graduate RNs feel a
sense of increased accountability and responsibility upon registra-
tion, leading to increased stress. Graduate RNs in this study shared
that they had experienced instances where they often got lost or
were unable to find different departments due to their inability to
navigate the healthcare facility and felt like they were not always
able to finish their work on time. McKenzie et al. (2021) concluded
that the confidence of a graduate RN could be negatively affected
in the professional setting due to inadequate or abrupt feedback
from experienced staff members (particularly in the first few
weeks of practice), contributing to feelings of self-doubt, isolation
and reduced professional confidence. The impact of unconstruc-
tive feedback was further explored by Walker et al. (2013) in their
longitudinal qualitative study, where participants shared that un-
constructive feedback often left them feeling uncomfortable and
lowered their level of self-esteem.

3.3 | Theme 3: Workload Expectations

In the first year of practice, graduate RNs change and are ex-
pected to consolidate clinical skills and knowledge learned

in the tertiary setting, and competently apply it to the health-
care setting (Walker et al. 2013). As a result of the substantial
growth and development experienced by graduate RNs in this
year of professional practice, workload expectations were a
prominent theme. In the collected research, it appeared that
the environment or context in which a graduate RN was work-
ing did not appear to mitigate feelings of apprehensiveness or
feelings of being underprepared (McKenzie et al. 2021; Cubit
and Ryan 2011; West et al. 2007). McKenzie et al. (2021) con-
cluded in their narrative inquiry that graduate RNs often feel
a sense of anxiety or feel underprepared for practice in gen-
eral nursing settings, and that these feelings were exacerbated
when placed in higher acuity areas, such as the ICU. Walker
et al. (2013) in their qualitative study noted that a perceived
lack of support and stressful workloads often contributed to
the level of stress experienced by the graduate RN, negatively
impacting their assimilation into the professional setting. The
stress associated with workload requirements was mirrored
in a narrative study by McKenzie et al. (2021), who reported
that graduate RNs often felt pressured to complete unrealistic
workloads that were in excess of their capabilities, resulting in
feelings of inadequacy, leading to emotional exhaustion and
burnout. Psychological distress was found to be compounded
further by shift work, a necessary element of most RN roles
and its effects on emotional and social well-being, often
leading to emotional exhaustion and mental fatigue (Walker
et al. 2013; West et al. 2007). While Donovan et al. (2021) in
their phenomenological study reported that experiences of
professional loneliness and the inability to achieve a work-
life balance were linked to graduate RNs feeling emotionally,
physically and mentally exhausted.

4 | Discussion

This review sought to examine factors contributing to burn-
out among Australian graduate RNs. The themes reflect an
interconnected system of workforce, organisational and pro-
fessional pressures that collectively shape the experience of
burnout. These factors are examined in greater depth in this
discussion.

4.1 | Lack of Structured Support Systems

The scoping review identified that a lack of structured sup-
port is detrimental to graduate RNs in their early practice. The
review found that when adapting to clinical environments,
graduate RNs encounter a critical period of adaptation and
growth as they balance developing clinical knowledge with
building a sense of belonging (McKenzie et al. 2021; Cubit
and Ryan 2011). Time to safely develop critical thinking skills
and knowledge through incremental learning was identi-
fied as crucial during this transition (McKenzie et al. 2021;
Walker et al. 2013; Chang and Hancock 2003). Conversely,
the absence of consistent access to structured support, often
constrained by workload demands, rostering pressures and
variable organisational engagement, was associated with
emotional burden, heightening the risk of burnout (Cubit and
Ryan 2011; Donovan et al. 2021; West et al. 2007; Chang and
Hancock 2003).
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Wider research indicates that graduate RNs require approxi-
mately 12months to consolidate professional competence and
confidence (Humphries et al. 2025), with the first 3-6 months
identified as the most critical in their professional develop-
ment (Ciris Yildiz and Ergun 2020; Woo and Newman 2020).
International literature reports higher burnout rates among
graduate RNs compared with experienced practitioners, with
structured support systems identified as central to successful
transition to practice (Ren et al. 2024). In China, Ren et al. (2024)
found that a lack of structured support hindered graduate RNs'
ability to manage role demands, leading to emotional exhaus-
tion, reduced efficiency, high burnout and increased turnover.
These findings are reinforced by a systematic review by Kreedi
et al. (2021), which included literature from Australia, Ireland
and the United States, demonstrating that limited support in-
creased stress and vulnerability and contributed to graduate
RNs leaving the profession. While models of support may vary
across settings, the literature consistently underscores the crit-
ical importance of structured support during the first year of
practice for graduate RNs.

4.2 | Workforce Challenges and Blurred
Boundaries

Findings from the scoping review demonstrate a clear correla-
tion between workforce pressures (particularly arising through
inadequate staffing levels, inappropriate skill mix and blurred
scopes of practice) and increased emotional burnout among
graduate RNs (McKenzie et al. 2021; Cubit and Ryan 2011;
Donovan et al. 2021; Chang and Hancock 2003). In the review,
the limited opportunities for role modelling, supervision, and
supported skills development increased the likelihood that grad-
uate RNs practice beyond a scope in which they feel confident
(Chang and Hancock 2003). In contrast, well-staffed environ-
ments with an appropriate skill mix create safer conditions that
allow graduates time to consolidate skills, seek guidance and
develop professionally within their scope of practice (Chang and
Hancock 2003).

International research by Masso et al. (2022) identifies a key
precursor to graduate RNs' lack of confidence and heightened
role pressure: being assigned responsibilities they perceive are
beyond their expertise. This experience of blurred boundaries
and responsibility is explored further, with reported reduced
confidence in asking for help and managing complex pa-
tient needs, particularly during the first 6 months of practice
(Masso et al. 2022). The notion that graduate RNs feel afraid
or reluctant to ask for help, especially from staff perceived as
unapproachable or unsupportive, is mirrored in research by
Mellor et al. (2022). This work highlights how psychologically
unsafe environments compromise graduate RNs' confidence
to speak up, seek clarification and ask for help when uncer-
tain or under stress (Mellor et al. 2017). Importantly, this re-
search reinforces the need for appropriate and safe staffing
levels to ensure graduate RNs are afforded the time and sup-
port required to practise safely in healthcare settings (Mellor
et al. 2017; Ng et al. 2025).

Globally, workforce shortages are forecast to worsen, with
critically low levels expected in regions including Australia,

Africa and the Mediterranean (Boniol et al. 2022). These pro-
jections underscore the importance of ongoing learning op-
portunities and a supportive workplace to foster confidence
and reduce burnout, ultimately enhancing job satisfaction (Ng
et al. 2025).

4.3 | Challenges in Maintaining Work-Life Balance

The findings of the scoping review indicated that Australian
graduate RNs who are unable to manage a healthy work-life
balance are more susceptible to burnout (Donovan et al. 2021;
Walker et al. 2013; West et al. 2007). This challenge often made
it difficult to connect with family and friends, compounding
feelings of exhaustion and fatigue (Donovan et al. 2021; Walker
et al. 2013). West et al. (2007) noted that graduate RNs who plan
time away from work well in advance had improved job satisfac-
tion and reduced levels of emotional burnout.

Masamba et al. (2026), in their scoping review, state that work-
life balance refers to staff managing their personal lives while
also managing their professional obligations. This work sum-
marised that multiple factors could contribute to stress and that
pressure from the professional setting can carry over into per-
sonal lives (Masamba et al. 2026). The inability of the graduate
RN to escape workplace stress or process stressful situations
negatively impacts well-being and predisposes the nurse to emo-
tional burnout (Masamba et al. 2026). Wider literature notes that
shift work and longer working hours (12-hour shifts) negatively
affect performance and make it difficult to achieve work-life bal-
ance (Baharum et al. 2023), contributing to burnout and mental
fatigue. Internationally, research conducted in Japan by Matsuo
et al. (2021) indicates that adapting and managing overtime ex-
pectations can be challenging for a graduate RN. This, coupled
with role stress and unsupportive workplaces, can make it dif-
ficult for graduate RNs to achieve a healthy work-life balance
(Matsuo et al. 2021; Boahman and Laschinger 2015). Further re-
search by Boahman and Laschinger (2015) states that a work-life
imbalance generally results in higher levels of stress, decreased
work effectiveness and an overall reduction in the quality of
life. Their research concluded that increased levels of burnout
impact organisations, causing staff turnover, absenteeism and
decreased job satisfaction (Boahman and Laschinger 2015).

The demands of adjusting to shift work and overtime, along-
side high workloads and emotionally complex environments,
challenge a healthy work-life balance for graduate RNs, com-
pounding feelings of exhaustion and burnout. Collectively, these
findings suggest that emotional burnout in graduate RNs is not
simply an individual stress response, but a predictable outcome
of systematic workforce and organisational conditions.

4.4 | Implications for Research, Policy
and Practice

Currently, there is limited evidence exploring the relationship
between geographic location and graduate transition, with more
than 10years since such studies were conducted. Comparing
findings across different geographical locations could provide
context about the obstacles graduate RNs face during their first
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year in the Australian-based healthcare system. Additionally,
research examining transition to practice programs could pro-
vide a more transparent understanding of how these programs
are used to support graduate RNs. Existing literature supports
structured orientation and graduate transition programs as
the gold standard for improving job satisfaction and retention
among graduate RNs.

From a policy perspective, there is a need to develop mandates
for creating supportive work environments that include ade-
quate staffing levels, suitable adjustment periods for graduate
RNs and professional development opportunities targeted to
their specialty area (King et al. 2021). By providing safe levels
of staffing and adequate supernumerary periods, graduate RNs
can be afforded the opportunity to develop critical thinking and
clinical reasoning skills with the support of their more experi-
enced colleagues (Masso et al. 2022).

In practice, promoting team-building activities and interpro-
fessional collaboration can enhance the sense of belonging and
support for graduate RNs within the workplace. Providing oppor-
tunities for graduate RNs to build a connection to the workplace
and encouraging practices that promote work-life balance, such as
flexible scheduling and adequate time off, can help graduate RNs
manage stress and prevent burnout (Sterner et al. 2023).

5 | Limitations

The limitations of this research include the small sample size
available for analysis and its focus on graduate RNs within the
Australian context. While this focus provides valuable contex-
tual insight, examining experiences of graduate RNs across
international settings may offer additional perspective and
strengthen the transferability of the findings. Furthermore, the
limited body of contemporary literature in this area restricts
the depth of understanding, making it difficult to capture cur-
rent workplace realities, emerging organisational pressures
and the evolving experience of graduate RNs. The gap in evi-
dence limits the ability to draw robust conclusions and reduces
confidence in applying the findings to modern, rapidly chang-
ing healthcare environments.

The healthcare contexts of articles included in the review were
also limited to hospital-based nursing and did not incorporate
different healthcare settings, such as community-based nursing,
remote health services or general practice nursing. This limita-
tion makes it difficult to determine what factors contribute to
emotional burnout more broadly. We also acknowledge that
often, inconsistent terminology is utilised across the published
research to discuss RNs in their first year of practice. As is the
case with examining the role and scope of practice of nurses na-
tionally or internationally, the nomenclature continues to pres-
ent challenges for researchers examining and synthesising the
literature.

6 | Conclusion

This research sought to better understand the challenges gradu-
ate RNs face in the Australian sector to identify how educational

and institutional bodies can support graduate RNs and reduce
instances of burnout. The scoping review revealed that there is
a sparsity of evidence reporting on factors contributing to emo-
tional burnout for Australian RNs during their first year of pro-
fessional practice. Nevertheless, the review unearthed three key
themes that influence graduate RNs' susceptibility to burnout
in practice, including unsupportive workplaces, role stress and
workload expectations. Without targeted interventions address-
ing workplace culture, role stress and workload expectations,
attrition during the first year of practice is likely to continue.
Strengthening transitional support remains important to re-
taining graduate nurses. As our healthcare system continues to
evolve and the demands on health professionals rise, we must
understand the challenges graduate RNs face to support their
development as professionals and their longevity in the profes-
sional setting.

Author Contributions

Authors who made substantial contributions to conception and design,
or acquisition of data: Kate Hurley, Tracey Ahern. Authors involved
in screening, analysis and interpretation of data: Kate Hurley, Tracey
Ahern, Peter Hartin. Authors involved in drafting the manuscript or
revising it critically for important intellectual content: Kate Hurley,
Tracey Ahern, Peter Hartin. All authors have given final approval of the
version to be published.

Acknowledgements

Open access publishing facilitated by James Cook University, as part
of the Wiley - James Cook University agreement via the Council of
Australasian University Librarians.

Funding

The authors have nothing to report.

Disclosure

Artificial Intelligence Declaration: No large language models were used
in developing any portion of the manuscript.

Ethics Statement

The authors have nothing to report.

Conflicts of Interest

The authors declare no conflicts of interest.

Data Availability Statement

The authors confirm that all data used in this study were collected, ver-
ified, and analysed by the author team. The authors take full responsi-
bility for the integrity of the data and the accuracy of the data analysis.
The dataset supporting the findings of this study is available from the
corresponding author upon reasonable request.

References

Arksey, H., and L. O'Malley. 2005. “Scoping Studies: Towards a
Methodological Framework.” International Journal of Social Research
Methodology 8, no. 1: 19-32. https://doi.org/10.1080/1364557032
000119616.

10 of 12

Nursing Open, 2026

B5UBD| SUOLLLOD BAIa1D) 3gedl|dde ay Ag pausenob sl sajole YO ‘8sn JO S3|nu 1oy AzeiqiT auluQ A3]IA UO (SUOI}PUOD-pUe-SWLB)W0D B | 1M Aleld Ul |uo//:Sdny) SUo 1 IpuoD pue sws | 8y} 88S *[9202/50/0€] uo ArelgiauliuQ A[IM ¢ AisBAIUN 400D Sswer - wsyy Aa%el ) Aq 6190/ 2dou/z00T 0T/10p/wod A 1mARelq tjul|uo//:sdny wouy pspeojumoq ‘9 ‘9z0z ‘8S0THS0Z


https://doi.org/10.1080/1364557032000119616
https://doi.org/10.1080/1364557032000119616

Baharum, H., A. Ismail, L. McKenna, Z. Mohamed, R. Ibrahim, and N.
Haty. 2023. “Success Factors in Adaptation of Newly Graduated Nurses:
A Scoping Review.” BMC Nursing 22: 125. https://doi.org/10.1186/s1291
2-023-01300-1.

Boahman, S. A., and H. Laschinger. 2015. “The Influence of Areas
of Worklife Fit and Work-Life Interference on Burnout and Turnover
Intensions Among New Graduate Nurses.” Journal of Nursing
Management 30, no. 8: E164-E174. https://doi.org/10.1111/jonm.12318.

Boniol, M., T. Kunjumen, T. S. Nair, A. Siyam, J. Campbell, and K.
Diallo. 2022. “The Global Health Workforce Stock and Distribution in
2020 and 2030: A Threat to Equity and ‘Universal’ Health Coverage.”
BMJ Global Health 7, no. 6: e009316. https://doi.org/10.1136/bmjgh
-2022-009316.

Braun, V.,and V. Clarke. 2006. “Using Thematic Analysis in Psychology.”
Qualitative Research in Psychology 3: 77-101. https://doi.org/10.1191/
1478088706qp06304.

Calleja, P., P. Knight-Davidson, A. McVicar, C. Laker, S. Yu, and L.
Roszak-Burton. 2024. “Gratitude Interventions to Improve Wellbeing
and Resilience of Graduate Nurses Transitioning to Practice: A Scoping
Review.” International Journal of Nursing Studies Advances 6: 100188.
https://doi.org/10.1016/j.ijnsa.2024.100188.

Chang, E., and K. Hancock. 2003. “Role Stress and Role Ambiguity in
New Nursing Graduates in Australia.” Nursing & Health Sciences 5, no.
2:155-163. https://doi.org/10.1046/j.1442-2018.2003.00147.x.

Ciris Yildiz, C., and Y. Ergun. 2020. “Transition Experiences of Newly
Graduated Nurses.” Clinical and Experimental Health Sciences 10: 113—
119. https://doi.org/10.33808/clinexphealthsci.604266.

Cubit, K. A., and B. Ryan. 2011. “Tailoring a Graduate Nurse Program
to Meet the Needs of Our Next Generation Nurses.” Nurse Education
Today 31, no. 1: 65-71. https://doi.org/10.1016/j.nedt.2010.03.017.

Department of Health and Aged Care. 2023. “Nurses and Midwives in
Australia: Australian Government.” https://www.health.gov.au/top-
ics/nurses-and-midwives/in-australia#:~:text=state%200r%20territor
y-,The%20workforce%20numbers,72%2C000%20enrolled%20nurses.

Department of Health and Aged Care. 2024. “Nursing Supply and
Demand Study 2023-2035: Australian Government.” https://hwd.
health.gov.au/resources/primary/nursing-supply-and-demand-study
-2023-2035.pdf.

Donovan, H., A. Welch, and M. Williamson. 2021. “Reported Levels
of Exhaustion by the Graduate Nurse Midwife and Their Perceived
Potential for Unsafe Practice: A Phenomenological Study of Australian
Double Degree Nurse Midwives.” Workplace Health & Safety 69, no. 2:
73-80. https://doi.org/10.1177/2165079920938000.

Gardiner, I., and J. Sheen. 2016. “Graduate Nurse Experiences of
Support: A Review.” Nurse Education Today 40: 7-12. https://doi.org/
10.1016/j.nedt.2016.01.016.

Harrison, H., M. Birks, R. C. Franklin, and J. Mills. 2020. “Fostering
Graduate Nurse Practice Readiness in Context.” Collegian 27, no. 1:
115-124. https://doi.org/10.1016/j.colegn.2019.07.006.

Hong, K. J., and H. J. Yoon. 2021. “Effect of Nurses' Preceptorship
Experience in Educating New Graduate Nurses and Preceptor Training
Courses on Clinical Teaching Behaviour.” International Journal of
Environmental Research and Public Health 18, no. 3: 975. https://doi.
org/10.3390/ijerph18030975.

Humphries, L. C., S. B. Brady, and P. A. Lewis. 2025. “Transition to
Practice Programs: Expectations of the Australian Graduate Registered
Nurses.” Collegian 32, no. 5: 281-285. https://doi.org/10.1016/j.colegn.
2025.06.006.

King, R., B. Taylor, A. Talpur, et al. 2021. “Factors That Optimise the
Impact of Continuing Professional Development in Nursing: A Rapid
Evidence Review.” Nurse Education Today 98: 104652. https://doi.org/
10.1016/j.nedt.2020.104652.

Kreedi, F., M. Brown, L. Marsh, and K. Rogers. 2021. “Newly Graduate
Registered Nurses' Experiences of Transition to Clinical Practice: A
Systematic Review.” American Journal of Nursing Research 9, no. 3:
94-105. https://doi.org/10.12691/ajnr-9-3-4.

Leo, C. G., S. Saverio, M. R. Tumolo, et al. 2021. “Burnout Among
Healthcare Workers in the COVID 10 Era: A Review of the Existing
Literature.” Frontiers in Public Health 9: 750529. https://doi.org/10.
3389/fpubh.2021.750529.

Lumivero. 2025. “Lumivero.” https://lumivero.com/.

Mafumo, J. L., A. R. Tshililo, and T. R. Luhalima. 2022. “Facilitators of
Professional Socialisation of Learners in the Clinical Learning Areas: A
Qualitative Systematic Review.” Curationis 45, no. 1: el-ell. https://doi.
org/10.4102/curationis.v45i1.2172.

Masamba, H., L. Ryan, T. Tulleners, and D. Terry. 2026. “A Scoping
Review on the Key Drivers That Impact Early-Career Nurses' Thriving
at Work, Intention to Stay in Employment, and Nursing Profession.”
Nursing Reports 16, no. 1: 2. https://doi.org/10.3390/nursrep16010002.

Masso, M., J. Sim, E. Halcomb, and C. Thompson. 2022. “Practice
Readiness of New Graduate Nurses and Factors Influencing Practice
Readiness: A Scoping Review of Reviews.” International Journal of
Nursing Studies 129:129. https://doi.org/10.1016/j.ijnurstu.2022.104208.

Matsuo, M., E. Susuki, Y. Takayama, S. Shibata, and K. Sato. 2021.
“Influence of Striving for Work-Life Balance and Sense of Coherence
on Intention to Leave Among Nurses: A 6-Month Prospective Study.”
Journal of Health Care 58: 1-9. https://doi.org/10.1177/0046958021
1005192.

McKenzie, R., S. Miller, V. Cope, and G. Brand. 2021. “Transition
Experiences of Newly Qualified Registered Graduate Nurses Employed
in a Neonatal Intensive Care Unit.” Intensive & Critical Care Nursing 67:
103112. https://doi.org/10.1016/j.iccn.2021.103112.

Mellor, P., C. Gregoric, and D. Gillham. 2017. “Strategies New Graduate
Registered Nurses Require to Care and Advocate for Themselves: A
Literature Review.” Contemporary Nurse 53, no. 3: 390-405. https://doi.
0rg/10.1080/10376178.2017.1348903.

Mellor, P. D., A. De Bellis, and A. Muller. 2022. “Psychosocial Factors
Impacting New Graduate Registered Nurses and Their Passage to
Becoming Competent Professional Nurses: An Integrative Review.”
Journal of Nursing Regulation 13, no. 3: 24-51. https://doi.org/10.1016/
$2155-8256(22)00081-3.

Ng, L., R. Eley, J. Dawson, R. Govindaswamy, and K. Walker. 2025.
“How Do We Keep Our New Graduate Nurses in Australia?” Nursing
Reports 15, no. 8: 276. https://doi.org/10.3390/nursrepl5080276.

Nursing and Midwifery Board. 2025. “Nursing and Midwifery in
2024/25:  AHPRA.”  https://www.nursingmidwiferyboard.gov.au/
News/Annual-report.aspx.

PRISMA. 2020. “PRISMA 2020 Flow Diagram.” https://www.prisma-
statement.org/prisma-2020-flow-diagram.

Ren, Y., G. Li, D. Pu, et al. 2024. “The Relationship Between Perceived
Organizational Support and Burnout in Newly Graduated Nurses From
Southwest China: The Chain Mediating Roles of Psychological Capital
and Work Engagement.” BMC Nursing 23, no. 1: 719. https://doi.org/10.
1186/512912-024-02386-x.

Rogers, S., J. Lai, A. Walker, H. Raseon, and B. Redley. 2023.
“Development of Work Readiness in Graduate Nurses During a
Transition to Practice Program: A Survey Study.” Collegian 30, no. 4:
595-601. https://doi.org/10.1016/j.colegn.2023.05.007.

Rush, K. L., R. Janke, J. E. Duchscher, R. Phillips, and S. Kaur. 2019.
“Best Practices of Formal New Graduate Transition Programs: An
Integrative Review.” International Journal of Nursing Studies 94: 139-
158. https://doi.org/10.1016/j.ijnurstu.2019.02.010.

Sebaeng, J. M., I. M. Coetzee-Prinsloo, and T. Heyns. 2023. “do
Professional Nurses Practice What They Preach? A Qualitative Study

Nursing Open, 2026

11 of 12

B5UBD| SUOLLLOD BAIa1D) 3gedl|dde ay Ag pausenob sl sajole YO ‘8sn JO S3|nu 1oy AzeiqiT auluQ A3]IA UO (SUOI}PUOD-pUe-SWLB)W0D B | 1M Aleld Ul |uo//:Sdny) SUo 1 IpuoD pue sws | 8y} 88S *[9202/50/0€] uo ArelgiauliuQ A[IM ¢ AisBAIUN 400D Sswer - wsyy Aa%el ) Aq 6190/ 2dou/z00T 0T/10p/wod A 1mARelq tjul|uo//:sdny wouy pspeojumoq ‘9 ‘9z0z ‘8S0THS0Z


https://doi.org/10.1186/s12912-023-01300-1
https://doi.org/10.1186/s12912-023-01300-1
https://doi.org/10.1111/jonm.12318
https://doi.org/10.1136/bmjgh-2022-009316
https://doi.org/10.1136/bmjgh-2022-009316
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1016/j.ijnsa.2024.100188
https://doi.org/10.1046/j.1442-2018.2003.00147.x
https://doi.org/10.33808/clinexphealthsci.604266
https://doi.org/10.1016/j.nedt.2010.03.017
https://www.health.gov.au/topics/nurses-and-midwives/in-australia#:~:text=state or territory-,The workforce numbers,72%2C000 enrolled nurses
https://www.health.gov.au/topics/nurses-and-midwives/in-australia#:~:text=state or territory-,The workforce numbers,72%2C000 enrolled nurses
https://www.health.gov.au/topics/nurses-and-midwives/in-australia#:~:text=state or territory-,The workforce numbers,72%2C000 enrolled nurses
https://hwd.health.gov.au/resources/primary/nursing-supply-and-demand-study-2023-2035.pdf
https://hwd.health.gov.au/resources/primary/nursing-supply-and-demand-study-2023-2035.pdf
https://hwd.health.gov.au/resources/primary/nursing-supply-and-demand-study-2023-2035.pdf
https://doi.org/10.1177/2165079920938000
https://doi.org/10.1016/j.nedt.2016.01.016
https://doi.org/10.1016/j.nedt.2016.01.016
https://doi.org/10.1016/j.colegn.2019.07.006
https://doi.org/10.3390/ijerph18030975
https://doi.org/10.3390/ijerph18030975
https://doi.org/10.1016/j.colegn.2025.06.006
https://doi.org/10.1016/j.colegn.2025.06.006
https://doi.org/10.1016/j.nedt.2020.104652
https://doi.org/10.1016/j.nedt.2020.104652
https://doi.org/10.12691/ajnr-9-3-4
https://doi.org/10.3389/fpubh.2021.750529
https://doi.org/10.3389/fpubh.2021.750529
https://lumivero.com/
https://doi.org/10.4102/curationis.v45i1.2172
https://doi.org/10.4102/curationis.v45i1.2172
https://doi.org/10.3390/nursrep16010002
https://doi.org/10.1016/j.ijnurstu.2022.104208
https://doi.org/10.1177/00469580211005192
https://doi.org/10.1177/00469580211005192
https://doi.org/10.1016/j.iccn.2021.103112
https://doi.org/10.1080/10376178.2017.1348903
https://doi.org/10.1080/10376178.2017.1348903
https://doi.org/10.1016/S2155-8256(22)00081-3
https://doi.org/10.1016/S2155-8256(22)00081-3
https://doi.org/10.3390/nursrep15080276
https://www.nursingmidwiferyboard.gov.au/News/Annual-report.aspx
https://www.nursingmidwiferyboard.gov.au/News/Annual-report.aspx
https://www.prisma-statement.org/prisma-2020-flow-diagram
https://www.prisma-statement.org/prisma-2020-flow-diagram
https://doi.org/10.1186/s12912-024-02386-x
https://doi.org/10.1186/s12912-024-02386-x
https://doi.org/10.1016/j.colegn.2023.05.007
https://doi.org/10.1016/j.ijnurstu.2019.02.010

on Professional Socialisation of Student Nurses in the Clinical Learning
Environment.” Heliyon 9, no. 8: e18611. https://doi.org/10.1016/j.heliy
on.2023.e18611.

Sterner, A., A. Eklund, and M. S. Nilsson. 2023. “Prepared to Learn
but Unprepared for Work: A Cross Sectional Survey Study Exploring
the Preparedness, Challenges, and Needs of Newly Graduated Nurses
Entering a Hospital-Based Transition Program.” Nurse Education in
Practice 72: 103782. https://doi.org/10.1016/j.nepr.2023.103782.

Walker, A., C. Earl, B. Costa, and L. Cuddihy. 2013. “Graduate
Nurses' Transition and Integration Into the Workplace: A Qualitative
Comparison of Graduate Nurses' and Nurse Unit Managers’
Perspectives.” Nursing Education Today 33, no. 3: 291-296. https://doi.
org/10.1016/j.nedt.2012.06.005.

West, S. H., M. Ahern, and L. Kwanten. 2007. “New Graduate Nurses
Adaptation to Shift Work: Can we Help?” Collegian 14, no. 1: 23-30.
https://doi.org/10.1016/S1322-7696(08)60544-2.

Woo, M. W.J., and S. A. Newman. 2020. “The Experience of Transition
From Nursing Students to Newly Graduated Registered Nurses in
Singapore.” International Journal of Nursing Sciences 7, no. 1: 81-90.
https://doi.org/10.1016/j.ijnss.2019.11.002.

Supporting Information

Additional supportinginformation can be found online in the Supporting
Information section. Data S1: nop270619-sup-0001-Supinfol.docx.
Figure S1: Search history. Table S1: PAGER Framework.

12 of 12

Nursing Open, 2026

85UB0|7 SUOWIWIOD BAIE8.D 8|l (dde au Aq peussnob afe sao e VO ‘8sn Jo sajnl 1o} Areiqi auluO AB]1M UO (SUOIPUOD-pUe-SLLBYWOD" A3 1M Ae1q 1 Bul U0//:SAny) SUONIPUCD puUe sws 1 8y} 885 *[9202/50/0€] Uo AriqiTauliuo A8 |IM * ASBAIUN 400D Ssuer - Uy Asdel ) Aq 6T90.2dou/zZ00T 0T/I0pwod"Ae i Areiq1juljuo//sdny Wwolj pspeojumod ‘9 ‘920z ‘850TYS0Z


https://doi.org/10.1016/j.heliyon.2023.e18611
https://doi.org/10.1016/j.heliyon.2023.e18611
https://doi.org/10.1016/j.nepr.2023.103782
https://doi.org/10.1016/j.nedt.2012.06.005
https://doi.org/10.1016/j.nedt.2012.06.005
https://doi.org/10.1016/S1322-7696(08)60544-2
https://doi.org/10.1016/j.ijnss.2019.11.002

	Factors Contributing to Emotional Burnout in Newly Registered Nurses in Australia: A Scoping Review
	ABSTRACT
	1   |   Background
	2   |   Method
	2.1   |   Identification of the Research Question
	2.2   |   Identification of Relevant Studies
	2.3   |   Study Selection
	2.4   |   Charting the Data
	2.5   |   Analysing the Evidence and Reporting Results

	3   |   Results
	3.1   |   Theme 1: Unsupportive Workplaces
	3.2   |   Theme 2: Role Stress
	3.3   |   Theme 3: Workload Expectations

	4   |   Discussion
	4.1   |   Lack of Structured Support Systems
	4.2   |   Workforce Challenges and Blurred Boundaries
	4.3   |   Challenges in Maintaining Work-Life Balance
	4.4   |   Implications for Research, Policy and Practice

	5   |   Limitations
	6   |   Conclusion
	Author Contributions
	Acknowledgements
	Funding
	Disclosure
	Ethics Statement
	Conflicts of Interest
	Data Availability Statement
	References


