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CHAPTER 27 

 

CONSENT AND COMPLICITY: THE ATHLETES’ ROLE IN THE 

NORMALISATION OF DAMAGING COACHING PRACTICES 

Chris Zehntner 

0000-0002-6739-3246 

 

Abstract 

This chapter reviews scholarship relating to the normalisation and proliferation of abusive 

coaching practice and the way that athletes come to misrecognise and contribute to this. In the 

first part of the chapter, the nuanced ways that athlete abuse is enacted within the coach-athlete 

relationship is contextualised. The mechanisms of constraint that encourage coaches to recycle 

taken-for-granted notions of best coaching practice is also elaborated. The second part of the 

chapter centres on a case study that reveals how female cyclists bought into questionable 

coaching practices in order to achieve national team selection. Social theory is used to 

illuminate how the athletes consented, conformed and were in part complicit to the 

normalisation and proliferation of abusive coaching practice. This chapter demonstrates the 

ways that abuse can be perpetrated by coaches, the complexity of resistance within the coach-

athlete relationship, and the role of both parties in the proliferation of damaging practices that 

affect athlete well-being. 

 

Athlete abuse in the coach-athlete relationship 

Sociological investigations of sporting environments illuminate the unique socio-cultural 

environment that can result in athlete exploitation and abuse (Barker-Ruchti & Tinning, 2010; 

Lang 2010; Hartill, 2005; Markula 1995; Stirling, 2013; Sterling & Kerr, 2007, 2013, 2014). 

https://orcid.org/0000-0002-6739-3246


Gervis and Dunn (2004) found athlete maltreatment to occur across sporting contexts with 

various authors reporting sexual abuse (Malkin, Johnston & Brackenridge, 2000; Owton & 

Sparkes, 2017), emotional abuse (Stirling & Kerr, 2013, 2014) and physical abuse (Kerr, 2014; 

McPherson et al., 2017) Other sport researchers (Bringer, Brackenridge & Johnston, 2001; 

Fasting & Brackenridge, 2009; Malkin et al., 2000; Owton & Sparkes, 2017) have exposed 

how coaches have abused their position of power resulting in non-accidental harm to athletes. 

O’Malley, Winter and Holder (2017) described coach-athlete relationships as a complex 

relationship within which organisational structures, cultural aspects and power relations 

between multiple coaches, organisations and the athlete combine. It is within this complex 

maelstrom of influences that breakdowns can occur, resulting in intentional and unintentional 

maltreatment of athletes (see Kavanagh, Brown & Jones, 2017). Abusive practice exhibited by 

coaches describe one element of the narrative around athlete abuse; the way that the athlete 

responds describes another element. Sterling and Kerr (2008) found that abused athletes can 

become fearful and that this, combined with the respect and admiration they have for their 

coaches, encourages acceptance of poor coaching practice. Contrary to Cense and 

Brackenridge’s (2001) assertion that abusive relations stem from a willingness of the 

perpetrator to abuse, Sterling and Kerr (2014) found that athletes who have suffered emotional 

abuse can misinterpret harmful coaching strategies as not deliberate and in their athletic best 

interests. This social process highlights the mechanism by which such coaching behaviours can 

become normalised and accepted within the coach-athlete relationship (Kerr & Dacyshin, 

2000).   

In order to clarify these social processes, it is helpful to position the cultural site (in 

which the coach-athlete relationship resides) within a theoretical perspective. In particular, the 

theorising of Bourdieu and Passeron (1990) on misrecognition and symbolic violence can be 

used to understand how an active social process (the expression of power) can lead to abuse 



and maltreatment in the sporting context. Jenkins (2002, p. 104) suggested that cultural 

mechanisms result in the misrecognition of legitimacy and the “imposition of systems of 

symbolism and meaning”, resulting in the reproduction of normalised [coaching] practice. 

What is of particular importance to this chapter is how this normalised practice is legitimised 

via misrecognition and the collective deception of athletes (Kim, 2004). Bourdieu and 

Wacquant (1992, p. 164) describe this deception as a form of symbolic violence that is often 

“exercised upon a social agent [athlete] with his or her complicity”. This deception highlights 

the unbalanced nature of the coach-athlete relationship; because of misrecognised legitimacy, 

the bulk of symbolic capital, and therefore symbolic power, is skewed towards the coach 

(Cushion & Jones, 2006). 

 

Recycling taken-for-granted notions of best practice 

Coaches also work within complex relational systems (excluding that of the coach-athlete dyad) 

that shape their practice. These systems can include colleague coaches, mentor coaches, club 

administrators and members of the accrediting and overarching sporting bodies. As a result, 

social and professional forces need to be accounted for in the decision-making of coaches. 

Contrary to the intent of formal coach education models, beginning coaches value the 

experiential knowledge of established coaches over formal coach education (Gilbert, Coté & 

Mallett, 2006) and are more likely to develop their coaching practice by modelling off someone 

that they admire (Cassidy, 2010). This modelling of another coach’s practice has “potential 

social and cultural benefits that such a complement can bring” (Zehntner & McMahon, 2018, 

p. 3), but can also contribute to the docile recycling of taken for granted coaching practice 

(Zehntner & McMahon, 2014). In many instances this will be of no consequence, however the 

uncritical recycling of performance centric and detrimental coaching practices has been 

demonstrated to have deleterious and long-term effects for athletes (McMahon, Penney & 



Dinan-Thompson, 2012; McMahon, Zehntner & McGannon, 2017). In addition to mentee-

centric recycling of practice, mentor coaches act as “intermediaries in a wider system of power 

relations” (Zehntner & McMahon, 2014, p. 612), and discipline and control mentee coaches in 

such a way that their “coaching practice and ideas align with mentors and the culturally 

accepted coaching model” (Zehntner & McMahon, 2018, p. 1). This notion aligns with Cushion 

and Partington’s (2016) finding that coaching practice is ideologically laden with the collection 

and proliferation of beliefs that are not always grounded in theory.  

 

Case study: Australian women’s Cycling Selection Camp 

In 2015, the Australian Institute of Sport (AIS) in partnership with High5 Nutrition (a sport 

nutrition provider) and cycling’s peak body, Cycling Australia (CA), held the Australian 

Women’s Cycling Selection Camp. The stated aim of the camp was to “increase the efficiency 

of the transition of athletes selected domestically into international competition” (Barras, 2015, 

para. 6). Athletes invited to the camp were pitted against each other in order to achieve selection 

into the ‘High5 Australian women’s Road Development Team’ that would compete in 

continental Europe. The selection camp, which had been running since 2011, made use of 

“secret army techniques” (Duffy & Moore, 2015, para. 2) and was characterised by CA and 

High5 Nutrition as brutal, scientific and a very rewarding activity (High5 Nutrition, 2015; 

Barras, 2015). The methodology used in the camp was based on that utilised by Australia’s 

Special Air Service Regiment, with the intention to evaluate discrete cycling skills, strategic 

knowledge, emotional and physical resilience and ability to learn (Barras, 2015). 

A feature of the 2015 camp was the extensive media coverage that followed the 

progress of participants. The Australian Development Team opened a Twitter™ profile1 that 

shared reports from television and print media, cycling magazine articles, personal blog posts 



from athletes, and behind-the-scenes footage of athletes undertaking physical and 

psychological challenges.   

 

Emotional abuse 

When considering the non-accidental forms of athlete abuse (above), other researchers have 

found that emotional abuse is the most common form of abuse an athlete will be subjected to 

(i.e. Kavanagh et al., 2017). What is of great concern is that emotional abuse is also under-

recognised by athletes and, therefore, pervasive and difficult to police (Sterling & Kerr, 2013). 

Emotional abuse perpetrated by a coach is defined by Sterling and Kerr (2008) as a repeated 

and sustained pattern of non-contact harmful interactions that result in the emotional upset of 

an athlete. 

 

Using social theory to identify emotional abuse in a coaching site 

By utilising a theoretical lens to interpret social interactions, we can expose the exchanges that 

contribute to emotional abuse and clarify how these practices can be hidden in well-meaning 

coaching practice. We can also use social theory to understand how these practices are 

legitimised and proliferated. Zehntner, McGannon and McMahon (2019) investigated non-

accidental harm in this particular cultural setting (Australian women’s cycling selection camp) 

by positioning media work as a cultural site within a theoretical perspective, in this case, 

magazine articles authored by athletes who took part in the selection camp. Researchers 

investigating sporting cultures (i.e. Cushion & Jones, 2006; Zehntner et al., 2019) have found 

Bourdieu’s theorising on misrecognition and symbolic violence (Bourdieu & Passeron, 1990; 

Bourdieu & Wacquant, 1992) helpful in identifying how power can lead to maltreatment and 

abuse in sporting cultures. Jenkins (2002, p. 104) described how indirect cultural actions could 

encourage the misrecognition of legitimacy and, in this way, contribute to the “imposition of 



systems of symbolism and meaning”. It is these systems of meaning that Taylor and Garratt 

(2010) argue can become the embedded orthodoxy and the “common sense behind the 

distinctions we make” (Bourdieu, 1984, p. 471) in coaching practice. Of relevance to this case 

study is how the discourse (expression of coaching practice) was imposed as the ‘right way’ 

(Schubert, 2002), despite the possibility of alternative and less extreme approaches. This is 

elaborated by Bourdieu and Passeron (1990, p. 5) as the “imposition of a cultural arbitrary by 

an arbitrary power”. In this case, the agents acting or imposing the cultural arbitrary are the 

head coach of the Australian women’s cycling programme and a sport physiologist from 

Australia’s peak sporting body, the Australian Institute of Sport (AIS). 

While coaches and agents from the AIS are central to this process, they conceived the 

programme and carefully planned activities that would be used to determine the progress of 

athletes throughout the camp. As such, athletes can be described as complicit in the 

normalisation of the dominant coaching discourse (Cushion & Jones, 2006) due to their buy-

in and glorification of the process. What this simple explanation fails to consider, though, is 

the challenges faced by female athletes to secure selection and funding to compete in the sport 

of their choice.  

In order to illustrate how practice is enacted, misrecognised and legitimised by athletes 

(and coaches), the following sections will be used to “connect and separate the researcher’s 

and narrator’s [insiders of the coaching intervention] voices” (Chase, 2005, p. 664). Excerpts 

from magazine articles relating to the notions of symbolic violence and misrecognition of 

maltreatment are presented indented and italicised and are knitted together with the interpretive 

academic voice. This interpretative academic voice will connect the overt and concealed 

expressions of abusive coaching practice with social theory and, in this way, illustrate the 

hidden discourse within the cultural site. 

 



Power and non-accidental violence: How the camp played out 

Coaching practice at the Australian women’s cycling selection camp was power laden and was 

designed to control and coerce through the insidious and unbalanced application of social 

power. The head coach and programme designer imposed and legitimised their coaching 

practice when they utilised numbered mugshots to disembody female athletes, reducing them 

to an item of data:    

 

Along the main wall of the room were pinned about 20 portraits, mugshots of 

the young women I had seen downstairs. They held up race numbers below their 

faces like a line-up of suspects, except grinning exuberantly. 

(Palmer, 2015) 

 

‘Wake up Number Seven,’ a voice booms. ‘You have to get to the lab for your 

body composition scan at 6:00 am. Bring your urine sample with you’ … 

You respond to ‘Number Seven’ because that’s the ID you were assigned for the 

duration of the camp. It corresponds to the paper number you display on yourself 

at all times. 

(Palmer, 2015) 

 

… within minutes [of being photographed], we were off to challenge one – a 

step/VO2 max test in the lab. I realised quite quickly that we would run on 

precision time, with only so much of a breath in between challenges. 

(Stewart, 2015) 

 



This ‘datafication’ contributes to the instrumentalisation of the athlete body and demonstrates 

how coaches’ sought to surveil and control the athlete bodies (Melin, 2013) into a performance 

tool that was used to perform an athletic task (Serremejane, 2015). The athletes were not party 

to the planning of their de-identification and were in part forced by their willingness to 

participate and achieve selection. This deception highlights how resistance is not always 

possible, and consent can be the result of coercion and the misrecognition of legitimate 

coaching practice, otherwise described as symbolic violence.   

The coaches used interpretive judgement to ensure that they remained the gatekeepers 

of selection. Rather than relying on a model that measured the size of the athlete engine 

(physical ability to perform the task) (Barras, 2015), coaches preferenced culturally arbitrary 

knowledge for the direct benefit of one party over another (Bush, Silk, Andrews & Lauder, 

2013). With reference to the challenges that female athletes face in gaining selection into the 

professional cycling ranks, this highlights an additional layer to the subtle coercion of athletes. 

While the application of power is coercive and insidious, coaches exercised non-

accidental violence, characterised by Mountjoy et al. (2016) as coaching practices that have 

psychological or physically damaging effect on athletes, which has been found to be equally 

damaging. Gendered macro-aggressions have a mental health toll on athletes and underline the 

difference and disempowered nature of the unprivileged group in the coach-athlete dyad 

(Gearity & Henderson-Metzger, 2017). Coaching practice both planned and expressed in this 

selection camp parallel the description of non-accidental violence elaborated by Mountjoy et 

al. (2016). Indeed, coaching practices such as these are on the margins of ethical coaching, and 

this alone elevates the risk of possible abuse: 

 



[The programme is designed to] …mentally and physically break these girls 

down and get them to their breaking point … It’s brutal and they’re going to feel 

like they’re in a living hell, but they’re going to get a lot out of the experience.  

(Gilmore, cited by Palmer, 2015) 

 

You never get praised. But you do get punished. Like in this year’s team time 

trial, which pitted two groups of campers against each other. 

(Yeager, 2015) 

 

You and your fellow campers are split into groups. You have to race each other 

or play ‘games’ against each other. The winning team gets access to recovery 

facilities: plunge pools, compression equipment and massage. If you are in the 

losing group, you will wash everyone’s bikes and [the coach’s] car. 

(Palmer, 2015) 

 

The entire camp is run in ‘silent running’ mode: no positive or negative feedback 

is provided during activities or debriefs. Debriefs are structured so that the 

candidates themselves assess successes, failures and changes. 

(Barras, 2015) 

 

Tensions between participant athletes are elevated by the petty humiliations (washing the 

winners’ bikes) or emotional abuse (non-accidental violence). The gendered nature of the 

challenges is confirmed by one of the designers of the programme when he states: 

 



The concept is unlikely to be adopted by men’s programmes only because 

talented male athletes would simply walk out. He didn’t imagine they were likely 

to submit to a challenging programme when there are plenty of other places they 

will be praised and pampered no matter what behaviour and attitude they display. 

(Martin, cited in Palmer, 2015) 

 

In order to identify and prevent abusive behaviours we must consider how culturally accepted 

practice intended to build character can be destructive. David (2015) found that sport coaches 

frequently use humiliation to provoke a response (anger) and, in this way, build character. The 

ongoing use of humiliation, which is legitimised via the “concealed power imbalance between 

coaches and athletes” (Zehntner & McMahon, 2018, p. 6), shows how meaning is imposed on 

athletes and their emotional status challenged. Further, athlete descriptions of the challenges 

posed by coaches are alarmingly similar to hazing and initiation rituals in sporting teams (Rees, 

2010).  

“[The] selection course seeks to weed out the strong from the weak” (Hosking, 2015). 

Johnson and Holman (2009) remind us that sporting landscapes are male-defined and male-

dominated, and that the idealised character form associated with sport – masculine, tough and 

gritty – is an expression of hegemonic masculinity. In addition, hazing is often justified through 

reference to tradition or team building (see Jennifer J. Waldron’s chapter in this collection for 

more on this issue): 

 

Since its inception in 2011, the brutal selection camp has become renowned as 

one of the toughest selection camps in Australian sport. 

(High5 Nutrition, 2015) 

 



Our challenges are relevant to the tasks to be performed in racing. Riders will be 

evaluated for their physiological capacities in the lab and on road … mindset, 

leadership, decision-making, team work, emotional and physical resilience.  

(Barras, 2015) 

 

Misrecognition and consent 

Athlete misrecognition of maltreatment was in part demonstrated by the athletes’ alignment 

with the “common sense behind” (Bourdieu, 1984, p. 471) justifications for the coaching 

intervention. Participants described the value of the intervention in three ways. First was how 

success in selection would mean a boost to their cycling career and result in financial reward. 

Second, by aligning with the dominant coaching narrative, athletes overtly endorsed the 

practices as something that they need in order to succeed (Zehntner et al., 2019), and third, 

they would make a contribution to ‘science’ (that would benefit themselves and others). 

Participants wrote positively about that selection camp and what could be achieved by 

subjecting themselves to the challenges: 

 

Out of 50 or so applications, mine was one of the 18 accepted. I was thrilled to 

make the first cut and ready for the challenge that awaited me …We would be 

vying for selection [and that would mean] an all-expenses paid eight-week long 

trip to Europe to race our bikes. 

(Stewart, 2015) 

 

These excerpts highlight the value placed on achieving an elite status and the challenges 

associated with gaining a funded position in women’s elite cycling. What can be drawn from 

this is the possibility that ethical considerations might be sidelined when such a heavy focus is 



placed on selection. Indeed, overt public statements endorsing the challenging selection trial 

might for some be the only way to demonstrate commitment to the dominant cultural and 

coaching narrative. Despite the obvious impact that coaching practice had on athletes, the 

“loudest supporters of the camp” were the athletes themselves (Palmer, 2015, para, 24): 

 

[10 women were to be deselected. The head coach would call their numbers and 

they would leave the room immediately]. 

…we were instructed to anonymously vote for our team – the team we each 

would want chosen. We had to rate our mates. As I circled the faces of the girls 

that I wanted on my team, I had flashbacks of Survivor. I was now a member of 

the jury. I voted and then returned to my seat. Numbers were called. Mine wasn’t. 

Marv [the head coach] extinguished the torch in my mind.  

The tribe had spoken. I was deselected.  

I consider my experience at selection camp to be largely a positive one. 

Everything that I went through has made me stronger. Although I didn’t make it 

through the camp, I will use the feedback I received as my motivation to improve 

myself and my cycling into the future. 

(Stewart, 2015) 

 

This misrecognition of the symbolic violence, and subsequent justification and support for the 

process, demonstrates how an athlete can become complicit in the reproduction of the dominant 

coaching discourse (Zehntner et al., 2019). Further, this justification contributes to the 

orthodoxy associated with membership within the culture (Bourdieu, 1984; Taylor & Garratt, 

2010). Put simply, the athlete helps embed taken for granted assumptions through the process 

of affirming their membership to the culture and support for the coaching practice. 



The value placed on ‘science’ by the athletes, coaches and the funding organisations 

clouds the way that non-intentional violence is perpetrated in the name of good practice and 

for third party benefit (scientific enquiry): 

 

Days would be packed with activities, both in the lab and in the field – to test us 

mentally and physically. We would receive no feedback – just directions. We 

would start early and, following an intense debriefing session, finish late. 

(Stewart, 2015) 

 

That subjecting oneself to ‘science’ in order to win is a requirement to secure funding illustrates 

the way that athletes were coerced (Bourdieu, 1991; Kim, 2004). In this particular case, the 

scientific testing was touted as the financial saviour of the programme (Barras, 2015): 

 

The sport science team brought in much-needed funds through their scientific 

studies [allowing] this camp to proceed. For that I thank them greatly, as I’m 

sure the other girls do too! 

(Perry, 2015) 

 

The nature of the challenging tasks was also clouded by descriptions of the programme as 

“highly scientific” (High5 Nutrition, 2015, para. 3) and “scientific best-practice” (Palmer, 2015, 

para. 34). Tension and resistance around the ‘scientific’ challenges were rare in athlete stories. 

Hosking (2015), however, encouraged teammates to work together rather than subject 

themselves to a team-based competition that would result in deselection or negative 

consequence for the losing team.  

 



I told the girls to do a deal with each other and go the same speed – force a tie. 

I’m sure I would have been cut for even making the suggestion. 

(Hosking, 2015) 

 

Hosking intuitively knew that if this plan was revealed, she may have been deselected, 

illustrating how athlete concerns are subjugated in hierarchical and power-laden structures. 

Further, misrecognition of the effect that the extreme challenges had on athletes is illustrated 

by the way that the athletes describe the programme as, “worth it [and something that] I know 

will have a great [and] positive effect on my cycling” (Perry, 2015, para. 5). In this way, Perry 

endorses the dominant narrative by contributing to the normalisation of extreme coaching 

practice. 

 

Recommendations 

This case study illustrates how the “mechanism of normalisation of extreme coaching practices 

is linked to both the aspirations of athletes and coaches” (Zehntner et al., 2019, p. 529). 

Marginalised groups of athletes can be willing to subscribe to the dominant narrative if this 

means that they can pursue their dreams. Coaches perpetuate concealed power relationships 

and contribute to non-accidental violence when working with athletes who have limited means 

for advancement or are part of un-unequal power relationship.  

 In order to disrupt power-laden coaching practice that reflects traditional male values 

(hegemonic masculinity) and contributes to non-accidental violence and the emotional abuse 

of athletes, we need to meaningfully amend coach behaviour (Fasting & Brackenridge, 2009). 

This requires a top-down approach through education that encourages coaches to identify when 

accepted coaching practice puts athlete welfare at risk by compromising athlete autonomy. In 

addition, athletes need to be aware of how they contribute to the veneration, proliferation and 



normalisation of extreme coaching practice through media. This includes the publication of 

personal and professional media articles that become a part of the social organisation or 

dominant discourse within a particular sporting culture. This could be done through the 

promotion of awareness by athlete-support organisations (i.e. The Cyclists’ Alliance2, IOC 

athletes’ commission and national sporting organisations) and the development of formal 

support materials to foster change. Both coaches and athletes need to look for the power behind 

coaching practice, and athletes need to be encouraged to “respectfully question authoritative 

knowledge in order to disrupt taken-for-granted assumptions” (Zehntner & McMahon, 2018, 

p. 18).  

 

Notes 

1 Australian Development Team Profile: https://twitter.com/AusDevTeam 

2 The Cyclists’ Alliance represent the competitive, economic, and personal interests of all 

professional women cyclists (https://cyclistsalliance.org/). 

 

References 

Barker-Ruchti, N. & Tinning, R. (2010). Foucault in leotards: Corporeal discipline in women’s 

artistic gymnastics. Sociology of Sport Journal, 27(3), 229-250. 

Barras, M. (2015, May 12). In defence of the AIS selection camp process. Cycling Tips. 

Retrieved from: https://cyclingtips.com/2015/05/in-defence-of-the-ais-selection-camp-

process/ 

Bourdieu, P. (1984). Distinction: A social critique of the judgement of taste. London: Routledge. 

Bourdieu, P. (1991). Language and symbolic power. Cambridge: Harvard University Press. 

Bourdieu, P. & Passeron, J.-C. (1990). Reproduction in education, society and culture. London: 

Sage. 

https://twitter.com/AusDevTeam


Bourdieu, P. & Wacquant, L. J. D. (1992). An invitation to reflexive sociology. Cambridge: 

Polity Press. 

Bringer, J. D., Brackenridge, C. H. & Johnston, L. H. (2001). The name of the game: A review 

of sexual exploitation of females in sport. Current Women’s Health Reports, 1(13), 225-

231. 

Bush, A., Silk, M., Andrews, D. & Lauder, H. (2013). Sports coaching research: Context, 

consequences, and consciousness. New York: Routledge. 

Cassidy, T. (2010). Understanding the change process: Valuing what it is that coaches do. 

International Journal of Sports Science and Coaching, 5(2), 143-147. 

Cense, M. & Brackenridge, C. (2001). Temporal and developmental risk factors for sexual 

harassment and abuse in sport. European Physical Education Review, 7(1), 61-79. 

Chase, S. E. (2005). Narrative enquiry-multiple lenses, approaches, voices. In Denzin, N. K. & 

Lincoln, Y. S. (Eds.), Handbook of qualitative research (3rd ed.) (pp. 763-791). 

Thousand Oaks, CA: Sage. 

Cushion, C. & Jones, R. L. (2006). Power, discourse, and symbolic violence in professional 

youth soccer: The case of Albion football club. Sociology of Sport Journal, 23(2), 142-

161. 

Cushion, C. & Partington, M. (2016). A critical analysis of the conceptualisation of ‘coaching 

philosophy’. Sport, Education and Society, 21(6), 851-867. 

David, P. (2005). Human rights in youth sport: A critical review of children’s rights in 

competitive sports. London: Routledge. 

Duffy, C. & Moore, T. S. (2015, May 12). Australian Institute of Sport turns to SAS commando 

training to select future cycling gold medallists. ABC News. Retrieved from: 

http://www.abc.net.au/news/2015-05-11/commando-program-inspires-ais-cycling-

selection-boot-camp/6461536 



Fasting, K. & Brackenridge, C. (2009). Coaches, sexual harassment and education. Sport, 

Education and Society, 14(1), 21-35. 

Gearity, B. T. & Henderson-Metzger. (2017). Intersectionality, microaggressions, and 

microaffirmations: Towards a cultural praxis of sport coaching. Sociology of Sport 

Journal, 34(2), 1-41. 

Gervis, M. & Dunn, N. (2004). The emotional abuse of elite child athletes by their coaches. 

Child Abuse Review, 13(3), 215-123. 

Gilbert, W. Coté, J. & Mallett, C. (2006). Developmental paths and activities of successful 

sport coaches. International Journal of Sports Science and Coaching, 1(1), 69-78. 

Glaser, D. (2002). Emotional abuse and neglect (psychological maltreatment): A conceptual 

framework. Child Abuse and Neglect, 26(6-7), 697-704. 

Hartill, M. (2005). Sport and the sexually abused male child. Sport, Education and Society, 

10(3), 289-304. 

High5 Nutrition (2015). High5 Australian Women’s Road Development Team to be selected at 

military style camp. Retrieved from: http://us10.campaign-

archive2.com/?u=9508ff6b8c20fa59c9c2f9657&id=1ba3259c7f&e=66306af7b6 

Hosking, C. (2015, May). Chloe Hosking on AIS selection camp and alternate pathways to 

Europe. Cycling Tips. Retrieved from https://cyclingtips.com/2015/05/chloe-hosking-

on-alternate-pathways/ 

Jenkins, R. (2002). Pierre Bourdieu (Rev. ed.). London: Routledge. 

Johnson, J. & Holman, M. (2009). Gender and hazing: The same but different. Journal of 

Physical Education, Recreation and Dance, 80(5), 6-9. 

Kavanagh, E., Brown, L. & Jones, I. (2017). Elite athletes’ experience of coping with emotional 

abuse in the coach-athlete relationship. Journal of Applied Sport Psychology, 29(4), 1-

16.  



Kerr, G. (2014). Physical and emotional abuse of elite child athletes: The case of forced 

physical exertion. In Brackenridge, C. H. & Rhind, D. (Eds.), Elite child athlete welfare: 

International perspectives (pp. 41-50). London: Brunel University Press. 

Kerr, G. & Dacyshyn, A. (2000). The retirement experiences of female elite gymnasts. Journal 

of Applied Sport Psychology, 12(2), 115-133. 

Kim, K.-M. (2004). Can Bourdieu’s critical theory liberate us from the symbolic violence? 

Cultural Studies-Critical Methodologies, 4(3), 362-376. 

Lang, M. (2010). Surveillance and conformity in competitive youth swimming. Sport, 

Education and Society, 15(1), 19-37. 

Malkin, K., Johnston, L. & Brackenridge, C. (2000). A critical evaluation of training needs for 

child protection in UK sport. Managing Leisure, 5(3), 151-160.  

Markula, P. (1995). Firm but shapely, fit but sexy, strong but thin: The post-modern 

aerobicising female bodies. Sociology of Sport Journal, 12(4), 424-453. 

McMahon, J., Penney, D., & Dinan-Thompson, M. (2012). ‘Body practices—exposure and 

effect of a sporting culture?’ Stories from three Australian swimmers. Sport, Education 

and Society, 17(2), 181-206. 

McMahon, J., Zehntner, C., & McGannon, K. R. (2017). Fleshy, female and forty: A 

docudrama of a former elite swimmer who re-immersed herself into elite swimming 

culture. Qualitative Research in Sport, Exercise and Health, 9(5), 546-553. 

McPherson, L., Long, M., Nicholson, M., Cameron, N., Atkins, P. & Morris, M. E. (2017). 

Secrecy surrounding the physical abuse of child athletes in Australia. Australian Social 

Work, 70(1), 42-53. 

Melin, R. (2013). Instrumentalisation of the body in sports. In Idrottsforum. org: Nordic Sport 

Science Forum, 1-19. 

Mountjoy, M., Brackenridge, C., Arrington, M., Blauwet, C., Carska-Sheppard, A., Fasting, K. 



& Starr, K. (2016). The IOC Consensus Statement: Harassment and abuse (non-

accidental violence) in sport. British Journal of Sports Medicine, 50(17), 1019-1029. 

O’Malley, L., Winter, S. & Holder, T. (2017). Always picking country over club: A creative 

non-fiction story of an international coach-athlete-coach triad. Qualitative Research in 

Sport, Exercise and Health, 10(2), 1-15.  

Owton, H. & Sparkes, A. C. (2017). Sexual abuse and the grooming process in sport: Learning 

from Bella’s story. Sport, Education and Society, 22(6), 732-743. 

Palmer, T. (2015, April 29). The extreme methods and measures at the Australian women’s 

development team selection camp. Cycling Tips. Retrieved from: 

https://cyclingtips.com/2015/04/extreme-methods-australian-womens-selection-camp/ 

Perry, L. (2015, April). Lauren Perry Blog: AIS selection camp. Peloton Watch. Retrieved from: 

http://www.pelotonwatch.com/features/blogs/lauren-perry/lauren-perry-ais-selection-

camp-blog.html 

Rees, C. R. (2010). Bullying and hazing/initiation in schools: How sports and physical 

education can be part of the problem and part of the solution. New Zealand Physical 

Educator, 43(1), 24. 

Sarremejane, P. (2015). Elite sport: Reification, instrumentalisation and dignity. Sport, Ethics 

and Philosophy, 9(3), 324-340.  

Schubert, J. D. (2002). Defending multiculturalism; From hegemony to symbolic violence. 

American Behavioural Scientist, 45(7), 1088-1102. 

Stewart, V. (2015, May 4). Survival at AIS Selection Camp. Cycling Tips. Retrieved from: 

https://cyclingtips.com/2015/05/survival-at-selection-camp/ 

Stirling, A. E. (2013). Understanding the use of emotionally abusive coaching practices. 

International Journal of Sports Science and Coaching, 8(4), 625-639. 

https://cyclingtips.com/2015/04/extreme-methods-australian-womens-selection-camp/


Stirling, A. E. & Kerr, G. A. (2007). Elite female swimmers’ experiences of emotional abuse 

across time. Journal of Emotional Abuse, 7(4), 89-113. 

Stirling, A. E. & Kerr, G. A. (2008). Defining and categorising emotional abuse in sport. 

European Journal of Sport Science, 8(4), 173-181. 

Stirling, A. E. & Kerr, G. A. (2013). The perceived effects of elite athletes’ experiences of 

emotional abuse in the coach-athlete relationship. International Journal of Sport and 

Exercise Psychology, 11(1), 87-100. 

Stirling, A. E. & Kerr, G. (2014). Initiating and sustaining emotional abuse in the coach-athlete 

relationship: An ecological and transactional model of vulnerability. Journal of 

Aggression, Maltreatment and Trauma, 23(2), 116-135. 

Taylor, B. & Garratt, D. (2010). The professionalisation of sports coaching: Relations of power, 

resistance and compliance. Sport, Education and Society, 15(1), 121-139. 

Yeager, S. (2015, May 15). Australian women's team holds boot camp for cyclists. Bicycling. 

Retrieved from: http://www.bicycling.com/racing/pro-cycling/australian-womens-

team-holds-boot-camp-cyclists 

Zehntner, C., McGannon, K. R. & McMahon, J. (2019). Control, consent and complicity in the 

coaching of elite women’s cycling in Australia: A media analysis. Sport, Education 

and Society, 24(5), 520-532. 

Zehntner, C. & McMahon, J. A. (2014). Mentoring in coaching: The means of correct training? 

An autoethnographic exploration of one Australian swimming coach’s experiences. 

Qualitative Research in Sport, Exercise and Health, 6(4), 596-616. 

Zehntner, C. & McMahon, J. (2018). Power and knowledge in a coach mentoring programme. 

Sports Coaching Review, 1-21. 

 


