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Background: Information and communication technologies have become omnipresent in healthcare systems globally, and since nurses

comprise the majority of the health sector workforce, they are expected to be adequately skilled to work in a technology-mediated environment.

Integrating nursing informatics into undergraduate nursing education is a cornerstone to nursing education and practice in Africa.

Aim: This scoping review aimed to evidence the integration of nursing informatics into undergraduate nursing education in Africa.

Methods: A scoping review of the literature used electronic databases including CINAHL Plus databases; EmCare; MEDLINE Ovid;

Scopus; ERIC ProQuest; Web of Science; Google; and Google Scholar to locate papers specific to the African context. From a total of

8723 articles, 19 were selected for critique and synthesis.

Results: Selected studies indicated that nursing students used several information and communication technologies tools primarily for

academic purposes, and rarely for clinical practice. In Africa, the challenges for teaching informatics in nursing education included:

limited information and communication technologies skills among faculty and students; poor teaching strategies; and a lack of

standardization of nursing informatics competencies. Successful integration of nursing informatics into undergraduate nursing

education in African countries depends on restructuring nursing informatics content and teaching strategies, capacity building of the

faculty and students in information and communication technologies, political commitment, and collaborative partnership.

Conclusion: Nursing informatics is scarce in undergraduate nursing education in Africa due to the implementation and adoption

challenges. Responding to these challenges requires a multi-sectoral approach in the revision of undergraduate nursing curricula.

Implication for nursing education, practice, policy and research: This study highlights the importance of nursing informatics in

undergraduate nursing education, with its challenges and success. Nursing education policies should support the development of well-

standardized nursing informatics content and appropriate teaching strategies to deliver it. Further research is needed to establish which

aspects of nursing informatics are integrated into undergraduate nursing education and nursing practice, implementation process,

challenges and possible solutions. Collaborative partnerships are vital to developing nursing informatics policies to better prepare

graduate nurses for the African healthcare workforce in the digital era.
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Background

Information and communication technologies (ICT) have

become omnipresent in the healthcare system (Gole et al.

2017; Webster 2020; WHO 2019), and since nurses comprise

the majority of the health sector workforce, they are required

to have adequate skills in nursing informatics (NI) such as

using computers, accessing and evaluating digital information,

and possessing sufficient information management skills

(Ibrahim et al. 2019; Robinson-Bassey & Edet 2015; Sapci &

Sapci 2017; WHO 2016). Furthermore, NI includes the use of

technology-enabled hand-held devices such as smartphones;

tablets, wearable technologies, medical monitoring devices, as

well as mobile and web-based health applications (Hareri-

mana & Mtshali 2019a, b; McGonigle & Mastrian 2015; Ser-

meus 2016; Shin et al. 2018; WHO 2018). Nursing education

institutions are expected to integrate NI into their curricula

to prepare nurses who are capable to use technology in the

healthcare environment (Darvish et al. 2014; WHO 2016).

Nursing informatics is a subset of health informatics

(McCormick & Saba 2015; Sweeney 2017). Health informatics

is ‘the integration of health science, information science and

cognitive science to assist the management of healthcare

information’ (Saba & McCormick 2015, p. 232). Furthermore,

NI is defined by the Australian College of Nursing (ACN)

(2017, p. 1) as ‘the specialty that integrates nursing science

with multiple information and analytical sciences to identify,

define, manage and communicate data, information, knowl-

edge and wisdom in nursing practice’. Similarly, American

Medical Informatics Association [AMIA] (2015) defined NI

as the ‘science and practice (that) integrates nursing, its infor-

mation and knowledge, with information and communication

technologies to promote the health of people, families, and

communities worldwide’. Both health informatics and NI

promote the use of technology in clinical settings (Sweeney

2017).

NI competencies are essential in all aspects of nursing prac-

tice (Kinnunen et al. 2017). The literature indicates that the

competencies in NI include computer skills, digital literacy

(DL) and health information literacy (HIL), and eHealth liter-

acy (eHL) (Chung & Staggers 2014; Holt et al. 2020; McCor-

mick & Saba 2015; Terry et al. 2019; Tubaishat & Habiballah

2016). Integrating NI into undergraduate nursing education is

instrumental in producing competent nurses who are capable

of using technology to provide high-quality care. In addition,

NI has been reported to promote evidence-based practice,

improve documentation and reduce medical errors (Darvish

et al. 2014; Gann 2015). Nursing informatics is also used as

part of teaching and learning capabilities in nursing education

(Forman et al. 2020; Harerimana & Mtshali 2020b; Honey &

Procter 2017; Terry et al. 2019; WHO 2020).

Developed countries such as Australia, Canada, Denmark

and the United States of America (USA) have taken signifi-

cant steps in incorporating NI into the undergraduate cur-

riculum (Cummings et al. 2015). In Africa, there is a growing

need to integrate ICT in the health sector (Adeola & Evans

2018; Asiri 2016; Tchuitcheu et al. 2020). Furthermore, stud-

ies conducted in Ghana, Malawi, Nigeria, Rwanda and South

Africa indicated that nursing educational institutions were

progressively adopting nursing informatics into undergraduate

nursing education (Achampong 2017; Bhebe & de la Harpe

2014; Harerimana & Mtshali 2019a, b; Harerimana & Mtshali

2020a, b; Nishimwe et al. 2016; O’Connor et al. 2016; Robin-

son-Bassey & Edet 2015).

In Africa, the integration of informatics in nursing educa-

tion is in the early stage (Achampong 2017; Harerimana &

Mtshali 2019b). The capacity for implementing NI in devel-

oping countries is limited (O’Connor et al. 2016). There are

challenges which hinder the proper integration of NI in

undergraduate nursing education in Africa, including lack of

infrastructure and ICT tools, inadequate ICT literacy among

nurse educators and students, resistance to change and the

lack of policies and guidelines (Achampong 2017; Bello et al.

2017; Harerimana & Mtshali 2017, 2018a; Murgor 2015). Fur-

thermore, there is a low presence of NI in the undergraduate

curriculum, and a lack of standardization of NI competencies

to be included in undergraduate nursing education (Acham-

pong 2017; Nishimwe et al. 2016).

Due to the increasing use of technology in health care in

Africa (Faruk et al. 2020; Ladan et al. 2019), it is crucial to

ensure nursing students are competent to use ICT in the clin-

ical setting upon their graduation. Hence, this scoping review

sought to obtain evidence about the integration of NI into

undergraduate nursing education in Africa.

Aim of the study

The scoping review aimed to obtain, critique and synthesize

the evidence of the integration of NI in undergraduate nurs-

ing education in the context of Africa.

Methods

The authors conducted a scoping review on the integration of

NI in undergraduate nursing education in Africa. Scoping

reviews map a given field, summarizing a range of evidence

to convey the breadth and depth of the field with five
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distinctive steps (Levac et al. 2010, p. 3). The following essen-

tial five steps guided this study:

1 ‘Identifying the research questions’

2 ‘Identifying relevant studies’

3 ‘Selecting the studies’

4 ‘Charting the data’

5 ‘Collating, summarizing, and reporting the results’ (Levac

et al. 2010, p. 3).

The following inclusion criteria were used: peer-reviewed

articles providing information, discussions and policies on the

integration of NI in nursing education and/or the challenges

and success factors to the integration of NI, be conducted in

the context of Africa, be published in English, and be pub-

lished between 1 September 2009 and 30 September 2019.

Exclusion criteria were studies conducted outside Africa and

studies about NI in postgraduate or post-registration curricula.

Step one: Identifying the research questions

Identification of relevant research questions provides ‘a road-

map for subsequent stages. Research questions are broad and

seek to provide a breadth of coverage’ (Levac et al. 2010, p.

3). This scoping review addressed the following three research

questions:

1 What components of NI are integrated into undergraduate

nursing education in Africa?

2 What challenges are impeding the integration of NI in

undergraduate nursing education in Africa?

3 What are the success factors for the integration of NI in

undergraduate nursing education in Africa?

Step two: Identifying relevant studies

Prior to the identification of relevant studies, search strategies

were developed which included search terms; databases; time

span; language; and type of sources as recommended by Levac

et al. (2010). Publication dates were limited to a period of

10 years (2009–2019) due to the rapid advancement of ICT

in Africa.

The following electronic databases were searched: CINAHL

Plus databases; EmCare; MEDLINE Ovid; Scopus; ERIC Pro-

Quest; Web of Science. Furthermore, a hand search strategy

was conducted in Google and Google Scholar to obtain addi-

tional articles which might have been missed with the elec-

tronic database searches.

Furthermore, key terms were developed mainly from MeSH

Headings (MH) and customized keywords, to suit the search

strategies of different databases. The following were the key

terms used in this study:

1 (MH "Nursing Informatics") OR (MH "Health Informatics+")
OR (MH "Medical Informatics") OR (MH "Informatics+")

2 (MH "Education, Nursing+") OR (MH "Education, Nurs-

ing, Baccalaureate+") OR (MH "Education, Nursing, Continu-

ing") OR (MH "Education, Nursing, Graduate+") OR (MH

"Education, Nursing, Practical") OR (MH "Education, Nurs-

ing, Associate") OR (MH "Education, Nursing, Diploma Pro-

grams") OR "Nursing Education"

3 (MH "Africa+")
4 (S1 AND S2)

5 (S3 AND S4)

Step three: Selecting relevant papers

From the search, a total of 8723 articles were retrieved,

including 8700 from databases and 23 from hand searches.

After removing the 2617 duplicates, 6106 remained for title

screening. Ninety-one articles were chosen for further screen-

ing of the abstract based on the inclusion and exclusion crite-

ria. After the abstract screening and assessing the full text, 19

articles were considered relevant to be included in the data

set for analysis (Fig. 1). The selection of articles was mainly

based on the research question and minimum standards of

quality were considered based on the ‘Mixed Methods

Appraisal Tool (MMAT)’ (Hong et al. 2018, p. 2). In this

study, quantitative, qualitative and mixed methods articles

published in peer-reviewed journals were considered.

EndNoteTM X9, a computer-based management software

program, was used to rate each citation in order to indicate

whether the citation was assessed as potentially relevant or

not. The rating ranged from 1 to 5, with the latter indicating

the likelihood to be included. Selection of studies was done

through discussion and consensus among research team

members, and the inclusion and exclusion criteria guided the

process.

Of the 19 articles included in the study, 11 were quantita-

tive studies, seven were qualitative studies, and one was a

mixed methods study. Figure 1 reports the final number of

selected studies after completing the appraisal, and a Preferred

Reporting Items for Systematic Reviews and Meta-Analysis

(PRISMA) flow diagram was used (Moher et al. 2009, p. 3).

Selecting relevant papers was in line with the recommenda-

tions from Levac et al. (2010) who stated that selecting the

studies should be guided by the eligibility criteria, research

questions and the familiarity of the subject matter through

reading the title, abstract and the full paper.

Step four: Charting the data

Nineteen articles included in this study were read several

times, to ascertain that all necessary information was

included. Extracted data were presented in the form of a

table which contained: Authors, year of publication, country,
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study design, population and sample size, and key findings.

According to Levac et al. (2010), it is vital to develop a data

charting form and use it to extract the information from

each study.

Step five: Collating, summarizing and reporting the results

In this stage, NVIVO (Version 12), ‘a qualitative data analysis

computer software package’ (Hilal & Alabri 2013, p. 182),

was used to organize extracted data and assisted in coding

Fig. 1 PRISMA flow chart.
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extracted data into different themes. According to Levac et al.

(2010, p. 6), this step involves ‘collating, summarizing and

reporting the results’. Furthermore, it involves using ‘a the-

matic construction to provide an overview of the breadth of

the literature’ (Levac et al. 2010, p. 3). In this study, the the-

matic analysis helped to identify, analyse and narrate the pat-

terns from the dataset. Furthermore, the above-stated

research questions guided the data analysis. In this study, a

numerical summary was provided indicating the characteris-

tics of the studies including number of the selected studies,

countries of the study, type of the study design, characteristics

of the population and categories emerging from the study

(Arksey & O’Malley 2005). Table 1 shows the characteristics

of the included studies.

Results

Nineteen selected articles were from eight African countries.

The majority of the articles were from South Africa (6) and

Nigeria (5). Two articles each were from Ghana and Egypt,

while a single study was from each of these countries: Libya,

Malawi, Namibia and Rwanda. Eleven studies used a quanti-

tative research approach, another 7 were qualitative, and only

one study used mixed methods. The targeted population were

undergraduate nursing students in 11 studies, faculty in 6

studies, and the curricula in two studies.

In selected studies, the majority of nursing students were

between 20–25 years, and females represented between 50.7%

and 90.4% of the respondents (Bello et al. 2017; Buabeng-

Andoh 2018; Elewa & El Guindy 2017; Harerimana & Mtshali

2018b; Harerimana & Mtshali 2019b; Irinoye et al. 2016).

One of the six studies whose population was faculty indicated

the demographics of the population, and it was noted that

50% of the sample was between 40-49 years, and the majority

(84%) had a bachelor’s degree. Furthermore, the same study

indicated that 97% of the faculty were female (Akpabio & Ella

2015).

Upon completion of the analysis of the selected articles

about the integration of NI into undergraduate nursing pro-

grammes, the following categories emerged: (1) components

of informatics used, (2) challenges and (3) success factors.

Category 1: Components of informatics tools and applications

used

Selected articles indicated that nursing students used several

ICT tools such as laptops, tablets, smartphones and Internet

(Elewa & El Guindy 2017; Harerimana & Mtshali 2018b;

Harerimana & Mtshali 2019b; Pimmer et al. 2018). Addition-

ally, it was noted that students used ICT applications and

programmes such as e-mails, Internet search tools, word

processors, ExcelTM, PowerPointTM, reference managers such

as EndNoteTM, TurnitinTM, data analysis software (Buabeng-

Andoh 2018; Elewa & El Guindy 2017; Harerimana & Mtshali

2019b; Nishimwe et al. 2016) and social media platforms such

as WhatsApp (Pimmer et al. 2018).

Selected studies revealed that these ICT tools and applica-

tions were used by undergraduate nursing students, mainly

for academic purposes and rarely in clinical practice (Elewa &

El Guindy 2017; Harerimana & Mtshali 2018b; Harerimana &

Mtshali 2019b; Pimmer et al. 2018). In education, students

used informatics tools for communication and collaboration

with peers and the faculty, accessing online resources and

course content from learning management systems, and com-

pleting academic work such as assignments and projects (Bua-

beng-Andoh 2018; Harerimana & Mtshali 2018b; Harerimana

& Mtshali 2019b). In clinical practice, informatics tools were

mainly used to access health information, communicate and

collaborate with peers, clinical instructors, nurses and experts,

as well as reflect on their clinical practice (Ajuwon et al.

2018; Pimmer et al. 2018; Willemse 2015; Willemse et al.

2019).

Eight studies have shown that the emphasis is mainly

placed on developing basic computer literacy, and the aca-

demic use of nursing informatics. Four studies reported the

type of content and competencies in NI included in the

undergraduate curriculum (Achampong 2017; Akpabio & Ella

2015; Elewa & El Guindy 2017; Nishimwe et al. 2016). The

reported content included historical background of NI, ICT

tools, using patients’ electronic records at different stages of

the nursing process, using Internet and search tools, NI stan-

dards and lastly, IT terminologies and contemporary issues

related to nursing and midwifery informatics (Achampong

2017). Furthermore, one study reported that NI should

include the application of informatics in education, telemedi-

cine and ethics in informatics and hospital information sys-

tem (Elewa & El Guindy 2017).

Category 2: Challenges

Nursing informatics competencies are scarce in undergraduate

nursing education in Africa (Ndinoshiho 2010; Nishimwe

et al. 2016). The implementation of NI tools and concepts in

undergraduate nursing education has encountered challenges

related to lack of ICT skills and competencies among nursing

faculty to teach informatics, along with a lack of standardiza-

tion of NI competencies. The inadequate delivery of NI was

reported to be related to a lack of clear learning goals, insuffi-

cient practical aspects of NI and teaching NI in isolation

(Achampong 2017; Elewa & El Guindy 2017). Other chal-

lenges included the following: limited access to ICT tools such
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as computers, Internet and hand-held devices, and low capac-

ity to implement NI in education and practice due to

resource constraints (Ajuwon et al. 2018; Akpabio & Ella

2015; Harerimana & Mtshali 2018b; Irinoye et al. 2016; Ndi-

noshiho 2010; O’Connor et al. 2016; Olajubu et al. 2015;

Willemse 2015).

One study indicated that due to poor preparation of the

students to use informatics in clinical practice in Africa, there

is a growing negative attitude towards the use of mobile

devices in clinical environments (Willemse et al. 2019). One

study identified that students use their mobile devices irre-

sponsibly and unethically by posting confidential information

and procedures to social media (Nyangeni et al. 2015).

In Africa, nursing informatics in nursing education is

under-researched, and two articles pointed out this issue

(Bhebe & de la Harpe 2014; Olajubu et al. 2015). The major-

ity of the selected articles (58%) were from only two coun-

tries, namely South Africa and Nigeria. None of the studies

indicated the process of implementing NI in undergraduate

nursing curricula. One study indicated the guidelines which

informed the choice of competencies to include in the under-

graduate nursing curriculum, namely the guidelines from

Technology Informatics Guiding Educational Reforms

(TIGER) and International Medical Informatics Association

(IMIA) (Achampong 2017). Furthermore, only six of the 19

studies included the faculty (Achampong 2017; Akpabio &

Ella 2015; Bhebe & de la Harpe 2014; O’Connor et al. 2016;

Olajubu et al. 2015; Pimmer et al. 2018), and only two stud-

ies covered the capacity building of the teaching faculty in NI

(Achampong 2017; O’Connor et al. 2016).

Category 3: Success factors

Educational reforms in nursing appear to favour the integra-

tion of NI; however, they were in their early stages in many

African countries (Achampong 2017; Akpabio & Ella 2015;

Bhebe & de la Harpe 2014; Elewa & El Guindy 2017). Evi-

dence from the selected studies showed that only two coun-

tries in Africa – Ghana and Nigeria – have successfully made

reforms to undergraduate nursing education to include NI

competencies. The nursing councils of these countries played

an essential role in the accreditation of the developed curric-

ula (Achampong 2017; Olajubu et al. 2015).

Restructuring NI content and mode of delivery are essential

in nursing education in African countries (Achampong 2017;

Bhebe & de la Harpe 2014; Harerimana & Mtshali 2019b).

One study recommended that the content development and

delivery of NI should be in line with the recommendations of

IMIA and TIGER (Achampong 2017). Three studies identified

that there is a need for a standardized list of competencies in

NI, and they should be integrated at all levels of education

(Achampong 2017; Akpabio & Ella 2015; Nishimwe et al.

2016).

Capacity building of the teaching faculty was reported by

two studies to be an essential driver to the incorporation of

NI in undergraduate nursing education in Africa. Nursing

faculty need to be educated in NI, either through on-the-job

training or formal education, to be able to teach informatics

competencies in undergraduate nursing education (Acham-

pong 2017; O’Connor et al. 2016).

Collaborative partnerships between universities in Africa,

and those from developed countries such as the USA and

Canada, were reported to be pivotal to NI (Bhebe & de la

Harpe 2014; O’Connor et al. 2016). For this partnership to be

successful, mutual goals need to be put in place and take into

consideration education and healthcare needs (Olajubu et al.

2015). Furthermore, political commitment was essential in

ensuring that a conducive environment is created and

resources and opportunities are provided for a smooth inte-

gration of NI in nursing education (Achampong 2017; Bhebe

& de la Harpe 2014; Olajubu et al. 2015).

Discussion

This scoping review indicated the evidence of the integration

of NI into undergraduate nursing education in Africa. In this

study, three themes emerged: components of informatics tools

used, challenges and success factors. Selected articles showed

that ICT tools including laptops, tablets, mobile phones and

applications are used by nursing students mainly for academic

purposes, and rarely in clinical practice (Elewa & El Guindy

2017; Harerimana & Mtshali 2018b; Harerimana & Mtshali

2019b; Pimmer et al. 2018). In Africa, studies indicated that

the focus was mainly on developing basic computer skills of

nursing students, and few studies described NI content inte-

grated into undergraduate nursing curricula (Achampong

2017; Akpabio & Ella 2015; Elewa & El Guindy 2017;

Nishimwe et al. 2016). The negative attitude and the sparse

use of informatics tools in clinical settings were associated

with low implementation of NI in the nursing schools

(Achampong 2017; Nishimwe et al. 2016; Nyangeni et al.

2015; Willemse et al. 2019).

The evidence from this study indicated that successful inte-

gration of NI in undergraduate nursing education depended

on several factors such as the adequate restructuring of NI

content and mode of delivery and aligning expected compe-

tencies with the international standards such as those recom-

mended by TIGER and IMIA. Studies showed that the use of

informatics tools in nursing schools was a possible driver for

integration in nursing curriculum (Buabeng-Andoh 2018;

© 2020 The Authors. International Nursing Review published by John Wiley & Sons Ltd on behalf of International Council of Nurses
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Harerimana & Mtshali 2019b; Irinoye et al. 2016). Other

reported success factors were developing informatics skills for

both students and the faculty (Achampong 2017; Akpabio &

Ella 2015; Elewa & El Guindy 2017; Nishimwe et al. 2016);

and collaborative partnership and political commitment

(Achampong 2017; Bhebe & de la Harpe 2014; O’Connor

et al. 2016; Olajubu et al. 2015).

This scoping review indicated that there is limited literature

on the integration of informatics into undergraduate nursing

education in Africa. Only 19 articles were located in a period

ranging from 2009 to 2019. These articles were from eight

African countries, of which 58% were from South Africa and

Nigeria, two economic powers on the continent. It was noted

that only six studies involved the faculty, and only two

focussed on the faculty capacity development in NI. The

majority of the studies were at the exploratory level and not

predictive. None of the selected articles indicated the process

or a blueprint for the successful implementation of NI into

undergraduate nursing curricula.

Implications for nursing education, practice,

policy and research

This study highlights the importance of nursing informatics

in undergraduate nursing education, with its challenges and

success. Nursing education policy should support the devel-

opment of the evidence-informed standards of NI competen-

cies and content. Policymakers can use the results from this

scoping review for establishing policies that foster the integra-

tion of NI in nursing education and devise strategies to inte-

grate NI in clinical practice to facilitate the provision of

quality care and services.

Nursing education institutions should ensure that NI is

integrated into undergraduate nursing curricula. The course

content should be developed and delivered effectively. The

balance should be made between theory and practice when

teaching informatics. Developing informatics skills of both

students and faculty are essential in nursing education and

practice. Due to limited literature, it is essential to conduct

research that helps us to understand what aspects of NI are

integrated into undergraduate nursing education, the process

of the implementation, the challenges encountered and possi-

ble solutions, along with where the gaps in informatics cur-

rently lie in undergraduate nursing curricula in Africa.

The development of policies based on collaborative part-

nerships is vital to the successful integration of NI in under-

graduate nursing education. Guided by evidence-based

practice, educators, nursing councils and other healthcare

bodies should develop more feasible frameworks to guide the

timely integration of contemporary and meaningful NI into

undergraduate nursing education. The outcome of NI integra-

tion is to better prepare graduate nurses for the African

healthcare workforce and for the digital era.

Limitations

This scoping review included published studies only, and the

majority of them were from two countries (South Africa and

Nigeria), which limits the generalization of the findings to the

entire continent of Africa. Limitations also include omission

of some relevant studies, particularly those published in a lan-

guage other than English; or published before September

2009 and after September 2019.

Conclusion

Due to the importance attached to the integration of NI in

undergraduate nursing education, developing the ICT skills of

nursing students should go beyond teaching basic computer

skills and focus on the application of ICT skills in clinical

practice. Developing the computer skills of students and fac-

ulty, provision of the necessary support and resources, and

restructuring NI content and mode of delivery are crucial fac-

tors to successfully teaching NI to undergraduate students.

Furthermore, a collaborative partnership between developed

and developing countries was reported to be essential for NI

due to the importance of setting platforms for sharing exper-

tise and resources. This scoping review revealed that there is

limited literature around NI in undergraduate nursing educa-

tion in Africa. Many of the studies were exploratory and not

predictive, and none of the studies pointed out the process or

blueprint used to facilitate the integration of NI into under-

graduate nursing curricula. Hence, further studies need to be

conducted to analyse the integration of NI into undergradu-

ate nursing curricula in developed countries, in order to

explore best practice to integrate informatics in the education

of nurses.

Acknowledgements

Authors acknowledge the Department of Home Affairs and

Australian Government for providing the Visa to Alexis Hare-

rimana in order to study a doctorate by research in health at

James Cook University, Townsville, Australia. We also

acknowledge the College of Healthcare Sciences (CHS) at

James Cook University for offering appropriate supervision

and infrastructure support.

Author contributions

Study design: AH, KW, NB, KY

Data collection: AH

Data analysis: AH, KW, NB, KY

© 2020 The Authors. International Nursing Review published by John Wiley & Sons Ltd on behalf of International Council of Nurses

Nursing informatics in nursing education in Africa 11



Study supervision: KW, NB, KY

Manuscript writing: AH, KW, NB, KY

Critical revisions for important intellectual content: AH, KW,

NB, KY

References

Achampong, E.K. (2017) Assessing the current curriculum of the nursing

and midwifery informatics course at all nursing and midwifery institu-

tions in Ghana. Journal of Medical Education and Curricular Develop-

ment, 4, 1–4. https://doi.org/10.1177/2382120517706890

Adeola, O. & Evans, O. (2018) Digital health: ICT and health in Africa.

Actual Problems of Economics, 8, 66–83.

Ajuwon, A., et al. (2018) Mobile Instant Messaging (MIM) to support

teaching practice: Insights from a nurse tutor program in Nigeria.

Malawi Medical journal, 30, 120–126. https://doi.org/10.4314/mmj.

v30i2.12

Akpabio, I. & Ella, R. (2015) Nursing informatics preparedness of gradu-

ate nurses in Calabar, Nigeria. International Journal of Humanities

Social Sciences and Education (IJHSSE), 2, 159–168. https://doi.org/10.

13140/2.1.2559.2644

AMIA (2015) Nursing informatics. Available at: https://www.amia.org/pro

grams/working-groups/nursing-informatics. Accessed 09 September

2019.

Arksey, H. & O’Malley, L. (2005) Scoping studies: Towards a method-

ological framework. International Journal of Social Research Methodol-

ogy, 8, 19–32. https://doi.org/10.1080/1364557032000119616

Asiri, H. (2016) An overview of nursing informatics (NI) as a profession:

How we evolved over the years. Paper presented at the 9th International

Joint Conference on Biomedical Engineering Systems and Technologies

(BIOSTEC 2016), Rome, Italy. Retrieved from: http://www.scitepress.

org/Papers/2016/56582/56582.pdf

Australian College of Nursing (2017) Nursing informatics position state-

ment. Available at: https://www.acn.edu.au/wp-content/uploads/joint-po

sition-statement-nursing-informatics-hisa-nia.pdf. Accessed 15 April

2020.

Bello, U.L., et al. (2017) Challenges of information and communication

technology utilization among undergraduate community health nursing

students in Tanta University, Egypt. American Journal of Nursing, 6,

274–279. https://doi.org/10.11648/j.ajns.20170603.26

Bhebe, S.V. & de la Harpe, R. (2014) Nursing informatics education stake-

holder analysis in South Africa. Paper presented at the Workshop for

"Participation for development", Windhoek, Namibia.

Buabeng-Andoh, C. (2018) New technology in health education: Nursing

students’ application of mobile technology in the classroom in Ghana.

Interactive Technology and Smart Education, 15, 46–58. https://doi.org/

10.1108/ITSE-09-2016-0039

Chung, S.Y. & Staggers, N. (2014) Measuring nursing informatics compe-

tencies of practicing nurses in Korea: Nursing informatics competencies

questionnaire. CIN: Computers, Informatics, Nursing, 32, 596–605.

https://doi.org/10.1097/CIN.0000000000000114

Cummings, E., Borycki, E.M. & Madsen, I. (2015) Teaching Nursing

Informatics in Australia, Canada and Denmark. In Studies in Health

Technology and Informatics (Borycki, E.M. et al., eds.). IOS Press, Ams-

terdam, Netherlands, pp. 39–44. https://doi.org/10.3233/978-1-61499-

574-6-39

Darvish, A., Bahramnezhad, F., Keyhanian, S. & Navidhamidi, M. (2014)

The role of nursing informatics on promoting quality of health care

and the need for appropriate education. Global Journal of Health

Science, 6, 11–18. https://doi.org/10.5539/gjhs.v6n6p11

Elewa, A.H. & El Guindy, H.A. (2017) Nursing students’ perception and

educational needs regarding nursing informatics. International Journal

of Nursing Didactics, 7, 12–20. https://doi.org/10.15520/ijnd.2017.vol7.

iss3.197.12-20

Faruk, N., et al. (2020) Rural healthcare delivery in Sub-Saharan Africa:

An ICT-driven approach. International Journal of Healthcare Informa-

tion Systems and Informatics (IJHISI), 15, 1–21. https://doi.org/10.4018/

IJHISI.2020070101

Forman, T.M., Armor, D.A. & Miller, A.S. (2020) A review of clinical

informatics competencies in nursing to inform best practices in educa-

tion and nurse faculty development. Nursing Education Perspectives, 41,

E3–E7. https://doi.org/10.1097/01.NEP.0000000000000588

Gann, M. (2015) How informatics nurses use bar code technology to

reduce medication errors. Nursing 2019, 45, 60–66. https://doi.org/10.

1097/01.NURSE.0000458923.18468.37

Gole, I., Sharma, T. & Misra, S.B. (2017) Role of ICT in healthcare sec-

tor: An empirical study of Pune city. Journal of Management and Public

Policy, 8, 23–32. https://doi.org/10.5958/0976-0148.2017.00003.8

Harerimana, A. & Mtshali, N.G. (2017) Facilitation strategies used in e-

learning by nurse educators in Rwanda. Journal of Nursing Education

and Practice, 8, 24–32. https://doi.org/10.5430/jnep.v8n1p24

Harerimana, A. & Mtshali, N.G. (2018a) Implementing e-learning in

resource-constrained nursing education institutions in Rwanda.

Research and Reviews: Journal of Nursing and Health Sciences, 4, 1–14.

Harerimana, A. & Mtshali, N.G. (2018b) Internet usage among under-

graduate nursing students: A case study of a selected university in

South Africa. Journal of Nursing Education and Practice, 8, 75–85.

https://doi.org/10.5430/jnep.v8n8p75

Harerimana, A. & Mtshali, N.G. (2019a) Nursing students’ perceptions

and expectations regarding the use of technology in nursing education.

Africa Journal of Nursing and Midwifery, 21, 1–20. https://doi.org/10.

25159/2520-5293/5103

Harerimana, A. & Mtshali, N.G. (2019b) Types of ICT applications used

and the skills’ level of nursing students in higher education: A cross-

sectional survey. International Journal of Africa Nursing Sciences, 11, 1–

15. https://doi.org/10.1016/j.ijans.2019.100163

Harerimana, A. & Mtshali, N.G. (2020a) Conceptualisation of e-learning

in nursing education in the context of Rwanda. Journal of Nursing Edu-

cation and Practice, 10, 26–35. https://doi.org/10.5430/jnep.v10n6p26

Harerimana, A. & Mtshali, N.G. (2020b) Using Exploratory and Confir-

matory Factor Analysis to understand the role of technology in nursing

© 2020 The Authors. International Nursing Review published by John Wiley & Sons Ltd on behalf of International Council of Nurses

12 A. Harerimana et al.

https://doi.org/10.1177/2382120517706890
https://doi.org/10.4314/mmj.v30i2.12
https://doi.org/10.4314/mmj.v30i2.12
https://doi.org/10.13140/2.1.2559.2644
https://doi.org/10.13140/2.1.2559.2644
https://www.amia.org/programs/working-groups/nursing-informatics
https://www.amia.org/programs/working-groups/nursing-informatics
https://doi.org/10.1080/1364557032000119616
http://www.scitepress.org/Papers/2016/56582/56582.pdf
http://www.scitepress.org/Papers/2016/56582/56582.pdf
https://www.acn.edu.au/wp-content/uploads/joint-position-statement-nursing-informatics-hisa-nia.pdf
https://www.acn.edu.au/wp-content/uploads/joint-position-statement-nursing-informatics-hisa-nia.pdf
https://doi.org/10.11648/j.ajns.20170603.26
https://doi.org/10.1108/ITSE-09-2016-0039
https://doi.org/10.1108/ITSE-09-2016-0039
https://doi.org/10.1097/CIN.0000000000000114
https://doi.org/10.3233/978-1-61499-574-6-39
https://doi.org/10.3233/978-1-61499-574-6-39
https://doi.org/10.5539/gjhs.v6n6p11
https://doi.org/10.15520/ijnd.2017.vol7.iss3.197.12-20
https://doi.org/10.15520/ijnd.2017.vol7.iss3.197.12-20
https://doi.org/10.4018/IJHISI.2020070101
https://doi.org/10.4018/IJHISI.2020070101
https://doi.org/10.1097/01.NEP.0000000000000588
https://doi.org/10.1097/01.NURSE.0000458923.18468.37
https://doi.org/10.1097/01.NURSE.0000458923.18468.37
https://doi.org/10.5958/0976-0148.2017.00003.8
https://doi.org/10.5430/jnep.v8n1p24
https://doi.org/10.5430/jnep.v8n8p75
https://doi.org/10.25159/2520-5293/5103
https://doi.org/10.25159/2520-5293/5103
https://doi.org/10.1016/j.ijans.2019.100163
https://doi.org/10.5430/jnep.v10n6p26


education. Nurse Education Today, 92, 1–9. https://doi.org/10.1016/j.

nedt.2020.104490

Hilal, A.H. & Alabri, S.S. (2013) Using NVivo for data analysis in qualita-

tive research. International Interdisciplinary Journal of Education, 2,

181–186.

Holt, K.A., Overgaard, D., Engel, L.V. & Kayser, L. (2020) Health literacy,

digital literacy and eHealth literacy in Danish nursing students at entry

and graduate level: a cross sectional study. BMC Nursing, 19, 1–12.

https://doi.org/10.1186/s12912-020-00418-w

Honey, M. & Procter, P. (2017) The shifting sands of nursing informatics

education: from content to connectivity. Forecasting Informatics Compe-

tencies for Nurses in The Future of Connected Health, 232, 31–40.

https://doi.org/10.3233/978-1-61499-738-2-31

Hong, Q.N., et al. (2018) The Mixed Methods Appraisal Tool (MMAT)

version 2018 for information professionals and researchers. Education

for Information, 34, 285–291. https://doi.org/10.3233/EFI-180221

Ibrahim, S., Donelle, L., Regan, S. & Sidani, S. (2019) Exploration of

nurses’ experience with using electronic documentation systems in

home care. Online Journal of Nursing Informatics (OJNI), 23.

Irinoye, O., Ayamolowo, S. & Tijnai, O.K. (2016) Part-time undergradu-

ate nursing students’ perception and attitude to ICT supports for dis-

tance education in nursing in Nigeria. Malaysian Online Journal of

Educational Technology, 4, 8–21.

Kinnunen, U.M., Rajalahti, E., Cummings, E. & Borycki, E.M. (2017) Cur-

ricula challenges and informatics competencies for nurse educators.

Forecasting Informatics Competencies for Nurses in The Future of Con-

nected Health, 232, 41–48. https://doi.org/10.3233/978-1-61499-738-

2-41

Ladan, M.A., Wharrad, H. & Windle, R. (2019) eHealth adoption and

use among healthcare professionals in a tertiary hospital in Sub-Saha-

ran Africa: A Qmethodology study. PeerJ, 7, e6326. https://doi.org/10.

7717/peerj.6326

Levac, D., Colquhoun, H. & O’Brien, K.K. (2010) Scoping studies:

Advancing the methodology. Implementation Science : IS, 5, 69.

https://doi.org/10.1186/1748-5908-5-69

McCormick, K. & Saba, V. (2015) Essentials of Nursing Informatics.

McGraw-Hill Education, New York.

McGonigle, D. & Mastrian, K.G. (2015) Nursing Informatics and the

Foundation of Knowledge., Jones & Bartlett Publishers, Massachusetts.

Mendoza, J.N.B. & Buhat-Mendoza, D.G. (2014) Libyan students’ academic

performance and ranking in nursing informatics-data mining for star-

ter’s. International Journal of Database Management Systems, 6, 11–21.

https://doi.org/10.5121/ijdms.2014.6502

Moher, D., et al. (2009) Preferred reporting items for systematic reviews

and meta-analyses: The PRISMA statement. PLoS Medicine, 6, 1–6.

https://doi.org/10.1371/journal.pmed.1000097

Murgor, T.K. (2015) Challenges facing adoption of information commu-

nication technology in african universities. Journal of Education and

Practice, 6, 62–68.

Ndinoshiho, J.M. (2010) The use of electronic information services by

undergraduate nursing students at the University of Namibia’s

Northern Campus: A descriptive study. Information Development, 26,

57–65. https://doi.org/10.1177/0266666909358307

Nishimwe, A., Mbarushimana, V., Ngenzi, L.J. & Marc, N. (2016) Assess-

ment of health informatics competencies in undergraduate training of

healthcare professionals in Rwanda. Rwanda Journal, 3, 36–41.

Nyangeni, T., du Rand, S. & van Rooyen, D. (2015) Perceptions of nurs-

ing students regarding responsible use of social media in the Eastern

Cape. Curationis, 38, 1–9. https://doi.org/10.4102/curationis.v38i2.1496

O’Connor, S., et al. (2016) Establishing long-term nursing informatics

capacity in Malawi, Africa. Studies in Health Technology & Informatics,

225, 1013–1014. https://doi.org/10.3233/978-1-61499-658-3-1013

Olajubu, A.O., Irinoye, O.O., Ogunfowokan, A.A. & Olowokere, A.E.

(2015) Utilization of nursing informatics by nurses in three tiers of health

care facilities in Nigeria.West African Journal of Nursing, 26, 1–13.

Pimmer, C., et al. (2018) Instant messaging and nursing students’ clinical

learning experience. Nurse Education Today, 64, 119–124. https://doi.

org/10.1016/j.nedt.2018.01.034

Robinson-Bassey, G.C. & Edet, O.B. (2015) Nursing informatics educa-

tion and use: Challenges and prospects in Nigeria. Global Journal of

Pure and Applied Sciences, 21, 171–179. https://doi.org/10.4314/gjpas.

v21i2.9

Saba, V.K. & McCormick, K.A. (2015) Essentials of Nursing Informatics.

McGraw-Hill, New York.

Sapci, A. & Sapci, H. (2017) The effectiveness of hands-on health infor-

matics skills exercises in the multidisciplinary smart home healthcare

and health informatics training laboratories. Applied Clinical Informat-

ics, 8, 1184–1196. https://doi.org/10.4338/ACI-2017-08-RA-0136

Sermeus, W. (2016) Transforming clinical documentation in EHRs for

2020: Recommendations from University of Minnesota’s big data con-

ference working group. Nursing Informatics, 2016, 18–22.

Shin, E.H., Cummings, E. & Ford, K. (2018) A qualitative study of new

graduates’ readiness to use nursing informatics in acute care settings:

clinical nurse educators’ perspectives. Contemporary nurse, 54, 64–76.

https://doi.org/10.1080/10376178.2017.1393317

Sweeney, J. (2017) Healthcare informatics. Online Journal of Nursing

Informatics (OJNI), 21.

Tchuitcheu, G.K., et al. (2020) Pan African Health Informatics Associa-

tion (HELINA). IMIA Yearbook of Medical Informatics, 2020, 291–292.

https://doi.org/10.1055/s-0040-1701967

Terry, J., et al. (2019) Improving the digital literacy competence of nurs-

ing and midwifery students: A qualitative study of the experiences of

NICE student champions. Nurse Education in Practice, 34, 192–198.

https://doi.org/10.1016/j.nepr.2018.11.016

Tubaishat, A. & Habiballah, L. (2016) eHealth literacy among undergrad-

uate nursing students. Nurse Education Today, 42, 47–52. https://doi.

org/10.1016/j.nedt.2016.04.003

Webster, P. (2020) Virtual health care in the era of COVID-19. The Lan-

cet, 395, 1180–1181. https://doi.org/10.1016/S0140-6736(20)30818-7

WHO (2016) Three Year Regional Prototype Competency-Based Pre-Service

Midwifery Curriculum. Brazzaville, World Health Organization, Regio-

nal Office for Africa.

© 2020 The Authors. International Nursing Review published by John Wiley & Sons Ltd on behalf of International Council of Nurses

Nursing informatics in nursing education in Africa 13

https://doi.org/10.1016/j.nedt.2020.104490
https://doi.org/10.1016/j.nedt.2020.104490
https://doi.org/10.1186/s12912-020-00418-w
https://doi.org/10.3233/978-1-61499-738-2-31
https://doi.org/10.3233/EFI-180221
https://doi.org/10.3233/978-1-61499-738-2-41
https://doi.org/10.3233/978-1-61499-738-2-41
https://doi.org/10.7717/peerj.6326
https://doi.org/10.7717/peerj.6326
https://doi.org/10.1186/1748-5908-5-69
https://doi.org/10.5121/ijdms.2014.6502
https://doi.org/10.1371/journal.pmed.1000097
https://doi.org/10.1177/0266666909358307
https://doi.org/10.4102/curationis.v38i2.1496
https://doi.org/10.3233/978-1-61499-658-3-1013
https://doi.org/10.1016/j.nedt.2018.01.034
https://doi.org/10.1016/j.nedt.2018.01.034
https://doi.org/10.4314/gjpas.v21i2.9
https://doi.org/10.4314/gjpas.v21i2.9
https://doi.org/10.4338/ACI-2017-08-RA-0136
https://doi.org/10.1080/10376178.2017.1393317
https://doi.org/10.1055/s-0040-1701967
https://doi.org/10.1016/j.nepr.2018.11.016
https://doi.org/10.1016/j.nedt.2016.04.003
https://doi.org/10.1016/j.nedt.2016.04.003
https://doi.org/10.1016/S0140-6736(20)30818-7


WHO (2018) Classification of Digital Health Interventions. World Health

Organization, Geneva.

WHO (2019) Digital health systems. Eurohealth, 25, 1–32.

WHO. (2020) The State of World Nursing 2020. Investing in Education,

Jobs and Leadership. World Health Organization, Geneva.

Willemse, J.J. (2015) Undergraduate nurses reflections on Whatsapp use

in improving primary health care education. Curationis, 38, 1512.

https://doi.org/10.4102/curationis.v38i2.1512

Willemse, J.J., Jooste, K. & Bozalek, V. (2019) Experiences of undergradu-

ate nursing students on an authentic mobile learning enactment at a

higher education institution in South Africa. Nurse Education Today,

74, 69–75. https://doi.org/10.1016/j.nedt.2018.11.021

© 2020 The Authors. International Nursing Review published by John Wiley & Sons Ltd on behalf of International Council of Nurses

14 A. Harerimana et al.

https://doi.org/10.4102/curationis.v38i2.1512
https://doi.org/10.1016/j.nedt.2018.11.021

