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A social science research, consulting, training and teaching hub
for Northern Australia, South-East Asia and the Pacific



State of the Tropics

2014 RepOrt, launched by

Nobel Laureate, Aung San Suu Kyi
and JCU Vice Chancellor, Professor
Sandra Harding inYangon,
Myanmar


http://stateofthetropics.org/

... more ‘activist’ and experiential pedagogies are
consistent with our Strategic Intent. These include
work-integrated learning, problem-based
learning, service learning, field experiences and
learning in remote, regional and international
settings.

... face-to-face and on-campus delivery, including
the promotion of place-based learning, will
remain an important aspect of the JCU student
experience.

All learning will be increasingly enabled by online
affordances. Intentional, student centred blended
learning design will be our goal. (pp. 4 & 5)


http://www.jcu.edu.au/learnandteach/contacts/JCU_128065.html

Commencing domestic students, 2014

* Over half first in family
to attend university

* 24% low
socioeconomic

* 20% regional areas

* 7% non English
speaking backgrounds

* 5% Aboriginal and/or
Torres Strait Islander



Commencing domestic students, 2014

* Over half first in family to MESCOOK

attend universit :
Y JCU is committed to a

* 24% low socioeconomic ‘whole-of-institution’

Access, Participation

. ds Pl approach to widenin
 20% regional areas L\ PP g

2015-2017

participation, learning,
* 7% non English speaking

backgrounds teaching and the

student experience
* 5% Aboriginal and/or

_ (p- 2).
Torres Strait Islander

Architects: Professors Kift and Hill



... how to improve teaching and learning at the institutional level is a

fundamental difficulty which all universities face.

... many universities have managed to align key elements to improve research

outcomes.

... far fewer seem to have managed to do so in support of student learning. (p. 2)

Belinda Probert, former Deputy Vice Chancellor, La Trobe University

Probert, B. (2009, October). Improving teaching and learning: A systemic approach to
institutional change. What Works Conference on Quality of Teaching in Higher Education,
OECD Programme on Institutional Management in Higher Education, Istanbul Technical
University, Turkey.




...for the most part, small-scale initiatives
have not become embedded in
institutions and are often the work of
enthusiastic teachers, failing to become

standard practice (p. 8).

The Higher Education Academy. (2012). A marked
improvement: Transforming assessment in higher

education. Retrieved from
https://www.heacademy.ac.uk/node/3950



https://www.heacademy.ac.uk/node/3950

The issue of assessment reform should not be compartmentalized as a

narrow matter of pedagogy (p. 10).

It has the potential to impact on governance, curriculum, scholarship,

professional development, industrial relations and other domains (p. 2).

Stuart Campbell, former PVC (Learning and Teaching), University of Western Sydney

Campbell, S. (2008, September). Assessment reform as a stimulus for quality improvement in university
learning and teaching: An Australian case study. Outcomes of higher education: Quality, relevance and
impact. OECD Programme on Institutional Management in Higher Education (IMHE), Paris, France.



An exploration of systems thinking is inevitable if we
are to understand higher education institutions and
adopt change strategies that have a reasonable

chance of success (p. 199).

Macdonald, R., & G. Joughin. (2009). Changing assessment in higher education: A model in
support of institution-wide improvement. In G. Joughin (Ed.) Assessment, learning and

Jjudgement in higher education (pp. 193—213). Dordrecht: Springer. doi:10.1007/978-1-4020-
8905-3_11.




Research question:

What are the characteristics of a whole
of institution assessment approach to
enhancing student engagement,
learning and employability at a regional
multi-campus university?



Research question:

What are the characteristics of a whole
of institution assessment approach to
enhancing student engagement,
learning and employability at a regional

. . .
As per the recommendation in the multi-campus university:
Educational Design Research (EDR) literature:

What are the characteristics of an
<intervention X> for the purpose/outcomeY
(Y,Y,Y,...Y,) in context Z?

Plomp, T., & Nieveen, N. (2007, November). (Eds.). An introduction
to educational design research. Proceedings of the seminar
conducted at the East China Normal University, Shanghai (PR
China). Netherlands Institute for Curriculum Development.
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Funded curriculum initiatives

Higher Education Participation and Partnerships
Programme (HEPPP), 2014
Higher Education Participation Programme (HEPP), 2015

HEPP collaborations see academic
staff work with academic
developers, educational designers,
learning advisors and careers staff
to design curriculum and
assessment strategies that are
responsive to the needs of highly
diverse student cohorts.
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Target courses for 2015 = ONIVERSITY

AUSTRALIA

Division of Tropical Division of Tropical
Health and Medicine Environments and Societies H Igh attrition and/or hlgh

Bachelor of Nursing Science Bachelor of Arts

Bachelor of Occupational Therapy Bachelor of Education
Bachelor of New Media Arts

Bachelor of Social Work

volume undergraduate courses

Bachelor of Pharmacy

Bachelor of Physiotherapy
Bachel ¢ Psvehol Bachelor of Business
achelor ot Fsychology Bachelor of Information Technology

Bachelor of Speech Pathology Bachelor of Laws

Bachelor of Sport and Exercise Bachelor of Engineering
Science

Bachelor of Geology
Bachelor of Veterinary Science Bachelor of Science

Bachelor of Biomedical Sciences Bachelor of Planning

PPT Slides: Dr Fiona Navin, Project Officer
HEPP briefing for Course Coordinators and ADLTs



Target courses for 2015 == UNIVERSITY

Division of Tropical
Health and Medicine

* Bachelor of Nursing Science

* Bachelor of Occupational Therapy
» Bachelor of Pharmacy

* Bachelor of Physiotherapy

» Bachelor of Psychology

* Bachelor of Speech Pathology

* Bachelor of Sport and Exercise
Science

* Bachelor of Veterinary Science

* Bachelor of Biomedical Sciences

—— JAMES COOK

AUSTRALIA

Division of Tropical

Environments and Societies High attrition and/or hlgh

Bachelor of Arts

volume undergraduate courses

Bachelor of Education
Bachelor of New Media Arts
Bachelor of Social Work
Bachelor of Business

Bachelor of Information Technology

Bachelor of Laws

Bachelor of Engineering . . . == JAMES COOK
e UNIVERSITY

schelorofceoiogy WV HOlE Of Institution =&

Bachelor of Science

Bachelor of Planning Working to enact improved student experiences

» Sustainably
* Collaboratively

 Strategically

PPT Slides: Dr Fiona Navin, Project Officer - Systematically

HEPP briefing for Course Coordinators and ADLTs .

Transparently

» Aligned activities across campuses



Informed by data

Comprehensive data ' @m’“
packages compiled for Student

ta FQEt courses

Experience

cxperience

Questionaire)

PPT Slide:
Dr Glenn Harrison,
Academic Developer, Teaching Evaluation




In 2015, we will build upon the —— JAMES COOK

retention work of 2013/2014
EARLY DAYS

Strategy 1 Strategy 2

PPT Slide: Dr Fiona Navin, Project Officer
HEPP briefing for Course Coordinators and ADLTs
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In 2015, we will build upon the
retention work of 2013/2014

Strategy 1

Strategy 2

De~-,, Learning, Traching and St udent

Engac ment (LTSE)

== JAMES COOK
=~ UNIVERSITY

Teaching quality
and scholarship

- ! 4 . | |
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Student equity " :
language and : Pathways transitions and learning and
: and wellbeing : :
learning careers innovation




Learning, \
teaching and Enhance Embed

course English
assessment
TN coherence and language and
Reisritiesin assessment numeracy
the HEPP design development
collaborations fr\
g
Enhance Build
blended student
learning and career
design identity

b






Intentional, well-designed and coherent courses/programs

1. Support course teams in mapping activities so as to examine:
* development and assurance of course learning outcomes;
* range of assessment types across the course.

2. Support course teams in developing course-level rubrics so as to:
» promote understanding of course learning outcomes;
* provide resources for development of task-specific rubrics.

3. Undertake peer review of assessment in first year subjects (diagnostic,

formative and authentic tasks).

4. Support staff in review of their own assessment schedules through professional

development opportunities and resources.



Professional development: Assessment stream
27 March — Moderation essentials

17 April — Assessment types

5 & 6 May
Dr Gordon Joughin — Oral assessment
11 & 12 August

Professor Geoff Scott —Work ready plus graduates

28 August —Feedback

18 September —Group assessment

Events listing: http://www-

public.jcu.edu.au/events/teaching
[index.htm

October — eAssessment



http://www-public.jcu.edu.au/events/teaching/index.htm




Enhance % There is a significant

course English body of national and
coherence and language and international research
assessment numeracy indicating the
design evelopment importance of English

language and numeracy
development as a key

s
V factor for student

Enhance Build retention and success at
blended student university.
leam!ng _and c.areer Arkoudis, S. (2014).

de5|gn 'dentlty Unpublished external

evaluator’s report.

~—



Very few HEIs have
systematic approaches
Enhance Embed / SoelL
Enalich to teaching and
1 cours; ngiis assessing oral and
CONErence an language and written communication
2 BEEEEITE numeracy skills across the course
design development of study (p. 9).
Arkoudis, S. (2014).
V Integrating English
Enhance Build language communication
blended student sk/ll§ into d/SC{pllnary
. curricula: Options and
lea rning and career strategies. Sydney: Office
design identity of Learning and Teaching.
4 Retrieved from
- http://www.cshe.unimelb.edu
\ .au/arkoudis_fellowship



http://www.cshe.unimelb.edu.au/arkoudis_fellowship

JCU English Language and

\ Numeracy Policy (2012)
Enhance Embed

* entry standards

course English _ _
* early diagnostic
coherence and language and
assessment
assessment numeracy
.  student support
design development

services
e course structures:

TR
V assessment and

Enhance Buila . ]::Z(:)i’?;:le( experiences:
bIenc!ed student demonstration of
learning and career proficiency
design identity .
* moderation and

external
\ benchmarking



Enhance h

course English
coherence and language and
assessment numeracy
design development

JCU English Language and
Numeracy Policy (2012)

The development of
English language
proficiency is integral to
the development of
discipline-based

Enhance
blended
learning

design

S~

Build
student
and career
identity

knowledges.



Developing first-year Business students’
written communication skills
through professionally relevant genres

BU1007: Business data analysis
and interpretation
Abridged report

BU1008: Marketing fundamentals
Full report




Developing first-year Business students’
written communication skills
through professionally relevant genres

BU1007: Business data analysis
and interpretation
Abridged report

High level of
scaffolding

BU1008: Marketing fundamentals
Full report




REPORT STRUCTURE for BU1007: TASK DESCRIPTION
Title Page: Include the title, author (your name) and affiliation (student ID), date of release (due date) and for
whom the report might be written (this report is to be written for the lecturer of BU1007).
Table of Contents: List of sections and subsections including page numbers and formatted in APA style. A list
of tables and figures follows if included in the report. L
Introduction: The introduction will briefly explain the aims of the research (what), the methods and statistical O Utl | n | n g t h e
analysis techniques (how), limitations (acknowledge rather than overstate), results (so what), as well as briefly

outline a conclusion and a recommendation (now what).
The Body: re port StrU CtU re

o Methods and Results: Briefly describe the research design methods, the technical statistical
analysis procedures (links can be made to theory where relevant), and the findings of the research
(make explicit links to the data represented as tables and/or figures). It is important to write
something about each table or figure; make the results clear to the reader.
Discussion of Results: This makes up the largest part of the report; it is a synthesis of the data.
This section requires a well thought out analysis of the findings with clear and purposeful
connections made between the results, theory/concepts and research questions.
Conclusion and Recommendation: In this section the report will draw a conclusion based on the results, and
then make a recommendation for action.
References: APA style (one reference as a minimum that must be correctly cited in the body of the report)
Appendices: The information listed as appendices must be cited in the body of the report, for example, (see
Appendix 1). This is where you provide the computer printout of your results.

BU1007: Business Data Analysis and Interpretation
Dr Taha Chaiechi



REPORT STRUCTURE for BU1007: TASK DESCRIPTION
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whom the report might be written (this report is to be written for the lecturer of BU1007).

Table of Contents: List of sections and subsections including page numbers and formatted in APA style. A list 9 rose Of eq Ch Section

of tables and figures follows if included in the report.
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analysis techniques (how), limitations (acknowledge rather than overstate), results (so what), as well as briefly
outline a conclusion and a recommendation (now what). tO assessme nt C rite ri a
The Body:
o Methods and Results: Briefly describe the research design methods, the technical statistical
analysis procedures (links cag.hemade to theonwhere ralavant) and the findinge of the races
(make explicit links to the,
something aboutg =
Discussion of Results:
This section requires a
connections made betweg

Conclusion and Recommendatio

Discussion of Results: This section of the report requires a critique, thus implies a more analytical style of
writing. It explainsto the reader how the study met (or did not meet) the research aims and discusses
the implications for other real life contexts and purposes. The discussion might relate to other studies, or

to theory, in order to substantiate the findings of this particular research, or if you draw on contrary

findings, then it is a case of highlighting that different contexts/parameters are likely to yield different

findings.

then make a rBsqumendation for a ELABORATED TASK DESCRIPTION

References: APA g (one refere The discussion of results will be a synthesis of the data. It requires a well thought out interpretation of

Appendices: The infornta{jon listed the findings where you make clear connections Criteria " distinet
. _ 2 er-range distinction to

Appendix 1). This is where ydypro between the results, theory/concepts and B — PP high distinction

research q uestions. It req uires you to ma ke Interpret numencal data dings and data comparisons are
and draw conclusions interpNted correctly and discussed

purposeful links to the tables and figures. (CLO A1; SLOs 4 & 5) Clear Aonnections are made between
Weight 25.00%

s, theory/concepts and research
s questions

Conclusidn and Recommendations: In this section the

. . Tables and figures are purposefully

report will draw a conclusion based on the and consistently referred to in the

. . . . discussion.

research findings. Conclusions summarise key v _ _
] . . All important conclusions, to explain

points made in the body of the report and link to expected and unexpected results, and

. . . . recommendation for action are clearly
the introduction. It is essential that you do not outlined

introduce any new information or ideas at this

stage and the use of direct quotations should be avoided. The conclusion should answer the question:
‘What do the findings mean?’
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aspects of report writing
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TASK DESCRIPTION & RUBRIC: Subject Outline

Suilte Of resources ELABORATED TASK DESCRIPTION: LearnJCU site
| | SERIES OF ONLINE RECORDINGS: LearnJCU site

BU19©7 Assessment 1 VIDEO OF STUDENT'’S EXPERIENCE: LearnJCU site

Presentation purpose

Three part presentation to help you prepare a
statistical report that is engaging and informati e,
y and most importantly, successfullyaddresses the
7 assessment criteria.

1 « Part one: What is a statistical report?

» Part two: How to unpack the task description

* Part three: Understanding the process of writing

the report paying consideration to the assessment
criteria

Il » o) 108/142

https://www.youtube.com/watch?v=7HFcQtwdelo



https://www.youtube.com/watch?v=7HFcQtwdeIo

Very helpful/ helpful

Somewhat helpful

Not helpful/ I'd prefer not to answer

July

August

September Report due
October

November

Total




While it is likely that all students who use these materials would benefit
significantly, this is even more likely for students of low socioeconomic
backgrounds who often experience a greater degree of challenge in
mastering written communication skills in academic genres.

A large part of the strength of this intervention is that it is integrated
with the teaching, assessment and learning strategy of a subject.

The materials clearly illustrate to others how similar suites of learning

materials could be developed to support students in other subjects, and
indeed, throughout other subjects of any degree.

Nulty, D. (2014). Unpublished external evaluator’s report.






Blended Learning Policy

Intent

To identify and define the philosophy, scope, principles and procedures for the use of blended learning

environments for students and staff at James Cook University in order to enhance student learning,

success and engagement and to impact positively on the student experience.

to enhance student learning, success and engagement
Scope

This policy applies to all staff and students and relates to aspects of the Learning, Teaching and

Assessment Policy, the Strategic Intent and the University Plan.

Enhance
blended

learning
design

| JCU Blended Learning Policy. (2014). Retrieved from

http://www.jcu.edu.au/policy/allatoh/JCU 140716.html



http://www.jcu.edu.au/policy/allatoh/JCU_140716.html

Blended Learning Policy

Intent

To identify and define the philosophy, scope, principles and procedures for the use of blended learning
environments for students and staff at James Cook University in order to enhance student learning,

success and engagement and to impact positively on the student experience.

to enhance student learning, success and engagement
Scope

This policy applies to all staff and students and relates to aspects of the Learning, Teaching and

Assessment Policy, the Strategic Intent and the University Plan.

Enhance
blended
learning

design

| JCU Blended Learning Policy. (2014). Retrieved from

http://www.jcu.edu.au/policy/allatoh/JCU 140716.html



http://www.jcu.edu.au/policy/allatoh/JCU_140716.html

Blended Learning Policy

Intent
To identify and define the philosophy, scope, principles and procedures for the use of blended learning

environments for students and staff at James Cook University in order to enhance student learning,

success and engagement and to impact positively on the student experience.

Scope

This policy applies to all staff and students and relates to aspects of the Learning, Teaching and

\

Enhance
blended
learning

design

Assessment Policy, the Strategic Intent and the University Plan.

T

\

. Investigate digital preparedness of

incoming JCU students

. Model blended learning designs

based on the 5Es: Engage, explore,
explain, elaborate, evaluate

. Create digital learning objects

. Support staff to embed an

ePortfolio across courses

. Support staff to redesign

assessment tasks e.qg., student
created digital media



ation that inte es different me

D|g|Epranatlons Podcast

nmunicating ¢

Video
A/P Hoban, OLT senior Digital story
teaching fellowship
Slowmation
Learning and
communicating DigiExplanations Blended media
SClence Wlth Legrningand communice.ati_ngscier?w
with student-created digital media
student-centred .
o _ Academic Resources Student Resources
digital media

JCU Teaching and
Learning Week, 2014



http://www.digiexplanations.com/

BZ1007: Introduction to Biodiversity

Cromarty field-trip

Lecturer: Janine Sheaves

Field report uploaded into an ePortfolio



Students use mobile phones to record aspects of the fieldwork & A mEscook
and Moviemaker to create a group video presentation

wm— UUNIVERSITY

AUSTRALLY

Cromarty field-trip - Making your two minute video

1. Planming [prior to fleld-trip)
Thing: to decide while planning:
Shudents will be placed Into groups and each group will make a video. 5o, bring along twwo or three Ideas for a video to discuss with your grous.
Weaw rmay gel some godad kdeas from the seebsite that you used Lo anserer the Riparian gquestion:
a Wouer vilideo showld only cover one bopl
Theie thivhd lemmit of wded 4 TS mnudbEs - 0 od ned T alan &6l CoOmmponesnit
What footage you will use (live action, still shots)
THe D4 sty T SOy WOUr MmMEassags 14 Mo SoacaE ntranes O releara it Imianggsss

Shooting the wideo
Bldake fsume The locatiomn yoad hass chasen has complementany lighting (awoid handing the light source beehind goeur siabgecr, i sun dinectly
e hiind what yoeld sre THmdng b
ST P yoiar Camara and ook 8t s hat s weant 1o shhicnT, Laodk ar thad Coemiaositicn of thee shar, 1§ everyThirme b focus: oo voed mead closds i
shots, are you getting the detall reoguined
- Theary wone are ready 1o bagin, shaoot The ootage, Thean reviewr all Tootage 10 @nsare oo Biave wehat o wand

5. Editing

EAcnae blaksr 15 i avallalle can the JCLF eampaatercs thircugh The Streamiing Solftware Portal [srmall salloas ican g thae Bbariarm rightn of the
taskbar)

Alternatively, bave a ook at this welbsite, There are a numbser of programes availabEde - many are free

hittp - fwneree. techradar comdauf eees/ software fapplications,best-fres-video-editin g-so foears-9- top-programs -pou-should-download-1 1 346 2 G4
Crurimg the editing process you will be weorking with yowr footages, Reler o the motes yow meade during the Planning amnd Pre-production stages

During editimg you may: trim clp, stitch clips togethern add rransitions, add music and captions. The editing o post-production process can
really make a difference to the overall guality of your video., Howewver, it 15 wery sasy 1o go overboard. 1f i usually better 1o takes a less-is-more
apprcas i ardd BEeapn o dise of graphics mnimismeal and tasceti

Extra conteant: Thers ares many resouncess onlline (ses be o) that wou can add durinmg the sditing process
Background music — Jlamendo = a great site for royalty-frees mosic

Soumd aMfacts Aiuedibo MNCro or Soauanacli. ges

Iimages — Flicks

Clip At = BMicrosolt Ofice |indgges

4, Uplaad your videa intae the aPortfolic
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The students have to research, and then
when they go out on the fieldtrip we get
them to make a video of what they’ve
researched. It's surprising how much
ownership they take.

We do it on riparian vegetation. So they
have to know what that is, and they have to
do the storyboard and do the prep first, so
that they know what shots to shoot.

It's a beautiful area. We visit four different
types of habitats. They love it. They just
look around and go, "This is what it's
about.” Quite a few of them think, “This is
what it's like to be a biologist!”

Janine Sheaves, Staff focus group, OLT extension
grant project. (2015). Exploring field spaces as
learning places: Optimising the impact of field-
based learning on the student experience.



- optimising the impact of fiel

OLT extension grant project. (2015).

Exploring field spaces as learning
Post field experience student survey. OLT Field Learning Spaces Project places: Optimising the impact Of

Section A: Your demographics field-based learning on the student

STUDENT SURVEY experience.

I am: TR

-
Female ’jfw‘ '
Rk

Male

Q2. Age

| am currently:

19 years or under
20-24
25-29
30-34

35-39

40 years or over
Q3. Course
il. I am currently enrolled in the:

Bachelor of Science
Bachelor of Marine Science
Bachelor of Geology
Bachelor of Engineering (Ho
Bachelor of Sustainabili
Diploma of Higher Education

otner JCU ethics approval H6048

Specify:



Behavioural Ecology: BZ3061 BZ5061

Assessment redesign & student learning

Prof. Simon Robson
College of Marine & Environmental Science

.‘ - .{ '
O “.
<") “ Y.

Source: PPT slide, Simon Robson, Blended Learning Special Interest Group Symposium. (2014).




Interaction Interaction

Lecture Lecture + excellent text

Weekly tutorials
Group field research } Weekly field work
Assessment Assessment
Tutorial performance

Final exam

Demonstrating knowledge
& knowledge improvement
through their own
experiences

In the times that used to be tutorials, we just go outside and walk around campus. It gives
me an opportunity to have much more discussion with students, which is really, really good.

It’s less sterile. Simon Robson, Staff focus group, OLT extension grant project. (2015). Exploring field spaces
as learning places: Optimising the impact of field-based learning on the student experience.




Interaction Interaction
Lecture Lecture + ¢xcellent text
Weekly tutorials
Group field research Weekly field work
Assessment Assessment
Tutorial performance
Final exam

Demonstrating knowledge
& knowledge improvement
through their own
experiences

In the times that used to be tutorials, we just go outside and walk around campus. It gives
me an opportunity to have much more discussion with students, which is really, really good.

It’s less sterile. Simon Robson, Staff focus group, OLT extension grant project. (2015). Exploring field spaces
as learning places: Optimising the impact of field-based learning on the student experience.




Source: PPT slide, Simon Robson, Blended Learning New f_{Dﬂ"S and assessment
Special Interest Group Symposium. (2014).

* ePortfolio (3 of them)
— Make their own behaviour observations/questions
* multimedia
— Demonstrate knowledge of background theory
* Embed their observations/questions in lecture material
— Demonstrate ability to improve their own learning

* Locate and interpret relevant scientific literature

* Detailed feedback on 1% ePortfolio




New goals and assessment

* ePortfolio (3 of them)
— Make their own behaviour observations/questions
* multimedia
— Demonstrate knowledge of background theory
* Embed their observations/questions in lecture material
— Demonstrate ability to improve their own learning

* Locate and interpret relevant scientific literature

* Detailed feedback on 1% ePortfolio

We will seek to balance a focus on
examinations with more engaging authentic
and technology enabled practices, affording
students opportunities to demonstrate their
learning using a range of modes. JCU Learning
and Teaching Blueprint, 2014-2016.







Enhance Embed Work Integrated Learning

course English can be subsumed under
coherence and language and the broader notion of
assessment numeracy Career Development

Learning (p. 26).

Smith, M., Brooks, S.,
Lichtenberg, A., Mcllveen, P,,

design development
N

- Torjul, P, & Tyler, J. (2009). Career
Enhance Build development learning: Maximising
blended student the constribution of work-
Iearning and career integrated learning to the student
: : : experience. Australian Learning
desi gn ide ntity , and Reaching Council Final Project
Report. Retrieved from
| http://www.nagcas.org.au/upload
\ s/file/ALTC%20Report%20July.pdf



http://www.nagcas.org.au/uploads/file/ALTC Report July.pdf

Enhance ‘h\ Careerisviewed as a
course English complex lifelong
coherence and language and learning experience...
assessment numeracy
design development Part of higher
education’s role is to

W develop capacities that

will permit graduates to

Enhance Build _

blended student be proactive and

learning s s effectively self-directed
design identity (i.e., agentic) learners

\ (Smith et al., 2009, p. 16).



Professional Deye]gpment Plan Quality Assurance Program ()7‘_]

Name: Date Form Completed: / / Planned Review Date: / /
" D Y M D

.-"/ Item No. Learning Goal or Strategies and Timelines Evidence of Progress Date Goal Future Goals
from Self- Follow-up Action = (Include document title, date, and is Met or Plans
Assessment | * indicate goals from last portiolio location as appropriate)
Tool year's PD Plan Changes to goals/

' strategies/timelines

click to add/edit text click to sd-t—" wdd/edit text click to add/edit text

Undertake modules in professional

/////”\ growth and resilience

onal Therapy

Bourq O‘

STk Mentor first year students

Occupatio

Reflect on knowledge and skills

OT4004 Advanced Professional Practice Devise professional development plan

Dr Jessie Wilson & Daniel Lowrie




First year

Occupational profile and analysis

OTzo011 Introduction to Occupation
and Occupational Therapy

* of self —point in time (time use
journal entries)

* of elderly person —changes over
time (interview data)

OT1012 Enabling Occupation
through Partnerships

* of community organization
(multiple sources: observation,
interview, documents)



First year

Occupational profile and analysis

OTzo011 Introduction to Occupation

and Occupational Therapy
Second year
* of self — point in time (time use

journal entries) Occupational profile and analysis

and intervention planning
* of elderly person — changes over -
time (interview data)

OT2015 Physical and Cognitive-
Neurological Determinants of

Occupation
OT1012 Enabling Occupation
through Partnerships » of elderly person (multiple
sources)

 of community organization
(multiple sources: observation,
interview, documents)



First year REFLECTIVE COMPONENTS: Learning is a
continuous process grounded in experience and
continually modified by experience (Smith et al.,

OT1011 Introduction to Occupation 2009, p. 29).
and Occupational Therapy

Occupational profile and analysis

R Second year
* of self — point in time (time use

journal entries) Occupational profile and analysis

and intervention planning
* of elderly person — changes over -
time (interview data)

OT2015 Physical and Cognitive-
Neurological Determinants of

Occupation
OT1012 Enabling Occupation
through Partnerships » of elderly person (multiple
sources)

 of community organization
(multiple sources: observation,
interview, documents)



First year REFLECTIVE COMPONENTS: Learning is a
continuous process grounded in experience and
continually modified by experience (Smith et al.,

OT1011 Introduction to Occupation 2009, p. 29).
and Occupational Therapy

Occupational profile and analysis

R Second year
* of self — point in time (time use

journal entries) Occupational profile and analysis

and intervention planning
* of elderly person — changes over ‘
time (interview data)

OT2015 Physical and Cognitive-
Neurological Determinants of

Occupation
OT1012 Enabling Occupation
through Partnerships * of elderly person (multiple
sources
 of community organization ) . |
(multiple sources: observation, Over two workshops, facilitated by the Subject
interview, documents) Coordinators, ADLT and Learning Advisor, the

students draw on their experience from first
year to collaboratively generate task guidelines.



Professional practice

Funded curriculum initiatives
+ HEPF inifiatives

Professional development and com

Within colleges

+ Peer Review of Teaching (PRoT)

+ Peer Assisted Teaching scheme (PATS

Facilitated by LTSE

+ Assessment stream in the Professional Ld
Series
External guest speakers (including OLT Felo
Fulitime and sional staff induction
Graduat riificate of Education {Academi
Practice)

Teaching and Learning Academy

cial Interest Groups (51Gs): First Year
penence; English Language and Mumeracy;

Aszzessment; Blended Leaming; and WIL.

Academic leadership and governance

Leadership
DWVC (Academic)
Dean, LTSE
Divisional Director Academic Quality & Strategy
ADLTs
Courzse Coordinators
Academic Developer - Assessment
Governance
Dizcipline/College Teaching and Leaming
Commith
College Assessment Commitiees
Divisional Boards of Studies
Education Committee
Academic Board

Quality enhancement and assurance

Internal processes

&« Course Performance Report

& Course Review Process

External processes

+ Benchmarking and peer review

+ Professional accreditation/standards

+ Ausiralian Qualifications Framewaork

+ Higher Education Standards Framework
+ TEQSA audit

Professional practice context

Subject offerings

+ Infernal, & nal, block, limited
& Townswill airns, Brisbane, Singapore

Marking models and resourcing

Systems and data

Management systems

Leaming Management Sysiem (Blac
LearnJCU)

Student Management System (

Curriculum Informaticn Management
Coursework Subjects Database (CSDEB]; online

Course Handbook

Blackboard Analytics

Cognos

YourdCU Subject and Teaching Surveys

Other surveys: University Experience Survey (UES);
Course Experience Survey [CES)

Student grades

Retention and progress data

Policy and planning

Policy

*

Leaming, Teaching and Assessment Policy [and
Subject Outline Template]

Aszessment Integrity cluster

English Language and Numeracy Policy
Blended Learning Policy

Student Experience of Learning and Teaching

Key documents

Statement of Strategic Intent

University Plan, 20 2017

JCU Learning and Teaching Blueprint 2014-2016
Access, Parlicipation and Success Plan, 2015-2017

Emanating from HEPP

&

Whole of insfitution and
Disciplinefcase specific

OLT projects

Student survey:

To investigate impact on
student understanding of task
requirements, learning and
engagement (JCU ethics
approval H6029).



Way forward: evidence based interventions

* Clearly articulated, theoretically justified base, that informed

specific predictions about likely outcomes.

* An evaluative frame that would guide the collection of data to
demonstrate that the predicted effects were observed in

practice.

Nulty, D. (2014). Unpublished external evaluator’s report.




Way forward: systems thinking

However valuable individual initiatives may be in their own
right, there is a synergy between them and other initiatives
that is much greater. Overt consideration to systems thinking
can help take these early successes forward with a multiplier
effect, rather than merely an additive one. Only through
systems thinking can individual initiatives be made part of a

mainstream of common practice.

Nulty, D. (2014). Unpublished external evaluator’s report.



Learning, \
teaching and Enhance Embed

course English
assessment
A coherence and language and
priorities
assessment numeracy
design evelopment

md
<V

Enhance Build

blended student

learning and career
design identity

EVOLVE
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