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ABSTRACT

Using a case study approach, this study examined the social and discursive
construction of itinerant farm workers' children as literacy learners within a North
Queendland primary school. By focusing on six case study families who enrolled at
the school during two winter harvesting seasons, the study analysed the narratives
of teachers and of families in order to yield insights into the fields of educational
itinerancy and literacy.

Defining literacy as a socia practice, the study was framed within cultural-critical
understandings of literacy, and critical discourse and poststructuralist theories. By
using these to theorise the social world and literacy learning within it, the research
examined the social and discursive constructions of the itinerant farm workers
children within the sociocultural contexts of the school and its local community.
Drawing on Fairclough’s (1989, 2001c) text-interactioncontext mode, the study
used critical discourse analysis to conduct textual and social analyses of interview

transcripts and selected documents.

The study found that teachers narratives about itinerant farm workers children
were predominantly negative, constructing itinerant children, their families and
thelir lifestyles in deficit and stereotypical terms. The taken for-granted assumption
that an itinerant lifestyle impacted negatively on children’s literacy learning meant
that teachers had low academic expectations of the children. In addition, the
children’s families were frequently viewed as culpable for the difficulties that their
children experienced. Many of the teachers narratives reflected community stories
about farm workers and wider societa stories about families of low socio-economic
status. Although there were some positive stories in circulation within both the

school and community contexts, these were very much in the minority.

The families’ narratives provided “another take” on the events and practices that
were so often read as negative by those more permanently located in the school and
community. In providing insights into what it meant to be itinerant, the families
highlighted their attempts to balance education with lifestyle and to fit into the town

xi



where they were residing temporarily. These stories demonstrated that the families
practices were often very different from the commonsense assumptions of teachers

and community members.

The study concludes that a reconceptualisation of the literacy learning needs of
itinerant farm workers' children should look beyond the school and take account of
the social and cultural contexts of the children and their families. Such an approach
should help to shift the focus away from deficits and stories of blame, towards an
exploration of the literacy strengths that itinerant children bring to school. By
disrupting deficit views, teachers should be better placed to focus on responsive and
flexible pedagogies for enabling children to achieve demonstrable and sustainable

learning outcomes in school literacy learning.



TABLE OF CONTENTS

SLAEMENT OF ACCESS......eiiieieeieie ettt se bbbt enes [
SLAEMENE Of SOUICES.....ceeiieiiieie ettt nas ii
Statement on the Contribution Of OthErS ........ccoocviieiireceee e %
Declaration 0N BLNICS.........couiiiiiiie e Vil
Y 0 1= o USSR Xi
TahIE Of CONLENLS. ......coivieiietieiieeie ettt sr et esaeeae e nns Xiii
S 0 R 1= o - XiX
LiSt Of FIQUIES ...ttt ettt e ne e s neenne s XXiii
List Of INtErVIEW TraNSCHPLS.....ccuviiiiieeie ettt XXV
U007z 1 o] XXVil
CHAPTER 1. SOWING SEEDS: A PREAMBLE.......cccccoiiiiireerene e 1
CONTEXTUALISING THE RESEARCH .....c.ooiiieice e 1
CONCEPTUALISING THE RESEARCH......cooiieece e 2
AN OUTLINE OF THE RESEARCH PROUJECT ......coooiirininieneeeeeeee e 4
AN OVERVIEW OF THISTHESIS.......ccoi it 6
SUMMARY ettt se e aestesbesaeeseeseeseese e e ententensesseanennens 8
CHAPTER 2. LITERACY, SOCIAL PRACTICE AND CRITICAL
DISCOURSE ANALYSIS.. .o 9
INTRODUGCTION ....ootiiiiiiieiieieiesie ettt sae st e sse s e eaessessestessessenns 9
A SOCIOCULTURAL VIEW OF LITERACY/LITERACIES........ccccocevveerrrnen. 9
MAKING SENSE OF SOCIAL PRACTICE .....ccooiiirerieniesesesee e 11
THEORISING CRITICAL DISCOURSE ANALY SIS ..ot 13
Fairclough’ s text- interaction-context model............ccoooveveeieneennnceneeseene 14
Theoretical underpinnings of Fairclough's approach to CDA .............c........ 20
Problematising Fairclough’s approach to CDA.........ccceoeeieceevece e 21
USING CRITICAL DISCOURSE ANALYSIS......oooiierececeeeeeeesese e 28
Using multiple theoretical SOUICES...........coovevirirerineneeeeee e 29
Applying Fairclough’s MOdel ...........ccooveiiieeviciececeee e 32
The CUITENt rESBAICH .......coiiiieee e e 37
S 1Y N S 38
CHAPTER 3. THE FIELD: EXAMINING EDUCATIONAL
[TINERANCY ..ottt s 39
INTRODUCTION ...ooiiiticiieieietesteste st st sae e sestesre e sse e e e esaessessessessenns 39
EXPLAINING EDUCATIONAL ITINERANCY ..ot 39
Current status of the field ... 39
Defining and naming the field ... 41
Clarifying naming in the current research...........ccccocvevinincicccsesese e 43
RESEARCH INTO EDUCATIONAL ITINERANCY ....cooviriririeienesenieseenes 44
Comparing mobile and residentially-stable student ..............cccooeveeieeieninenne 45



Focusing on different groups of mobile children.............ccccooveviiiiieiieenen 48

NEgatiVe CONNOLALTONS ......cuerueeieeieieeeste ettt 52
EDUCATIONAL PROVISIONS FOR ITINERANT STUDENTS..........ccceue.. 56
INTERNATIONAL PROVISIONS ..o 58

Traveller education in ENgland ..........cccoceeiineniniene e 58

Traveller education in SCOtIand ............ceveeiriere e 59

Traveller education in the Netherlands...........cooooeeieieieienen e, 60

Migrant education iINthe USA...........cco i 60
AUSTRALIAN PROVISIONS.......coo ettt 62

Recent Australian research into educational provisions for mobile students 62

The Queendand show SChOO ............c.oooii i 65

Services for Australian defence force children.........cccovecvvevecceccccecee, 66

South Australia’ s Transient Students Project..........cocevveeeveeveevieseeniesnene 66
SUMMOARY ..ottt sttt st et st e st se et e e et e bessesbesreesenneeneas 67

CHAPTER 4. THE FIELD: RESEARCHING LITERACY AND

ACCOUNTING FOR DIFFERENCE........cccccoiviiiirieeeeeeeene 69
INTRODUGCTION ....coiiiiiiiiitesiesiesisie et see s e sse st sre s sseeneenes 69
LITERACY PERSPECTIVES ......ccoiiiieieierie ettt 69

Traditional skills-based approaches............cocveveieiicicies e, 71
Progressivist child-centred approaches ...........cccoocevvececeevecce e 72
Cultural-critical apProaChES..........cccuveiiie i 73
ContiNUING AEDALES ..ot 76
MAKING SENSE OF LITERACY LEARNERS.........ccoceiiiienene e, 77
Making sense Of dIfferenCe .......cooceevii i 78
Literacy fallure 8S defiCit.......ccoeueieeieeeeeee e 79
Deficit discourses in the broader COmMmUNItY..........ccooeveierenenenineneeeees 83
Focusing on difference rather than defiCit...........cccoooveieeiecicie e, 87
Complexity and ItINEIANCY .......cccveeiieeiiee et 95
SUMMARY ..ottt sttt st s beese e s e e e tessestesreesesneeneeneeneas 97
CHAPTER 5. CONSTRUCTING THE RESEARCH .....cooeiiiiiirireneeee, 99
INTRODUGCTION ....coiiiiiiiiesiesiesiesieeeeie e see sttt eeseessestessesnessessessesneenes 99
PLANNING THE RESEARCH ...ttt 99
Investigating the community CONEXT ..........ccceevveierieere e 100
Investigating the School CONLEXT ..........ccovviiieiie i 100
Using a case Study approaCh..........ccccoerierenerenieeeeeeesee e 101
ReSearCh timMe-frame......ccvv e 104
TOOLS AND TECHNIQUES OF DATA COLLECTION ....cccocvviiirienininnnn 104
SEMI-SIrUCTUred INTEIVIBWS.......eiieieieeieeiee et 105
Discussions With PartiCiPants...........coceoererererenieneeseesee e 107
Participant observation and field NOtES..........ccccveceiievecce e, 108
Artefact COIBCLION........coiiiieeie s 109
DATA ANALY SIS ..ottt s 110
TEXIUB @NAIYSIS . .veeieceecieee et r e nre s 111
INEEITEXTUBIITY ..o e 113
PERMISSION, ACCESS AND ETHICS......cccooi et 115

P NI ST ON ..ottt et e et e et e eeeeeeeeeereeeeereeereeeeererereeereeeeeeererenees 115



Accessing potential PartiCiPantS .........ccocueeieeiieeeiie e 115

Accessing teachers, classrooms and StUdents.........ccoocveveeveeeeseeseseeseeene, 117
BELNICS .. e 117
THE ROLE OF THE RESEARCHER .......ccooiieeice e 119
RECIPIOCITY.....eeete et 119
REFIEXIVITY ...t e 120
THE RESEARCH LOCATION AND PARTICIPANTS......ccoieererienie e 121
A rural COMMUNITY ....c.eeiieeiie et st e e r e nneas 121
LI LS e 1 o OSSPSR 122
The student POPUIALION .........c.eceeieee e 123
The case study famili€S........cocuviiiiceccece e 130
S 1Y N S 132

HARBOURTON ....ooiiiiicieieie ettt s snens 133
INTRODUGCTION ...ooitiiiiiiieieieiiesie st see e sae et sseeneessessessessessessens 133
INVESTIGATING THE COMMUNITY CONTEXT ..ccoviiieieeeecese e 134

The Media StUAY........ccueieeiiece e 134
Interviews with community Personnel..........cccoceveeveiie e 135
MEDIA AND COMMUNITY STORIES ......cccoeieiecese e 136
Farm workers break the [aw ... 137
Tramps, thieves and racialy different ... 148
“Most of these guys like abear” ... 156
Bad citizens and inadequate Parents..........ccoceeeeveereeieseesesieeseesee e 159
“You smell them when they walk in the door”..........c.cccovveeieiecciece 163
Contradictory €CONOMIC JiSCOUISES........ceuerurerereereerieriessesieeeeeessesseseesseseens 164
S 1Y N = S 166

CHAPTER 7. CONTEXTUALISING THE STUDY: THE SCHOOL

CONTEXT oottt et st s 169
INTRODUCTION ....octiitiieieeeieiesie sttt e et sae st enee s e sesaesnesnesnens 169
EDUCATION QUEENSLAND’SPOLICIESON ITINERANCY ......ccccoovnene 169
ITINERANCY — THE SCHOOL’S VIEWPOINT .....ccctiiienirineeenie e 171

Enrolment fIUCIUBLIONS.........cooeeieieerece e 171
ReCONTIQUIING ClESSES ......coiuieiecee sttt 174
Alleviating community apprehension...........cceevee e cciecce s, 175
Acknowledging cultural and linQUIStIC AIVErSItY........ccoceverieeieicrecee 177
Working with lINQUISEIC AIVEISITY .......ccoviriiiieeee e 180
Making resources stretCh further ..o, 182
ITINERANT CHILDREN’SLITERACY ACHIEVEMENT .....ccocoiiiiiiienene 185
Teachers' explanations about itinerancy and literacy..........cccceevverenereenne. 186
Teachers' understandings of itinerant children’s linguistic diversity.......... 188
[tinerant children’s literaCy resUltS .........occoeveciiecee e 193
S 1Y N S 203

XV



CHAPTER 8. TEACHERS NARRATIVES: TWO TONGAN FAMILIES -

DOING ASWELL ASCOULD BE EXPECTED .................... 205
INTRODUCTION ....ooiiiiiiiistiriesiesieseeee ettt sttt st b sse e 205
TWO TONGAN FAMILIES ..ottt 205

The Moalafamily ..o 206
The Potal family ........cooiiiieeee s 209
Making Harbourton hOme ..........ccocce e 210
HOME [ANQUAOES ......oeeee ettt e 211
TEACHERS NARRATIVES ......coo ottt 211
Tongan students. Well-behaved or aggressive?.........coocvvvevevceeveeseseennns 212
The Moaa children: Redlly nice kids, must have good parents................. 216
The Moala children: “Regulars’ who return every year ..........cccceceeeeenene. 218
The Potai children: Arethey itinerant? .........cccccceveeveeceseeve e 224
The Potai children: Their parentsare negligent ...........cccocovveieeviecceenienn, 226
Doing as well as could be expected.............coovrereeieieieneee e 230
SUMMARY ..ottt sttt st s ae e e e e aesaeebesreeneeneeneennens 246

GOING OKAY UNDER THE CIRCUMSTANCES................. 251
INTRODUCTION ....ociiiiiiiicti sttt ste e st e st e e e aessestesresnesneeneeneenees 251
THREE ITINERANT FAMILIES ...t 253

The Atafamily ... 253
The OZturk FaMIlY ......c.ooiiieeeeee s 254
The RUSSEIl family.......cooieeeeeee e 255
TEACHERS NARRATIVES ..ottt 256
Settling iNto a“New” SCNOO .........ccooiiiirieeee e 256
Mustafa Ata: Personal, family and lifestyle deficCits .........ccoovvrenininenene. 256
Mustafa Ata: A really good DOy ..........cccoeeeieeiiiie e 263
Lexie and Ethan Russell and Ebru Ozturk: Doing okay in awild class......266
Kirra Russell: We thought she would do better than this...........ccccceoveeeee. 274
Bree Russell: Really Struggling.......coeeeveeieenicce e 277
Zafer Ozturk: Working at the lower end of Year 5.......cccoevvvicieviecceeinnnn, 278
S 1Y N 281

CHAPTER 10. TEACHERS NARRATIVES: A BOY BEHAVING BADLY —
NOT SETTLING IN, NOT SETTLING DOWN, BUT GOOD

AT LITERACY ottt 285
INTRODUCTION ....ooiiiieiiecie ettt sie et e st sa e ssestesresresneeneeneeneas 285
ONE ITINERANT FAMILY oottt 286

The Nallsen family ... 286
Ryan the school StUAENT ..........coviiiie 287
Ryan the behaviour problem ..o 287
TEACHERS NARRATIVES ...ttt 290
Tough guy hiding his capabilities............ccoeiiriniiiee e 291
SHIT the TOUGN QUY ..ottt nne s 297

Still areal toughie but also anicekid.........ccoceeveeiiiiiieciec e 303



An ongoing puzzle for school PErsonNNE ..........ccccevieeceecceccee e, 307
Blaming Ryan's parents and the family’slifestyle.........cccooeiiiinincnennnne 318
SUMMARY ettt e b e bttt b b b ens 324

CHAPTER 11. FAMILY NARRATIVES: ANOTHER TAKE ON

EDUCATIONAL ITINERANCY ..coooiveeieeeieeeienie e 327
INTRODUCGCTION ...oooiiiticiieeceeie sttt enn e e ssessesnesresnens 327
BALANCING LIFESTYLE WITH EDUCATION .....cccoovoeiirinieienienie e 327

Making diffiCult dECISIONS .........cccvieiiiciiecee e 331
Keeping quiet about breaking the 1aw ... 337
Managing parenting and farm Work ...........cccccceveevenienceese e 340
Working hard at SChOOl...........cooiiiiiee e 345
FITTING IN WITH THE COMMUNITY OF HARBOURTON...........cceeuenee 349
NOt [00KING [TKE PICKENS. ......eeiveeiecieee ettt 350
Taking up COMMUNILY PraCtiCeS.......cueeiieeiieiie e 351
Hiding and disregarding some cultural practiCes..........ccccevvvveereeniesenseeenn. 351
PARENTS SUPPORTING THEIR CHILDREN’S EDUCATION ........ccccu..... 353
Attending school functions and supporting school processes..................... 353
Trying to encourage futures beyond farm Work ...........ccccceveveveeiceeienciens 357
Trying t0 De good Parents..........ccovereririeeiiese s 361
SUMMARY ettt st b ettt e et bbb e 363

CHAPTER 12. HARVESTING SUCCESS FOR ITINERANT FARM

WORKERS' CHILDREN .....ocoveieeecece e 367
INTRODUGCTION ..ottt sttt s sae e sresne s 367
RETRACING THE PROCESS..........cocotiiiiriinieiesie et snens 368

The conceptual fouNdaLioNS...........ooiririeeeee s 368
EX@MINING CONEXT .....ccueiiiiiiiiesiesesee e 369
Learning from the case StUIES ........cceeveceeieie e 371
INSIGHTSINTO EDUCATIONAL ITINERANCY AND LITERACY
LEARNING ... .ottt st e e snennenne s 373
A prevalence of defiCit CONSIIUCLIONS ........cceeveviieiieiieceee e 373
The invisibility of SOME PractiCes.........ccvvveiieiiieiie e 376
Alternatives to defiCit CONSITUCLIONS .........coveeeiierieriese e 377
Low academiC EXPECLaLiONS.........ccceereeieeeereeieseeseeeee s see e esae e s eeas 378
The difficulties of understanding families' socia practices...........cccceeeunne 378
Responding to the enrolment of itinerant farm workers' children.............. 380
REVIEWING THE RESEARCH ......ccooiiiceeceee e 381
Looking back: Considering the limitations............cccccccevvevviieveece e, 381
Finding ways forward: ImplicationS...........cccceeieeiiiienie e 382
Potential for further reSearch .........ccocveeeceese e 386
FINAL WORDS ..ottt sttt e nrenre s 388
REFERENCES........co oottt sttt s 389

XVii



APPENDICES ... 433

APPENDIX A 435
APPENDIX B 437
APPENDIX C .o s 441
APPENDIX Do 443

APPENDIX E. .o s 445



LIST OF TABLES

Table 1.

Table 2.

Table 3.

Table 4.

Tableb.

Table6.

Table7.

Table 8.

Table 9.

Table 10.
Table 11.
Table 12.

Table 13.

Table 14.

A glossary of the metalanguage used in the textual analysis of the
CUITENE TESBAICH.... ettt et e 114

Ethnic backgrounds of itinerant farm workers' children enrolled at
Harbourton State School during 2000 and 2001, as identified by the
FAMITIES. ... 128

The six case study families, their background and year/s of involvement
INTE IESBAICH ... ... 131

Numbers and percentages of court appearances, classified by
occupation, in Harbourton between 01.01.00 and 31.12.01 ................ 138

Numbers of court appearances by different categories of farm workers
in Harbourton between 01.01.00 and 31.12.01.......c.cccceeveeveeeecneenen. 139

A selection of crime headlines from The Harbourton Bulletin during
12000 = 0o 1200 S 144

Analysis of the Participants used by The Harbourton Bulletin to identify
offenders in court news headlines, 01.01.00 to 31.12.01...........ccc...... 145

Criminal offences reported in The Harbourton Bulletin from 01.01.00 to
31.12.01 and the numbers attributed to farm workers............cccceveneee. 150

Occupation and gender of offenders whose court appearances were
reported in The Harbourton Bulletin during 2000 and 2001 ............... 160

Examples of support statements sent to parents of EAL children....... 191
Timetable for the ESL teacher aide, Semester 2, 2001 ............ccccveeee. 192

Children identified by the Year 2 Diagnostic Net at Harbourton State
SChool, 2000-2001 .....cc.eeieeeieeiereeie e 196

Harbourton State School’s Y ear 3 Test results for 2001, organised
according to the QSCC resUltS range .......cceeeevveevieveeseecie e 198

Harbourton State School’s Year 5 Test results for 2001, organised
according to the QSCC resultSrange ........cooeveverererieeieenese e 199

Xix



Table 15.

Table 16.

Table 17.

Table 18.

Table 19.

Table 20.

Table 21.

Table 22.

Table 23.

Table 24.

Table 25.

Table 26.

Table 27.

Table 28.

Table 29.

Table 30.

Harbourton State School’s Year 7 Test results for 2001, organised

according to the QSCC resultS range.........coveeereereerene s 200
The Moalaand Potai families’ arrivalsin and departures from
Harbourton during 2000 and 2001............cccevieeiieeieeiee e esee e 208
A summary of the Moala and Potai children’s year levels and teachers
during their enrolments at Harbourton State School ..............ccc..c....... 213
Report card ratings of the Moalaand Potai children’s efforts or work
and study habitsin literacy during 2000 and 2001 ...........cccceecvvevveenee. 222
Report card comments for the Moala and Potai children during 2000

= 010 D200 TSR 223
Schooal literacy results of the Moala and Potai children during 2000 and
L0 231
Year 2 Diagnostic Net results for Saia Potai in 2000 ...........ccccveveeneen. 234

Teachers comments about the reading of the Moala and Potai children
mapped against Gibbons' (1991) characteristics of bilingual children’s
ENGIISN .o s 239

Teachers comments about the writing of the Moala and Potai children
mapped against Gibbons' (1991) characteristics of bilingual children’s
ENGIISN .o s 240

Results of the aspects of literacy components of the Years 3, 5 and 7
Tests during 2000 and 2001 for the Moala and Potai children............ 244

Scores on the Australian Schools English Competition in 2000 for Sepi
ANA SINAMOBIA .....coeeieiiiciee s 245

The year levels, ages and teachers of the Ata, Ozturk and Russell
children during their enrolments at Harbourton State Schoal ............. 252

Report card comments for the Ata, Ozturk and Russell children........ 257

Report card ratings of the Ata, Ozturk and Russell children’s efforts or
work and study habits during 2000 and 2001............cccceeveecieeveecnnenne. 261

School literacy results of the Ata, Ozturk and Russell children during
2000 AN 2001.......ccueeeeiieeieeriee ettt 262

Year 2 Diagnostic Net literacy results for Ebru Ozturk and Ethan
0SS | TP 271



Table 31.

Table 32.

Table 33.

Table 34.

Results on the aspects of literacy components of the Year 5 and Year 3
Tests for Zafer Ozturk and Lexie RUSSEl .........ccovveeieeiiceceeeee 273

Significant events during Ryan Neilsen’s period of enrolment at
Harbourton State School, 2000-2001..........cccoooireererieneeneeee e 288

A summary of the case study families, including children and ethnic
DACKGIrOUNGS ... 328

The case study families' experiences of farm work, itinerant lifestyle
and changing schools, asat 2001..........ccccceeeiieeiie e, 329

XXi






L1ST OF FIGURES

Figure 1.

Figure 2.

Figure 3.

Figure 4.

Figure 5.

Figure 6.

Figure7.
Figure 8.

Figure 9.

Figure 10.

Figure 11.

Figure 12.

Figure 13.

Fairclough’s model of discourse as text, interaction and context
(from Fairclough, 2001C, P.21) ...ccoveiiieiie et 15

Fairclough’s model of discourse and the three dimensions of critical
discourse analysis (from Fairclough, 1995a, p.98). .......ccccecveveviveriennns 33

Average monthly student enrolments at Harbourton State School:
1997-2001 .....ccteeeeeiieeeeeeie e esre et re e sr e e e n e tesnennenreas 124

Monthly student enrolments at Harbourton State School:
1997-2001 .....cueeveiieierisiereee ettt sttt bennns 125

Monthly enrolments of itinerant farm workers' children at
Harbourton State School: 2000-2001...........cccccvevereerenieseeeeee e 127

Average court appearances of farm workers, the unemployed and
other workers in Harbourton during 2000 and 2001............cccceeveneen. 141

The Moala and Potai children’s family tree (as at January 1, 2000) ...207
The ESL teacher’s program notes for Sina Moala, 2001...................... 242
Excerpt from Ryan Neilsen’ s report card, Semester |, 2000 ............... 293
Excerpt from Ryan Nellsen’s report card, Mid-Semester 11, 2000......294

Excerpt from Ryan Neilsen’'s Individual student behaviour sheet,
MEY 2001 ...t 301

Excerpt from Ryan Neilsen’ s report card, Semester |, 2001 ............... 302

Excerpt from Ryan Neilsen’s report card, end of Semester |1,

Xxiii






LI1ST OF INTERVIEW TRANSCRIPTS

Interview Transcript 1.
Interview Transcript 2.
Interview Transcript 3.
Interview Transcript 4.
Interview Transcript 5.
Interview Transcript 6.
Interview Transcript 7.
Interview Transcript 8.

Interview Transcript 9.

Interview Transcript 10.
Interview Transcript 11.
Interview Transcript 12.
Interview Transcript 13.

Interview Transcript 14.

Ms Singleton, 22.03.01 .......cccccevevveieecieesee e, 227
Mr Connington, 19.10.00 .........ccovcverenveeniere e e 258
Ms O’ Sullivan, 17.11.00 .......cccvvrerenenineeniesesee e 264
MsAllen, 03.08.01.........ccccoeeieriereeieeee e 267
Ms Singleton, 23.07.01 .......cccoeeeveerenereee e 275
Ms Armstrong, 23.07.01 .......cccocviierncenrin e 280
Principal, 26.10.01 .......ccooiiinereneneneeeeee e 314
Mr Connington, 25.05.01 .........cccceeveeeieeiie e, 319
Mr Connington, 15.06.01 .........ccccceereereniereee e 321
Mr and Mrs Moala, 19.10.00..........cccerervererereieneriennns 332
Student, 11.06.01........ccoiiriiiierieeieeeesee e 338
MrsMoala, 19.10.00 .......c.ccceeeveeieeieiie e 343
Mr and Mrs Moala, 19.10.00..........ccceerveierereenerereennns 359
LisaNellsen, 11.06.01.......cccceieriiiieeieeee e 362

XXV






PUBLICATIONS

The following published and in-press papers have been based on sections of this
thesis and its data.

Henderson, R. (2001). Student mobility: Moving beyond deficit views. Australian
Journal of Guidance and Counselling, 11(1), 121-129.

Henderson, R. (2001, July 12-15). Moving into a new community: Itinerant fruit
pickers children and literacy learning. Paper presented at the joint national
conference of (AATE) Australian Association for the Teaching of English
and (ALEA) Australian Literacy Educators Association, Hobart. Available
from http://www.leadingliteratelives.com.au

Henderson, R. (2002, December 1-5). Disrupting homogeneity: When being
different is breaking school rules. Paper presented at the Australian
Association for Research in Education Annual Conference: Problematic
futures: Educational research in an era of ... uncertainty, Brisbane.
Available from http://www.aare.edu.au

Henderson, R. (2003). Taking heart: Looking beyond fear and blame. Board of
Teacher Registration Professional Exchange, 10, 7.

Henderson, R. (2003, 29 November-3 December). Opening Pandora's Box: Ethical
dilemmas in literacy research. Paper presented at the NZARE/AARE Joint
Conference: Educational risks and dilemmas, Auckland, NZ. Available from
http://www.aare.edu.au

Henderson, R. (2003). Living with itinerancy: Children of itinerant farm workersin
Australiatalk about moving and changing schools. Manuscript under
review.

Henderson, R. (2004). Educational issues for children of itinerant seasonal
horticultural workers. A case study in an Australian context. International
Journal of Inclusive Education, 8(3), 293-310.

Henderson, R. (2004). Recognising difference: One of the challenges of using a
multiliteracies approach? Practically Primary, 9(2), 11-14.

Henderson, R. (2004). Words making a difference: What's in a name? Practically
Primary, 9(3), 16-17.

Henderson, R. (2005). A Faircloughianapproach to CDA: Principled eclecticism or

amethod searching for a theory? Melbourne Sudiesin Education, 46(2),
9-24.

XXVil



Henderson, R. (2005). “Wed better hide those tats’: A transient family triesto fit in
to school. In S. May, M. Franken & R. Barnard (Eds.), LED2003: Refereed
conference proceedings of the 1st International Conference on Language,

Education and Diversity. Hamilton, NZ: Wilf Malcolm Institute of
Educational Research, University of Waikato.

Henderson, R. (in press). An invasion of greenstained farm workers from outer

gpace(s)? Or arural community struggling with issues of itinerancy.
Education in Rural Australia.

Woods, A., Henderson, R., & Hirst, E. (2004). When deficit meets accountability.
WordsWorth, 36(4), 48-51.



	TITLE PAGE
	STATEMENT OF ACCESS
	STATEMENT OF SOURCES
	STATEMENT ON THE CONTRIBUTIONOF OTHERS
	DECLARATION ON ETHICS
	ACKNOWLEDGEMENTS
	ABSTRACT
	TABLE OF CONTENTS
	LIST OF TABLES
	LIST OF FIGURES
	LIST OF INTERVIEW TRANSCRIPTS
	PUBLICATIONS

