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Current context of field education 
in Australia 

 Human Service Field under pressure 

 Neo-liberal Market Principles strain social workers 
 Competition for funding 

 Cost-effective 

 User-pays  

 Risk Managers 

 Heavy workloads 

 Public Management Policies 
 Accountabilities and performance 

 Competency based leaning 

» field education impacted 
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Social Workers are currently operating in a human service field that is under pressure. The Australian welfare state is in the process of restructure and reform (Healy, 2004). The emphasis of these reforms being a focus on economic market principles, that put organisations into competition for funding with the aim of achieving lean, cost effective services and a preference for user-pays systems (Healy, 2004). Thus, the context of social work practice is then framed by workplace ideologies and neo-liberal market principles that are alien to the professional social work values (Healy, 2004) and put strain on social workers in practice (Agllias, 2010). Social worker experience busy workplaces, with heavy workloads and high emotional demands and  crisis work (Agllias, 2010). Additionally, social workers become the managers of risk as governments outsources services and their responsibilities to the human services field, and governs and regulates these with a focus on risk aversion (Green, 2007).  Green highlights that for social workers across the range of frontline services the ‘… demand on them to manage and control risk is becoming a dominating factor shaping their practice’ (Green, 2007, p. 395). 
Public Management policies mean increased focus on accountability and performance (Agllias, 2010). Social workers face dilemmas in conciliating  the pressure to achieve outcomes with the ethics of social work, such as the right for self-determination (Healy, 2004). More and more social workers work in positions that require particular skills and competencies rather than professional qualifications (Agllias, 2010) This challenges social work ethics and commitments to social justice, but also puts social workers in competition for service delivery roles that are deregulated and deprofessionalised (Healy, 2004). Consequently, there are pressures on universities to implement competency based learning and assessment. Coupled with risk-adverse work environments, competence- based leaning is seen important in technocratic and functionalist thinking about how we prepare students for social work practice (Wilson, 2011) . However, argues integrated models of reflective practice are required to create adaptive learning organisations and professional social workers able to improve their practice and facilitate better decision making (Wilson, 2011). Social Workers work in a globalised environment that impact the work they do, such as engaging with asylum seekers and refugees, but also the technology skills they need to work effectively (Findlay & McCormack, 2005).
In social work field education,  neoliberal thinking is concerning , as indirectly additional pressures on the human service industry, the devaluing of social work and loss of meaningful social work identity that is linked to emancipatory change (Morley & Dunstan, 2013)   changes the service field and environments students enter for their practice education.  The human service field has been reshaped through New Public Management processes, a culture of audits, risk aversion, and austerity has become the driver of change that has reshaped human services  (Chenoweth, 2012)(Chenoweth, 2012). Increasingly organisations focus on  efficiencies rather than effectiveness, and consequently social workers are less supported, have high case loads, leading to stress, and low staff retention(Chiller & Crisp, 2012). Organisations become less likely to offer placement opportunities to students as they focus on constraints and efficiencies (Barton, Bell, & Bowles, 2005). Moreover, social workers who are supporting field education  often need to combine heavy workloads with their responsibilities as supervisors of social work students (Moriarty et al., 2009). Therefore it is becoming more difficult to provide placement opportunities that are supported by qualified social worker supervisors on site (Abram, Hartung, & Wernet, 2000; Unger, 2003). 
Neoliberal thinking and policies is also impacting universities and students. Field Education programs in academia are often marginalized, partially as they are seen as a cost intensive activity at times when universities have become income driven (Morley & Dunstan, 2013). Yet, field education in Australia, relies on the voluntary participation of the human services industry (Egan, 2005). Simultaneously, the recruitment of international students, for example, is a revenue source, universities may not always put enough strategies in place to appropriately support international students in field education, leaving students struggling to make the adjustments to local systems (Bartoli, Kennedy, & Tedam, 2008). Students overall, are influenced by neoliberal thinking and expect paid placements, ideal placements and perfect supervisors, creating further reluctance in experienced, qualified supervisors to provide placement opportunities (Morley & Dunstan, 2013). 
The shortage of field education opportunities requires re-thinking of traditional approaches to field education. The ASSW governs the guidelines for social work education in Australia, and for example allows social work supervision external to the agency if there is no qualified social worker on site (AASW, 2012)



Impacts: 

 Pressures to achieve outcomes hard to reconcile with 
ethics 

 Devaluing of social work and loss of menaingful social 
work identity 

» field students enter is changing 

How do we prepare students for that? 
 Social work supervisors of students heavy workload 

 Increasingly hard to find placeemnts 

 Field education marginalised in Acadmia 

 Recruitment of International students as revenue source 

 Students expectations : 
 Ideal placements, paid work, perfect supervisors 

Do we need to rethink traditional models of Field 
Education? 
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Social Workers are currently operating in a human service field that is under pressure. The Australian welfare state is in the process of restructure and reform (Healy, 2004). The emphasis of these reforms being a focus on economic market principles, that put organisations into competition for funding with the aim of achieving lean, cost effective services and a preference for user-pays systems (Healy, 2004). Thus, the context of social work practice is then framed by workplace ideologies and neo-liberal market principles that are alien to the professional social work values (Healy, 2004) and put strain on social workers in practice (Agllias, 2010). Social worker experience busy workplaces, with heavy workloads and high emotional demands and  crisis work (Agllias, 2010). Additionally, social workers become the managers of risk as governments outsources services and their responsibilities to the human services field, and governs and regulates these with a focus on risk aversion (Green, 2007).  Green highlights that for social workers across the range of frontline services the ‘… demand on them to manage and control risk is becoming a dominating factor shaping their practice’ (Green, 2007, p. 395). 
Public Management policies mean increased focus on accountability and performance (Agllias, 2010). Social workers face dilemmas in conciliating  the pressure to achieve outcomes with the ethics of social work, such as the right for self-d
etermination (Healy, 2004). More and more social workers work in positions that require particular skills and competencies rather than professional qualifications (Agllias, 2010) This challenges social work ethics and commitments to social justice, but also puts social workers in competition for service delivery roles that are deregulated and deprofessionalised (Healy, 2004). Consequently, there are pressures on universities to implement competency based learning and assessment. Coupled with risk-adverse work environments, competence- based leaning is seen important in technocratic and functionalist thinking about how we prepare students for social work practice (Wilson, 2011) . However, argues integrated models of reflective practice are required to create adaptive learning organisations and professional social workers able to improve their practice and facilitate better decision making (Wilson, 2011). Social Workers work in a globalised environment that impact the work they do, such as engaging with asylum seekers and refugees, but also the technology skills they need to work effectively (Findlay & McCormack, 2005).
In social work field education,  neoliberal thinking is concerning , as indirectly additional pressures on the human service industry, the devaluing of social work and loss of meaningful social work identity that is linked to emancipatory change (Morley & Dunstan, 2013)   changes the service field and environments students enter for their practice education.  The human service field has been reshaped through New Public Management processes, a culture of audits, risk aversion, and austerity has become the driver of change that has reshaped human services  (Chenoweth, 2012)(Chenoweth, 2012). Increasingly organisations focus on  efficiencies rather than effectiveness, and consequently social workers are less supported, have high case loads, leading to stress, and low staff retention(Chiller & Crisp, 2012). Organisations become less likely to offer placement opportunities to students as they focus on constraints and efficiencies (Barton, Bell, & Bowles, 2005). Moreover, social workers who are supporting field education  often need to combine heavy workloads with their responsibilities as supervisors of social work students (Moriarty et al., 2009). Therefore it is becoming more difficult to provide placement opportunities that are supported by qualified social worker supervisors on site (Abram, Hartung, & Wernet, 2000; Unger, 2003). 
Neoliberal thinking and policies is also impacting universities and students. Field Education programs in academia are often marginalized, partially as they are seen as a cost intensive activity at times when universities have become income driven (Morley & Dunstan, 2013). Yet, field education in Australia, relies on the voluntary participation of the human services industry (Egan, 2005). Simultaneously, the recruitment of international students, for example, is a revenue source, universities may not always put enough strategies in place to appropriately support international students in field education, leaving students struggling to make the adjustments to local systems (Bartoli, Kennedy, & Tedam, 2008). Students overall, are influenced by neoliberal thinking and expect paid placements, ideal placements and perfect supervisors, creating further reluctance in experienced, qualified supervisors to provide placement opportunities (Morley & Dunstan, 2013). 
The shortage of field education opportunities requires re-thinking of traditional approaches to field education. The ASSW governs the guidelines for social work education in Australia, and for example allows social work supervision external to the agency if there is no qualified social worker on site (AASW, 2012)



Specific Issues in Field education 
 

Rural and Remote 
Contexts for Aboriginal and 

Torrens Strait Islander Students 
Internationalisation 
International students 
Australian students doing field 

education overseas 

Presenter
Presentation Notes
Specific Issues in Field education
Rural and Remote
Contexts for Aboriginal and Torrens Strait Islander Students
Internationalisation
International students
Australian students doing field education overseas




Rural and Remote 
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Rural and Remote
The neo liberal influence reaches into Field Education placements in regional, rural and remote areas. The effect is felt by host agencies, Field Supervisors and the University responsible for the students. The difficulty in finding appropriate, accessible placements which meet the needs of students and agencies particularly in rural and regional areas is well recognised in the literature (Alston 2007, Hicks and Swain 2007, Brown & Green 2009). Placements must be organised within the requirements as set down by the Australian Association of Social Work (AASW). In particular the requirements that each student; receives a minimum of one and half hours of formal supervision per week (35 hours) of full time placement from a qualified social worker who has a minimum of two years practice experience and a demonstrated commitment to professional development. Further, that the student has adequate access to resources and space within the agency, and is provided with a broad range of learning opportunities (AASW 2012).  In recognising that regional, rural and remote placements can provide a rich and varied learning environment it is important that we find ways to work collaboratively with students and staff in these settings to support this learning. 
 
Our experience tells us that organisations located in rural, remote and smaller regional centres are adversely affected by the Federal and State Government competitive funding policies with the emphasis on doing more with less.  Barton, Bell & Bowles (2005) suggest that in an economic rationalist environment many human service agencies are under increasing pressure to account to funding bodies for their outcomes, efficiencies and use of resources. Funding for programs has been reduced and agencies have been forced to maintain a service with fewer resources or downsize to remain operational (Maidment 2003; Healy, 2004). This puts pressure on the remaining staff as their workload increases and roles change, with Barton, Bell & Bowles, (2005) finding that the time spent on student supervision was seen by agencies as a significant cost and from the Field Teacher perspective the responsibilities of supervising, teaching and assessing a student was not recognised nor planned for by agencies (Parker 2007, p 774).The situation is exacerbated by the constant struggle to attract and retain qualified social workers to regional, rural and remote areas and is particularly true for smaller non- government human service organisations (Lonne & Cheers 2000; Munn & Munn 2003; Barton, Bell & Bowles 2005). Thus hosting placements can be viewed as adding additional pressure to an already stressed environment and workforce. Nevertheless there are a number of positives for any agency hosting placements; in particular it is used by agencies as an informal recruiting process (Barton, Bell & Bowles 2005, Brown & Green 2009) and as a professional development opportunity by Field Teachers.  
Access to training and development is particularly difficult for professionals located outside of metropolitan areas with Murphy and McDonald (2004, p. 130) finding that ‘as rurality increased, access to resources and professional development decreased’.  They suggest that inadequate technology infrastructure and staff shortages make it increasingly difficult for staff to access training opportunities. Field Educators must have demonstrated a commitment to professional development and undertake training for the field education role before or during their first experience in the field educator role (2.1.3 AASW 2012). An increasing number of schools of social work find that time restraints often influence field supervisors’ decisions to attend this training and other forms of continuing education that would better prepare them to develop supervisory skills. It is therefore incumbent upon schools of social work to aggressively reach out to Field Teachers, identify alternative training opportunities and ways of delivering that training (Everett et al. 2011). Additionally they need to find ways to provide consistent support to Field Teachers and students in regional, rural and remote settings (Brown & Grace 2009). 
Social work practice in small communities presents a number of unique challenges not necessarily experienced by those based in metropolitan areas. The social worker has the dual role of being a professional/leader and a member of the community (Brownlee et al. 2012). Thus students need to be properly prepared for and supported during the challenges of regional, rural and remote placements which can include isolation, negotiating community gossip, high visibility, overlapping roles involving family, friends and colleagues (Brownlee et al. 2012).  Prior knowledge of a student/Field teacher is highlight likely in small communities and ensuring that this does not impact on the placement experience is important.  AASW  (2012 p 5) stipulates that Field Teachers not have a current or prior close personal relationship with the student. However, in our experience any prior knowledge of a student can mean that some Field Teachers refuse to take certain students or agencies specifically ask for others. The limited number of qualified Field teachers and agencies means this can significantly reduce the placement options available to students who live in small communities. 
 
A further challenge can be managing the expectation that the social worker can be the ‘jack of all trades’ or the student is an extra hand to deal with the more mundane tasks of client work.  There is a danger that students may be expected to undertake generic practical tasks and their social work skills not valued or utilised (Agllias 2010). Schools of social work must work with host agencies to ensure that suitable social work learning opportunities exist for student placements. This also highlights the need for students to have a strong social work identity before placement and have the knowledge to identify the boundaries between personal/ professional and social work/ non-social work roles in any setting. Supervision creates space for the Field Teacher and student to reflect on these challenges and a suitably qualified onsite Field Teacher will have an understanding of the issues specific to each setting.  An external supervisor can be appointed if needed but that person should be able to observe the student’s practice (AASW, 2010, p 5) and this creates another difficulty if there are no other suitably qualified Social Workers in the community.  
 




 AASW (2012) Expectations 
 Three liaison contacts 

 Face to face visit 

 Access to library facilities 

 Field educator training and support 

 Creative solutions 
 

How can we work in partnership with Field Teachers and 
Organisations to identify and support creative and 
appropriately challenging social work placements for our 
students? 
  
How can we find creative ways to provide accessible, 
engaging and relevant Professional Development 
opportunities to Field Teachers? 
 
How can we create time and space in which to provide 
this support, given the diverse and demanding contexts 
in which Field Teachers live and work? 
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The AASW (2012) outlines specific roles for schools such as a minimum of three points of contact throughout Field Education placement, at least one face-to-face visit, additional onsite visits if difficulties arise, Field Teacher access to library facilities, Field Teacher training and support in student supervision, and the need to arrange external supervision for students if it is not available within the placement agency. Meeting these requirements in support of regional, rural and remote placements creates challenges to schools also impacted by neoliberal policies. Creative use of Technology, particularly video conferencing may provide a solution to some of the professional development needs of Field Teachers or the assessment needs of students or support of both (see Maidment, 2006; Roberts- DeGennaro et al. 2005; Panos 2005; Brown & Green, 2009). However, technology also has its limitations and many rural and remote areas do not have access to reliable internet connections to facilitate or rely on the use of these technologies (Birden, & Page 2005; Maidment, 2006; Moffatt & Eley, 2011). In other words schools may have the technology but the students and Field Teachers may not.  All of these challenges can be overcome and it is crucial that Schools and Field Teachers work together to provide social work placements for students (Agllias, 2010). In spite of the limitations imposed on us by neo liberal influences;
 
How can we work in partnership with Field Teachers and Organisations to identify and support creative and appropriately challenging social work placements for our students?
 
How can we find creative ways to provide accessible, engaging and relevant Professional Development opportunities to Field Teachers?
 
How can we create time and space in which to provide this support, given the diverse and demanding contexts in which Field Teachers live and work?
 




Contexts for Aboriginal and 
Torrens Strait Islander Students 
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‘Invasion and colonisation have often resulted in the denigration and subjugation of Indigenous sovereignty, law, culture, values, knowledge, languages, and ways of help-seeking and help-giving (Fejo-King, 2014).  For many Aboriginal communities the strong sense of connectedness and community is central to cultural identity and values inherent in these communities. This impacts heavily on the students’ experiences in field placement when the ethos of social work may not have such a strong focus on community relationships and ways of doing.  
 
Within the social work profession there has been an ongoing commitment to issues of access and equity and to rectify the many injustices that the Aboriginal and Torrens Strait Islanders (ATSI) have experienced through processes of racism, discrimination and colonisation. This has meant that strategies for inclusion and increased opportunities for ATSI students has been a priority for social work programs and agencies. However, the experiences of ATSI students studying at university or being on placement often is one of dissatisfaction  and disengagement. This is often due to feelings of isolation and lack of support. In particular (Zuchowski et al, 2013;Gair et al , 2005 ) highlight the experiences of ATSI students on placement as feeling undervalued, being misunderstood about their culture and cultural identity, and having their experiences , knowledge and ways of doing things as unacknowledged. These experiences of racism have a dramatic effect on ATSI students, and their ability to learn and engage in supervision due to a  lack of cultural safety within the learning environment. 
The placement experience is so heavily contingent on the supervisory relationship and the contribution this makes to the development of the students’ formation of professional social work identity and the ongoing sense of self and connectedness to culture and cultural identity and the validation of this.(Cleak and Smith, 2012). 
Burkard et al (2006) identify that when supervision is culturally responsive and that discussions of culture and cultural differences are prioritised, then supervisees ‘of colour’ have a much more positive experience of supervision and that client outcomes are more positive as well.  




Internationalisation 
  Internationalisation has meant increasing numbers cross 

borders to go to developed countries to study 
 

 International education is big business 
 
 Now it is one of Australia’s main export industries  

 
 Universities are income driven 

 
  in 1995 there were 111,300 overseas students , now 

233,099 onshore international students (AEN 2013)  
 

 Southeast Asian students making up over 80% of the 
international students (Egege & Kutieleh 2004).  
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Internationalisation has meant increasing numbers of students cross borders to go to ‘developed countries’  to study in higher education which serves the long term economic needs of developing countries (Altbach & Knight, 2007). International education has become big business; it is one of Australia’s largest export industries, generating $18 billion in exports in 2009 (Phillimore & Koshy, 2010). Higher education has changed from being a public service driven by academics to a market driven service driven by purchasers and customers (Chan, 2004) with knowledge  and qualifications viewed as products (Brydon,2011).  As Universities are being run as big businesses, they are income driven and supportive of increasing numbers of students across programs. This includes international students especially in this recent climate of uncapped student places in higher education institutions
In Australia the number of international students in higher education has increased remarkably over the past decades with Southeast Asian students now making up over 80% of the international students (Egege & Kutieleh, 2004).  In 1995 there were 111,300 overseas students in Australia compared to this year where there are 233,099 onshore international students so the numbers have more than doubled (AEN,2013). Approximately 22.3% of all students in the higher education sector are from this group in 2013 (AEN,2013). International students continue to represent a big economic interest for Australia. Whilst the numbers of international students enrolling in social work courses in Australia remain under 10% nationally the Australian Federal Government has projected future increases in the numbers of international students to be recruited to the higher education sector; how will this influence our programs?



International students 
 
 should be viewed as providing cross cultural insights and 

making a positive contribution to our society! 
 Are not just sources of revenue 
  are a cost to Universities as they must provide academic 

and support services  
 Some face prolonged isolation, miss their family networks 

and support structures; some are under huge pressure to 
succeed  

 Some experience language difficulties, particularly with 
written English and discomfort with verbal communication in 
tutorial classes  

 Have experienced some reluctance by field teachers to 
accept them for field placements 
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Taylor, S, Craft, C, Murray, D & Rowley, D, 2000, argue that despite international students being a relatively small group within the overall enrolled students, we need to understand their educational needs. Often international students are expected to adapt to the Australian context rather providing culturally relevant literature for those studying social work in Australia. The authors also argue that social work academics need to debate some of the ethical issues around professional imperialism (2000, p 36). A beginning point to recognise is that Social work in Western countries has been based on the Judeo/Christian tradition and this is not shared across the world (Brydon,2011).
One of the aims of the paper is to increase our understanding and improve teaching and field education practices when working with international students and domestic students from culturally and linguistically diverse (CALD) backgrounds including refugee backgrounds. International students need to be viewed as providing cross cultural insights (Nesdale & Dodd, 1993) and making a positive contribution to our society rather than the Government and Universities viewing them more as sources of revenue (Asmar 2005) a commodity or simply as cash cows (Brydon, 2011). There also needs to be a more positive recognition of what international students bring to universities rather than be referred to in negative terms of inadequate English language skills and all the work they create for academics. Andrade (2006) argues that international students make valuable economic and educational contributions to universities, however there is a cost to Universities as they must provide academic and support services to assist students with their studies.
International students are similar to other university students in Australia as many are busy studying and working, however they are characteristics that make them a unique group. Some face prolonged isolation and miss their family networks and support structures and some are under huge pressure to succeed as the parents have sacrificed a lot to pay for their education (Rosenthal, Russell & Thomson, 2008). Some International students experience distress over financial commitments (Krause et al., 2005). Other International students have left their young children with their parents to study abroad and create better opportunities for the whole extended family, so the pressure is enormous to succeed.
International and non English speaking background domestic students share some common concerns at university; one is language difficulties, particularly written English and second is discomfort with verbal communication in the tutorial classes (Krause et al, 2005). Some International students along with some local students who have English as a second or third language pose challenges for those responsible for negotiating field placements especially if the students are struggling with English literacy and verbal communication skills. Agencies however place keen emphasis on student’s ability to communicate effectively, and some studies show that international students are more likely to fail field education (Bartoli et al. 2008). Agencies not wanting students with low levels of English literacy is an issue that warrants future considered by Universities. There has been some minor resistance from the field to international students including a small number of agencies who have requested payment for supervising students as some European countries provide this funding for students to do placements abroad. This has been reported informally at state and national conferences from those working in field education at universities. Others have preferred taking students on placement that they would be able to employ in the future.





Australian students doing 
field education overseas 
 
 Requests from students every year 

 Four competing models of international field placements 
include: independent/one-time, Neighbour-country, 
onsite group and exchange/reciprocal models 

 Must explore the motivation of students and staff 

 Most universities offer study abroad 
semesters/internship programs as part of 
internationalisation of curriculum 

 UWS has a two way exchange program with USP in Fiji 
where students and academics  are involved with 
community sector staff and return promote education 
with Pacific Island communities in Sydney 
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Australian Students going overseas
Each year local social work students request to go overseas to complete their final placements.  Nuttman-Schwartz, and Berger, (2011) reviewed international field placements and identified four competing models of international field placement that exist. They include the independent/one-time, Neighbour-country, onsite group and the Exchange/reciprocal models. These programs tend to be on a small scale. Increasing numbers of universities promote an international experience of study, with internships or placements during a program of study as part of their internationalisation of curriculum policy. 
The motivation of students and university staff who want to be involved needs to be examined. Nuttman-Schwartz, and Berger (2011) have explored some of the motives including the opportunity for professional and personal development, altruistic reasons where students can contribute and make a difference and curiosity about culture (2011,p229).
Locating the overseas placement, a qualified supervisor/field teacher and meeting the AASW Australian Social Work Education and Accreditation Standards (ASWEAS) 2012 for overseas placements are just some of the challenges facing field education staff based in universities. For example Fox (2010) alerts us to the possibility of promoting colonialism through western social workers practicing in rural communities such as in Zambia (Fox,2010,720). Nuttman-Schwartz and Berger (2011) argue that “engaging in social work practices in other countries on a respectful and egalitarian basis minimizes the imposition of Western values on those from other countries and enhances mutual learning” (p152). Sowers & Rowe (2007,p 8) suggest that the greatest challenge to the social work profession is the education and training of globally competent social work practitioners with knowledge and skills in multicultural and intercultural practice to address global and local problems.
Models 
Australian students looking to go overseas to complete their placement need to be prepared for the experience. The University of Western Sydney has introduced a Pacific Islands Field Education (PIFE) Project this year for a small group of final year social work students in conjunction with their University Partner, the University of the South Pacific (USP) and non-government agencies in Fiji for placements. There are plans to expand the project to all the locations of the USP campuses including Cook Islands, Samoa and Tonga. UWS Social Work Academic staff will visit the university and students on placement providing workshops at the university to enhance student participation internationally, and in the field for the Australian students and local social workers and community workers based in Fiji. Students wishing to be involved in Fiji were encouraged to apply via SurveyMonkey and assessed for suitability.
Health and Safety issues and culturally competency training along with a regional development review form part of the preparation and briefing sessions for the students selected to participate in the Fiji program (Ravulo,2012). 




What is the primary purpose of tertiary education in 
Australia and who should fund it? 

Do we recruit international students to become Australian 
citizens and train them for our workforce or to return to 
their countries and seek employment? 

 How should we assist students with literacy issues 
(including domestic and international students)? Any 
innovative strategies for making students more ready for 
the written requirements of field placement? 

How can we improve the educational (including placement ) 
experience for International students in our programs? 

What place do international student placements (for 
domestic students) have in our programs? Should these 
placements be subsidised? Who should be involved in final 
year overseas placements? 
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There are an array of issues influencing field education for social work students in Australia and some big picture questions for us as a nation. For example;

Placement What is the primary purpose of tertiary education in Australia and who should fund it?
Do we recruit international students to become Australian citizens and train them for our workforce or to return to their countries and seek employment?
 How should we assist students with literacy issues (including domestic and international students)? Any innovative strategies for making students more ready for the written requirements of field placement?
How can we improve the educational (including placement ) experience for International students in our programs?
What place do international student placements (for domestic students) have in our programs? Should these placements be subsidised? Who should be involved in final year overseas ents?

Just for presentation. I hope this paper has sparked your interest in this area and that you will enjoy participating in the World Cafe part of the workshop.
Thanks for listening.




Models 
 

External supervision  
Pilot Project – Model of 

mentoring for International 
Students:  



External Supervision 
 Traditionally: apprenticeship model 

 Placements with internal supervision difficult  to source 

 Students more satisfied? 
 Opportunities: 

 multidisciplinary work, increased job opportunities, experiences 
in emergent fields, flexible graduates 

 Open up new fields, cultural supports, sharing loads 

 Challenges: 
 Social work identity, feeling competent, complexity of four way 

reporting and assessment,  
 matching, valuing of task supervisor 

 Important: 
 Relationships, information sharing, authenticity, 

understanding of context, role clarification, extra supports 
What other issues are there? 
How do we deal with the potentials and challenges? 
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External supervision (pros and cons)
Traditionally social work field education has been based on the idea that students can learn from an experienced social worker who acts like a role model, an apprenticeship type model (Camilleri, 2001; Cleak & Smith, 2012).Recent research has shown that students are familiar with this model and are generally more ‘…more satisfied across all aspects of their placements where there is a strong onsite social work presence’  (Cleak & Smith, 2012, p. 256). However, while placements with external supervision are often seen as a last resort (Abram, et al., 2000), placements with internal social work supervision are increasingly more difficult to source (Barton, et al., 2005; Unger, 2003).
Placements with external supervision can provide opportunities for students, social work supervisors and the field. Students can gain through exposure to multi-disciplinary work, increase job opportunities and experiences in non-traditional emergent fields (Abram, et al., 2000). Placements with external supervision can prepare students to become flexible and employable graduates (Plath, 2003). Placements with external supervision can open up new field of practice, position social work graduates into areas where there are few social workers and can be used to provide cultural relevant support (Zuchowski, 2011). The social work and task supervisors can potentially share a load that is otherwise carried by just one supervisor (Henderson, 2010). External supervision can provide students with safe spaces and supports to explore issues away from power struggles and busy workplaces, and role model supervision as essential for future professional practice (Zuchowski, 2013).
Nevertheless, field education with external supervision has challenges and students may feel concerned about  social work identity, learning opportunities on placements and feeling competent (Cleak & Smith, 2012) . Potentially there could be a lack of clearly defined social work roles for students to observe, an  under valuing of the skills of on-site supervisors (Plath, 2003). The four way process of accessing and reporting on the placement is complex (Plath, 2003) and care needs to be taken to value and seek  the contribution of the task supervisor Internal task supervisors (Zuchowski, forthcoming) and to match supervisors and students appropriately (Zuchowski, 2013).
Key factors in successful placements with external supervision are the relationships between supervisors (Abram, et al., 2000), information sharing, authenticity, rapport building and cooperation (Karban, 1999). Discussion between the responsibilities and roles of supervisors need to occur (Karban, 1999; Maidment & Woodward, 2002). Extra support is needed for students, supervisors and task supervisors in the triad relationship (Abram, et al., 2000; Clare, 2001; Henderson, 2010).
Other models of field education emerging are placements with group supervision, placements were a number of social workers jointly supervise students, academic- agency partnerships, split placements and collaborate research arrangements (Cleak & Smith, 2012). These are areas were little research has been undertaken, however a small trial suggests that group supervision for students on placement can work well when combined with peer-support (Nickson, 2010). Cleak and Smith (2012) found that 55% students in their study were still a one to one type supervision with a social work qualified supervisor, and that this model generally had the highest student satisfaction rating. 
 




Pilot Project – Model of 
mentoring for International 
Students 

 Phase 1 : The pre-placement mentoring – preparation 
for field practicum 

 Continuing the mentoring program during placement: 
Phase 2  

 Phase 3 of the Mentoring model: 

Presenter
Presentation Notes
A  mentoring program  was offered  to all international students in the Masters in Social Work  (Qualifying) program who would be commencing their first field practicum. Three staff members were involved in sharing the delivery of these sessions. The MSW Field practicum course coordinator  whose portfolio was focusing on social work purpose, roles and function,  integration of social work  theory with practice and orienting to the specific fields of practice for the students’ placements in various agencies. 
The sessional ESL ( English as Second Language) staff member focused on preparing students for the interview with prospective  field teachers. This staff member also worked with students to allow them to have opportunities for role play and practising to articulate relevant social work theories,  social work identity, reasons for wanting that particular placement and identifying key issues and needs for the client groups the agency is servicing.  
The staff member from the Learning and Teaching unit focused on report writing skills for social workers including case noting,  sentence construction, grammar and spelling for professional writing skills.  
Feedback from this initial pre-placement mentoring program has been very positive with all students highly valuing this as an opportunity to revise and further consolidate the learning from the first semester’s teaching. The students also found this mentoring program to be very helpful in preparing them for the placement and in particular the interview with a prospective field teacher. They felt an increase in confidence and a higher level of competency in being able to  ” talk the social work talk”.
Continuing the mentoring program during placement: Phase 2 
We recognised that an ongoing mentoring program would be beneficial in supporting both international students adjusting to the Australian context of social work to increase their understanding of the operationalisation of human services in this context. We also felt this strategy would provide  additional support to supervisors responsible for the international students as they face increasing challenges in managing their own workloads with shrinking resources. 
 A few specific agencies were targeted where the traditional role of social work was considered to be somewhat blurred and where a small cohort of international  students were placed.  An additional phase of the mentoring program was developed and implemented so that the sessional ESL staff member could visit the students in the agency fortnightly for the first half of the placement then for two more visits after the mid placement assessment. The strategy in devising  this mentoring program was to provide additional support to the international students as well as to the field teachers supervising the students ( Zunz & Oil, 2009). Host agencies are facing increasing workloads and are more frequently requesting that an external supervision will be required if they are to accept a student on placement. Hence an incentive to host a student often requires the university to put into place additional support structures to encourage agencies to provide a placement opportunity. 
The staff member mentoring these students has been focusing on:
supporting the students  through the milestone requirements  during the placement including orientation to the agency 
understanding  field of practice
identifying  relevant community resources and services for interagency work
preparing the Learning Contract
preparing  for  the Portfolio documents as evidence of learning on placement
preparing  for the mid placement assessment meeting and the mid placement report
preparing for the  additional portfolio documents after the mid placement assessment and 
preparing for the final assessment meeting, the final placement report  and the exit interview. 
Phase 3 of the Mentoring model:
Based on feedback from current international students a  preparatory academic course is being developed ( compulsory elective) which will include the integration and application of social work learning in preparation for the impending  placement. Students will practice articulating their rationale for wanting  to undertake their field placement in a specific agency and field of practice. As part of the assessment in this preparatory course international students will be required to write a rationale for wanting a placement in a particular field of practice. They will also have to identify relevant bodies of social work knowledge, and social work practice skills they could bring to the placement and key issues in the field  of practice .
 In addition students will be given a case scenario and will be required to identify key issues and a plan of intervention that identifies relevant social work theories as a rationale for their professional judgements and decision making processes.  We are experiencing an increasing number of international students being rejected at the interview with prospective supervisors due to their inability to respond satisfactorily to a case study example or due to their limited knowledge of local community resources. Changes in expectations of the field and a number of agencies viewing their particular area of work as highly complex, translates into some agencies expecting students to commence placement and to have similar knowledge to employees within  the agency. This attitude creates unrealistic expectations of students undertaking placement  as this specific knowledge will be gained as part of the learning on placement.  There should not be an expectation that students should have this as prior knowledge.
This course will also include topics for review and application such as the organisational context of service delivery, social policy development and implementation, the knowledge base for social work practice, ethical decision making , the structure of the non government sectors, governance structures within these organisations, and funding arrangements. The aim of this course is to focus on the application and integration of social work knowledge into the specific field s of practice of placement agencies. This additional mentoring program  will help prepare international students with a broader understanding of the specific community resources and structures of the social work sectors (Chenoweth & Mc Auliffe ,2012; O’Connor et al, 2008).  
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