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·PART III

CONCEPTS OF THE SCHOOL LIBRARY

"The Workshop of the School": The School Library as
a Resource . to Support Teaching and Learning.

"Encouraging the Love of Good Books": The School
Library as a centre for Recreational Reading.

"Serving the Whole Comluuni ty": School/CoIlUIlUnity
Libraries and Library Services.

"For Scholars ••• As a Memorial": Two Further Concepts
of the School Library.
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'CHAPTER 'S I X

"THE WORKSHOP OF THE SCHOOL " :

THE SCHOOL LIBRARY AS A RESOURCE TO SUPPORT TEACHING AND LEARNING

School l ibraries , as has been s een , e xisted in England at l east

as early a s the eighth cent ur y A.D. : they may well be as old as

schoo l s themse lves . In the succeedi ng twe l ve cen t ur ies , school

libraries have increased e no rmo us l y in number , i n size , and i n com­

pl exi ty of organis ation and facilities . But at a l l times , and i n a l l

countr ies , t he re a sons for which l ibrari e s have been established and

mai n t ained have change d but litt l e, though the import an ce of one

~~ason r elative to anothe r ha s certai nly varied . Among the purpose s

which s chool ' l ibraries have served ar e to support t e aching and l e arn­

ing in t he s chool: to provide r ec r eational r e ading: to provide

l ibr ary services fo r t he community s ur roundi ng t he school : t o meet

the academic . needs of the t ea che r s in the .s chool , f e llows , " or some

other select group : to' serve as a memori a l to the founder, or t o some

per son o r persons conne c t ed with the school . In Part Three,

Chapter s Six , Seven, and Eight wi l l each e xamine one of the principal

r e asons f or establ i shing' s chool l i brar i e s in relation t o ac t ual

schoo l libra r i e s f rom t he eighth. century t o the pr e s ent: two f urthe r

r e a sons wi l l be examined i n Chapter Nine . I t shoul d be not e d , howeve r ,

tha t there is a r i sk of ove r - simpl ifi cat ion in this appr oach , since

l ibr aries in s ome school s were c l earl y set up for more t han one

r ea son, and many came i n t i me. to se r ve purposes othe r t han that fo r

which they were originally fo unde d .
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The picture of pre-twent iet h century school libr aries most

commonly pr esented by his t orians of libraries and education has been

of places "very l i ke a museUm, Iwi th] a l i brarian ••. a mouser in

musty books , and visitors [looking] wi t h curious eyes at anc ient

.t omes and manuscripts " . 1 They have been seen as col l ec t ions of old-

fashi oned books , t otally unrelated to the t eaching pr ogamme of the

school or t he age and interest l evel of the pup i ls , and little used.

But whi le t his wa s certa i nly t r ue of some early schoo l libra r i es, it

i s scarcely a f a ir picture of s chool libr arie s general ly . Even from

t he eighth century, school l i brary col l ections were oft en c lose ly

r elated t o t he teachi ng programme of t he s chool , parti cu lar ly when

t he l ibrary col lection had grown through purcha s e r ather than t hr ough

dona t i ons . 2 It can oft en be shown that the book collection was

c l osel y related bo t h t o t he subject content of t he instruction given

i n the school , and a lso to the met ho d of instruc tion employed . There

i s ample evidence f r om ear l i e r per i ods that books in many school

l i bra ries were selected as far as poss ibl e with r egard to both t he

age and interes t s of the pupils, a s wel l as .t o the needs of the

mas ter .

l. · Me l v i l Dewey, in The American Library J ournal, Vol. l ; No . 1,
Quotat1on used by Ruth Marie Edberg , The Dynamic Evolution : A
Hi s t ory of Detroit School Li br a rie s 1886-1962, (De t r oit , 1962), ·
p . 10. Mr. E .A . Wil lis , New South Wales Minister f o r Educati on ,
a lso des c r ibed t he ear ly s chool library as "a mere adjunct t o a
school , a pleasant place to while away a n bour or to ••• a
mus eum. ;." . Australian School Li bra ry Assoc i a tion, The Teacher
Librarian: Cur a t o r or I nnovator? Proceeding s of t he Fourth
Nat ional Conf erence • • • , Open i ng Addres s , p.l. Others have
de scribed "an unsi ghtly jumble called t he l i bra r y" in pr e ­
t wentieth cent ury schools , co nsis t i ng of t hree or f our she l ve s
with "three or f our dozen unhappy looking books . • • ". Paul
Drakeford, The Library in West Austra l i an Schools, (B.Ed.
dissertation, University of West e r n Austral i a, 1957), p.19.

2. Where the donations were of the book collections of s chool mas t e r s
or of the schoolbooks of former pupils, they wer e, however, often
very closely r elated to the instructional programme of the school.
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The clearest an d mos t frequent expressions of the i dea ,t ha t the

librar y i s essentially a t eaching aid, "a l aboratory for a l l t he

curriculum subjects" , 1 the "wor kshop of the school , t o \Vhi ch t he

class teachers can r efer and \Vhere pupils can find mate r i a l for

t he i r i ndi vi dua l wor k " , 2. date from the t\Ventieth cent ury . In 1945

Frank C. Kirby , \Vri t ing on secondary school libr aries in Victoria .

noted that "the library • • •should be the central: source of i nformation

for the \Vhole s chool - for pupils and teachers a l i ke . In fact the

library should be a l aboratory in \Vhi ch practica l \Vor k is done in

s yl labus subjects • . ~,,;3 t\Vo years l a t e r . Cecil Stott. Librarian at

Aldenham Schoc::' in Engl and, no t ed that the l ibrary shoul d "provide

material to supplement and enrich \Vork done in sub j ects taught in

t he c lassroom".4 Many'people \Vho sa\V t he library a s "a source of

books and ot her mate rials \Vhic~ \Vi l l s upport and enr ich the teaching-

learning programme in the school ". 5 also saw it as enabl i ng "the

child to explore and develop beyond the confines of the cur r i cul um,,; 6

such a comprehensive vie\V of the school l i b r a r y ' s r ole i s probably

best summed up by Geoffrey Atkinson i n a rec ent article: 7

1 . Ne\V York City . Boar d of Edu cation , Guide for Libr a r ians in the
Elementary and J un ior High School s • . . , (Ne\V York . 1937). p.5.

2 . Quoted by the Incorporat ed Assoc i a t i on of Ass i stant Mast e r s in
Secondary Schools , 'A Guide for School Li brari ans, (London , 1937) .
p .2 .

3. Frank C. Kirby , Librarie s in Secondary Schools ••.• (Melbourne,
1945) , p . 13.

4 . cecil A. Stott , School Libraries: ' A Short Man ua l , (Cambridge.
1947) . p.7.

5 . Library Association of Australia. Children 's Libraries Section.
Standards and Objectives for School Libraries , (Me lbourne. 1966) "
p.5 .

6 . Peggy Sullivan (ed.), ~alization : The Final Report of the
Knapp School Librari es Proj ect , (Chicago. 1968) . p . 31.

7 . "Librarie s i n QueenslandPrimary Schools" . QUI LL. December 1971.
p .12 .
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School Libra r i e s e xi s t , as ·both an e conomic and an educational
nece s s i ty , wi t h the purpose of supporti ng , extending and
enriching the teachi ng and l e arning .programme of the schoo l
community .

Not only are these s tatements a l l from t he twentieth cent ury , but

t hey also expr ess a view thought by most wr iters on the s ubjec t to

' be peculiar to .the . t wentiet h .cent ury , when in f act t he school

l ibr a r y ha s a lways , since the days o f Alcuin at York , had a role in

curr i culum s upport and enrichment in many schools . It has been a

source of books and othe r mate r i a l s f or use in classroom ins t ruction;

it has p rovided materials f or further r eading for pupi l s ; i t ha s

been a s ource of materials for the t e acher' s preparati on of his

cours e an d l es s ons i n the school ; and it has pr ovided r e source s and

often facilitie s for pupi ls ' i ndivi dual work on t opi cs related to

the curriculum.

The eighth century s chool a t York whi ch Ae lbert h anded over t o

Alcuin was provided by the se cular clergy of York Mins ter as a

bo arding s chool both f or the youth intend ed f or Holy Orders , an d f or

youth o f the city intended f o r publ i c life . 1 I n his . l ong poem Of

the Bishops an d Saints of the Church at York ,L Alcuin sai d of the

school under Aelbert , "whatever youths he s aw of consp icuous intelli-

gence , t hos e he joi ne d . to himself , he t aught, h e fed , he loved ; and

s o t he t eacher had many disciples" , both "in the sacred vo lumes " and

"advanced in various a r t s " . 3 A further pi c ture of the s chool can be

1. Arthur F. Leach, The Schools o f Medieval England, (London, 1915),
p . 58 .

2. Se e Chapter Two , page 66, f or details of this po em, an d the
his t ory o f the manusc r ipt t hrough which we know it t oday . It is
a l so di.scus s ed by George F. Br owne , in Chapter Four of his work
A1cui n o f York , (London , 1908), pp.71-86 .

3. Translated in Arthur F. Leach , Educational Charters and Documents
598 to 1909, (Cambridge, 1911) , p.15.



389

found in a "life" of Alcuin, by Sigulf. who claims to have been one

of his pupils. He quotes what he says is a passage from Alcuin's

poem, which no longer survives in the work we have, indicating that

Egbert had at the school "a crowd of scholars, noblemen's sons, some

of whom were taught and instructed in the rudiments of the art of

grammar, others in the discipline of liberal arts, and Some in Holy

Scripture".l Latin language, literature, and bheology, then,

obviously formed the basis of the curriculum in Alcuin's school;

however in his poem Alcuin himself enlarged on the subjects taught:

There he moistened thirsty hearts with divers streams of
teaching and varied dews of study; busily giving to some the
arts of t:.e science of grammar [grammaticae rationis artes],
pouring into others .the streams of the tongues of orators;
these he polished on the whet-stone of law, those he taught to
sing in J'EOnian chant, making others play on the flute of
CastalY, and run with lyre over the hills of Parnassus. But
others, the said master made to know the harmony of heaven and
the sun, the labours of t~e moon, the five belts of the sky,
the seven planets, the laws of the fixed stars, their rising
and setting, the movements of the air "and the sun, the earth's
quake, the nature of men, cattle, birds, and beasts, the
different kinds of number and various [geometrical] figures:
and he gave Sure return to the festival of Easter; above all,
revealing the mysteries of holy writ, for he opened the abysses
of the 0:Ld and rude law. 2 ""

The school was in fact, then, Encyclopaedian, with the one master

teaching all aspects of the curriculum: the trivium of granunar,

rhetoric, and logic; the quadrivium of arithmetic, geometry, music,

and astronomy; together with law, and "above all" divinity. The

"catalogue",3 included in Alcuin's poem, of the library under the

l.

2.

3.

Quoted by Leach, The Schools of Medieval England,p.55.

Quoted from Leach, The Schools of Medieval England, p.59. This
outline of the instruction given in the cathedral school is dis­
cussed briefly by Eleanor Shipley Duckett, in Alcuin, Friend of
Charlemagne, (New York, 1951), pp.20-21.

Edward Edwards, Memoirs of Libraries, (London, 1859), Vol.l, pp.,
104-105; Leach, The Schools of Medieval England, pp.60-61. See
also James Westfall Thompson, The Medieval Library, (New York,
1967), p.llS for reference to the nature of this catalogue or
list.
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supervision of the schoolmaster at York, which listed authors

drawn from the Latin literature of Rome .and early mediaeval Europe,

Greek writers in Latin translation, the Hebrews, and the writers of

North Africa, seems to reflect the variety of topics studied in the

school, though since only authors are listed, and many of those were

prolific writers on a wide range of subjects, it would be impossible

to see just how closely the contents of the library did reflect the

curriculum.

The catalogue, or list, which follows, shows that the library

collection included:

What Father Jerome, what Hilarius, bishop Ambrose, Augustine,
Saint Athanasius felt, what old orosius published, whatever
the chief doctor Gregory t eaches and Pope Leo, what Basil and
Fulgentius, while Cassiodorus, Chrysostom and John also shine.
vfuatever Aldheim taught and Bede the Master, what Victorinus
and Boethius wrote; the ancient historians, Pompeius, p~iny,

keen Aristotle himself and the mighty orator Tully. What
also Sedulius, and Juvencus himself sings, Alcimus and
Clemens, Prosper, Paulinus, Arator; what Fortunatus and
Lactantius produce; what Virgilius Maro, Statius, and Lucan
the historian, what too the masters of the art of grawmar have
written, Probus and Phocas, Donatus, Priscian, Servius,
Eucticius, Pompeius, COrnrninianus . 1

Alcuin goes. on to indicate that there were many other writers

represented in the collection, in "the .schools, in art, and in

oratory, who have written many a volume of sound sense lt,2 whose

names could not be recorded within the metrical structure of the

poem.

Theological writers are listed first in the catalogue, reflect-

ing the importance of theology or divinity as a subject of study for

1. Alcuin, Of the Bishops and Saints of the Church at York, trans­
lated in Leach, Educational Charters and Documents 598-1909,
p .17. '

2. Ibid., p.17.
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all. Those listed are all Doctors of the Church who wrote in the

fourth and fifth centuries in Latin; many of them wrote also on a

variety of subjects other than theology, and s i.nce titles of works

-are not given, it is impossible to say how much of their work could

be included under "liberal arts" as, well as "theology". Most of the

Fathers listed wrote at l east one work related to the great theo-

logical controveries of their day - the Arian, Apollinarian,

Macedonian, and other heresies which disputed the accepted Western

doctrine of the equality of the Godhead in the Trinity. These works

were valuable inclusions in an English library of the eighth century,

since the same controversies had affected the Church in that land,

sometimes dividing Celt and Saxon , and English Churchmen were

r equired to be able to r ecognise false t eaching . The theological

',.T i t e r s included were Saint Jerome, who in the late fourth and early

fifth centuries produced commentaries on books of the Bible, and who

in 405/406 A.D., from his monastery in Bethlehem, issued his Latin

translation of the Bible;l Hilarius of Poitiers, one of the most

eminent Gallic bishops of the f9urth century, who wrote,expository

works and books on the controversial issues of the day, and who was

the first known author of Latin hymns;2' Ambrose, fourth century

Bishop of Hilan, a hymn writer whose works were in wide use in his

own time amongst the western churches, though only five or six

authenticated hymns of his ,have survived to the present, including

1. J.N.D. Kelly, Jerome; His Life, Writings, and Controversies,
(London, 1975), p .284 . Jerome's translation of the Bible was
one of the principal sources for the Vulgate version, which was
in COmmon use in the Roman Catholic Church until the 1960s.

v
2. J.W. Mackail, Latin Literature, (London, 1895)" p .265 .
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the s til l f amou s Veni 'Redemptor and Deus Creator Omnium; l Saint

Augustine of Hippo in North Africa (354- 428/ 429 A.D . ) , whose mos t

f amous prose work, 'Ci t y of 'God ' (De Civitate Dei) , was written about

413;2 Saint Athanasius , Bishop of Alexandria , who opposed the

heresy of Arianism both at the Co~cil of Nicea i n 325 and i n his

writings , i nc l udi ng 'Apo l ogi a 'cont r a Arianos (350);3 Orosius , who

studied in Africa ,und~ Sairit Augustine at Hippo around 413-414 and

then i n Pa l e stine unde r Sa i nt J e r ome, and who was deeply involved in

the s t ruggl e against ,t he heresy of ,Pela gi us , playing a role i n the

Counc i l o f Jerusa lem in 415 , and later writing t he first Christian

universal hislory , Historiarum adversus paganQs l ibri s ep t em, whi ch

was us ed a great deal dur i ng t he Middl e Ages;4 Saint Gr egor y the

Great (c . 325- c. 389 A. D•.', Bishop of Constan t inopl e , po e t , o r a t or ,

theologian , who wr ote various lives of sai nts , an d who s upport ed the

we s t ern doctrine of the Trini t y against t he Arian, Apo l linarian , and

Macedoni an heresi es ;5 Pope Leo I (Pope 440-461 A. D. ) , Some of whose ,

1; F .J .E. Riby , A lIistory of Christian-Latin Poetry from t he Begi n­
ni ngs to the Close o f t he Mi ddle Age s , ( 2nd edn , Oxford , 1953) ,
pp .32-36, F .II . Dudden , The Life 'and Time s of St . Ambrose , (2
Vols , Oxf o r d , 193 5).

2. lIis Confessions , almost equally well known today, were written
in about 397 , shortly a f t e r he had become a bishop i n Af r i ca .
Pet e r Bro\'fi, Augustine of Hi ppo : A Biography , (London , 1967) ,
pas s i m.

3 . Saint Athanasius , Select Treatise s of S. Athan asius , Archbishop
of Alexandria " In Controversy with the Arians , t r ans l a ted , with
notes and indices , (Libr a r y of the Fathers) , (Oxford , 1844).
Athanasius is chi efly remembered t oday t hr ough the Cre ed which '
bears his name , a erecd which makes a s t rong statement concern­
i ng the equality of t he three persons in the Tri n i t y (a doct r i ne
disputed by t he Arians and o t her s i n the f ourth cent ury) .

4 . F . L. Cros s and E.A. Li vi ngs tone , The Oxford Dictionary 'o f t he
Chr isti an Chur ch , (2nd edn , London , 1974), p .1012 .

5 . F . H. Dudden , Gregory 't he 'Gr eat ; Hi s Place i n Hi storj and
Though t , (2 Vols , London , 1905) ; Edwar d Spearing , The patr i mony
o f t he 'Roman 'Chur ch 'i n t he Time 'o f Gr egory t he Great ,
(Cambridge , 1918 ).
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sermons and letters survive, ana who was active in opposition to the

various fifth century heresies; 1 Saint Basil, Bishop of Caesarea

from 370 to 379, who composed, or reformed, at least one oriental

liturgy, and who developed a monastic Rule in addition to writing

dogmatic treatises and,letters;2 and Saint John Chrysostom (c.347-

407), Bishop of Constantinople, generally considered the most dis-

tinguished Doctor of tbeGreek Church, who wrote commentaries,

homilies, and letters. 3 Among the lesser-known theologians listed

are Fulgentius (468-533) ,4 Bishop of Ruspe in Africa,who wrote

treatises, sermons, and letters, including works on the Trinity and

the Incarnation, such as his Liber contra Arianos; and a writer

listed by Alcuin simply as "John", whom Leach has identified as a

fifth century Bishop of Jerusalem. 5 Also placed in this section as

·a theologian was Roman writer, statesman, and monk, Cassidorus

(490-583), whose religious writings, including Institutiones

l~ Leach, The Schools of Medieval England, p.60, identifies
Alcuin's "Pope Leo" a s Pope Leo II (683 A.D.), another theo­
logian; but this would seem to be inconsistent with the
preceding listing of fourth and fifth century writers, chiefly
apologists for the western doctrine by the Trinity. Pope Leo I
is, by date of writing and .b y his interests, a much more likely
candidate for inclusion.

2. J.W.C. Wand, The Greek Doctors, (London, 1950), pp.23-44.

3. Saint John Chrysostom. The Homilies of S. John Chrysostom,
Archbishop of Constantinople. on the statues •..• translated,
with notes and indices, (Library of the Fathers), (Oxford, 1842).

4. A saint, Fabius Claudius Gordianus Fulgentius, who abandoned
the Roman civil service for the monastic life. He was a scholar
and follower of St. Augustine, and wrote treatises against
Arianism and Pelagianism. Recent scholars have suggested that
he lived c.462-527 A.D. Cross and Livingstone, Oxford
Dictionary of the Christian Church, p.541.

5. It is impossible to verify this identification, since Leach in
The Schools of Medieval England, p.60, gives no evidence to
support it. There are many fifth and sixth century writers to
whom Alcuin could be referring.



394

divinarum et s aecularium litterarum (completed 555 A.D.), belong to

his monast i c retirement. His ~Reckoning of ·Easter was an i mportant

wo rk in librarie s because of the contr oversy between Eas t ern and

We s t e rn chur ches , and in England be t ween Celt and Sa xon , over the

date o f Easter, a cont rove rsy which. was reflected in the instruction

gi ve n in Alcui n 's school . l

Following the theologians i n the cat a l ogue i s a miscellan eous .

inclusion .of four writers, apparently gr ouped t ogether more for

metri cal convenience t han for anything they all may have in common. 2

English scho larship is r epresented by Al dh e l m, Bishop of Sher bo r ne ,

and Bede , wi t h his historie s and Biblical comment aries. Listed with

them i s Sa i n t Vic t orinus of Pett au , martyr and aut ho r o f Latin

commentari e s on pas s ag e s f r om the Bible , his commentary on the Book

of Reve lat ion be ing the only one s t i l l e xt ant . 3 The f our t h aut hor

in this sec t i on i s Boethi us (470 or 480-525), author ·of De

Consolatione (On the Consolation o f Phi l osophy ) and De Arithmetica.

Boethi us was noted f or his translations of Greek works into Latin,

part icularly Aristotle and works by other writers on mathematics and

rnusic . 4

References to c l assi ca l au thors f ormed the next sec t ion of the

catalogue. The Pompei us listed .has be en identifi ed as Pompei us

1. See quotat i on on page 389 above, f rom Alcuin' s poem.

2. "Quidquid et Athelmus docui t, quid Beda magister,/ Quae
Victor i nus scrips~re Boetius atque ; " inc l uded in Leach,
Educational Charters and Document s 598-1909, p .16.

r

3. Vict orinus died c . 304 , probably as a martyr. Cross and
Livingstone, Oxford Dictionary of t he Christian Church, p.1438 .

4. Helen Waddell (trans l ator), Mediaeval Latin Lyri cs, (Harmonds­
wort h , 1952), pp. 308-309.
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Trogus, the author of a Uni versal History, completed i n 9 A.D . ,

whi ch now survives -in a fifth ¢entury abridgement. l pliny the Elder

(23-79 A.D .) was certainly known to Bede in York through his

encyclopaedic Natural History ; Bede used_it to suppor t his inte rest

in scientific sub jects and chronology, interests which are reflected

in the course of s t udy -a t t he school at York . 2 Aristotle (384 -322

B.C. ) is a representative -of the Greek writers whos e wor k was known

thr ough Latin translations. 3 "The mighty orator Tully" , the fourth

on the list of "ancient historians ", is the great Roman r epublican

writer Marcus Tullius Cicero. Further down the list , after the

poets , are three addi t i onal classical Lat i n authors : the poet

Virgil; Statius, a poet of the late first century who completed the

Thebi ad , an epic poem on the fall of Thebes, in 92 A. D. ;" and

Lucian, the second century Gracco - Syr i an poet and historian .

The lis t of poets consists of t he names of Christian Latin

authors, writing from the fourth to the sixth centurie s A.D. , whose

works were use d to support -the t eaching of grarr~r , or Latin

language, in schools . The l i s t includes Sedulius , who wrote in the

fifth century on Biblical subj ects, his best known po em be ing t he

1 . Le ach, The Schools of Medi eval England, p .Gl .

2 . M. L.W. Laistne r, "The Li brary of the Vene r able Bede " , i n
A.Hamilton Thompson (e d . ) , Bede , His Life , Times, and'Writings .
~, (New York , 1966) , p .243 .

3 . Aristotle was ch i e f l y kn own at this time by r eputation and
through minor works an d fragments: he did not have, the r efore ,
the towering po s i t i on in education that he was to acquire in t he
Hi gh Middle Ages . The arrival in Europe of his major works
through Arabic trans l ations in the twelfth century was a maj or
landmark i n European int ell ectual his tory; so t oo was the discov­
e ry of authenti c Greek versions at the time o f the Renai ssance .

4. There was a medie val tradition that Statius had been converted to
- d1ris t iani ty which , whi le not appearing to have any f oundat i on i n
fact, led to his acceptance in monastic and other libr a r i es. The
t r adit i on was us ed by Dante in Purgat bri o . Mackail , Latin
Literature, p .248 .
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Carmen Pascha1e;1 Juvencius, a fourth century Spanish deacon who

"put, the Gospel narrative into respectable ,hexarneters";2 Alcimus,

whose work may have been used by Bede;3 Clemen s , whose collected

poems were made available at Rome in 404;~ Pros per of Aquita~ne ,

who in the fifth .century wr ote p r ose and dogmatic poetry ;S Paulinus

of Nol a (353-431) , who wrote •. among other things , a Life of Sa i nt

Felix in ve r s e ;6 Arat o r , who in the sixth century r ende red the Acts

of the Apostles into verse;7 Fortunatus (c .530-c.603), who , a l s o

writing in t he sixth century , p r oduced e l e ven books o f poetry and

r hymi ng prose live s of several sai nt s ;8 and Lactantius , a fourth

centuryrhetoricl an, converted to Christianlty in mature l i f e, who

wrote various treatis es i nc l udi ng a history of the persecut i ons from

Nero to Di o c1e tian , De Mortibus persecutorum . 9

. 1. Moses Hadas , A History of Latin Literature , (New York , 1952 ) ,
pp.431-432 .

2 . Mackai1, Latin Literature, p .271 •
•

3. La i s t ne r , "The Library of the Venerable Bede " , p. 24 3.

4. Mackail claims that with Clemens "Chr i s t i an Latin poet r y r eached
maturi ty " and he e mpha sises his i mportance , s uggesti n g that
before him Christian poe t ry was "s l i ght in amoun t a nd rude or
tentative in manner". Mackai 1 , Latin Lit erature, p .271.

5. A disciple of St. Augustine , who wrote and commented on his
master 's work. H. Dani el - Y-op s , The Church in the Da r k Ages,
(London, 1959) , .p. 305 .

6. Waddell , M",diaeval Lat i n Lyr i cs , pp.302-307; W.H .C . Frend, "The
Two Wor l ds o f Paul i nus o f Nola" , in J.W. Binns (ed. ) , Latin
Literature of the Four t h century , -rLondon; 1974) , . pp. 1OO- 133 .

7 . Arator was fo rmerly a lawyer and comptroller of finances; in
his wr i t i ng he t ook a s his model the poet Sedulius , who also
appears in this list . J . Tixerant , A Handbook of Patrology,
(London , 1946) , p .356.

8. Wadde ll, Mediaeval Latin Lyrics , pp .309-311 .

9 . Ti xe r ant, A Handbook o f Patrology , pp . 126- 128 ; Philip Hughes ,
History of ·the Church, Vol ume One , The Worldin ·which ·the Church
was Founded, (London , 1934), p .64 .
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The grammarians listed include some whose works were in use in

English schools as late as the seventeenth century. The first was

(M. Valerius) Probus, of Beirut, who about 56 A.D. wrote a treatise

·on nouns and verbs, which he called "Catholica ll
, a name which, from

this work, came into regular use in the Middle Ages for a word-book

or dictionary. 1 Also on the list were two who were "great names"

in grammar for a thousand years: Aelius Donatus and Priscian.

Donatus was a fourth century Roman grammarian who wrote two grammars,

the liArs Major" in three books, and the liArs l1inorfl, most commonly

used in schools,2 as well as commentaries on ancient writers.

Priscian, who lived about 500 A.D., was most noted for his

Institutiones grammaticae, a systematic exposition of Latin grammar

in eighteen books, though he also wrote, among other works,

;'reatises on weights and measures, and rhetoric. 3 Other grammarians

listed were Servius, a fourth century Roman who, as well as works on

grammar, produced commentaries on ancient writers;4 Phocas, who

wrote in the fifth century on genders; Eutychius, who in about 526

A.D. wrote on the aspirate; Po~peius, who wrote a commentary on

Donatus in tne sixth century;5 and Comminianus.

While some subjects taught in the school at York, such as

theology, grammar, Latin literature (both classical and "Christian) ,

1. Leach, The Schools of Medieval England, p;61.

2: Nicholas Orme, English Schools in the Middle Ages, (London,
1973), p.SS.

3. James Frederick Mountford, npriscia..'1us If, in N. G. L. Hammond and
H.H. Scullard, The Oxford Classical Dictionary, (2nd edn,
Oxford, 1973), p.S78.

4. Hadas, History of Latin Literature, p.376.

5. Peter Hunter Blair, The World of Bede, (London, 1970), p.245.
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and oratory , appear to have been well catered for in Alcuin's

catalogue for the library, others like law, music, astronomy,

mathematics, and natural history appear to have been under repre-

6ented. There are two major reasons which could account for this.

Firstly, the list is of authors only, not titles; there is no

indication how many books by any author were included, or even if his

best-known works were in the collection. Many remembered as

historians, theologians, rhetoricians, and poets, also wrqte on

natural history, mathematics, or music: Boeth~us wrote scientific-

ally on music, grammar, arithmetic, and geometry, as well as on

philosophy and theology; Bede, in addition to his histories and

commentaries, wrote on natural history; and Priscian the grammarian

wrote on measurement. l Works such as these may well have been in the

<..vllection. Secondly, the concluding section of Alcuin's autbor list

makes it clear that the list was far from complete . Some, perhaps

many, authors were excluded because of the difficulty in fitting

their names into the metre; again, we have no idea what subjects

their works may have covered. There is evidence, too, that despite the

wide range of topics which Alcuin indicated were covered by

instruction given in the school, theology and a s t udy of Latin

language formed the basis of the curriculum, with even subjects like

mathematics and natural science being related to theology. Peter

Hunter Blair has suggested2 that "familiarity with the concept of the

s even liberal arts deriving from classical antiquity, and emerginq as

the medieval trivium • . •and the more advanced quadrivium" could lead

1. Philip Hughes, Allistory of the Church, Volume Two ,The Church
and the World the Church Created, (London, 1952), p.GG.

2. Blair, The World of Bede, p.242 .
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t o "exagge rated notions o f the ranqe of sub ject s which cou l d be

t aught in an Anglo-Saxon ..,. s choo l " . He quot e s a complaint of

Bede' s older contemporary Aldhelm t hat a t Cant e r bury where he was

s t udyi ng ,at about t he , t i me o f Bede 's birth, ma ny s ubjects which he

was ,t r yi n g t o s tudy.we r e poor l y t reat.ed in t he s chool, i ncluding

music, arithmetic, and a s tronomy. Bede himself a t t ached gr e at

import an ce t o the study of grammar "as unlocki ng t he door through

which the pupi l gai ned access to the 'Word of God " , ! p robabl y a fair

indicati on of t he instructional pri orities of the schools o f his

time. And T.L . Jarman, in his Landmark s i n the Hi story of

Education, s uppoz-t.s t h i s , sugges t i n9 t hat "the firs t, and main,

preoccupat i on o f the gr ammar schoo l boy was the l earnin g o f Latin,

and t his must be mas t ered be f ore much e lse coul d fol low" . 2 In a

collection c losely r elated to the cur r icul um, t here fore, grammat i ca l ,

classica l , and t heologi cal works would preponde r at e .

This library at York, then, had a very comprehensive collect i on

o f works, apparently closely r elated t o the t eaching p rogramme of

the s chool which it served . Si nce the schoolmast e r was the 1ibrar-

i an, having r e ceived from Aelbert "the sphere o f wisdom, the school,

t he master' s chair, t he books, which the ~llustrious master had

col l e cted " ,3 obviously the books were easi l y availabl e to him. What

i s not known i s the e xten t .o f the avai l abi l i ty of this collection to

t he pupils, but since the med ieva l ins t ructional t echnique s were

chief l y oral, t hose o f "di sputation", acce ss to a l arge col lec t ion

1. I bid., p. 248 .

2 . (2nd edn , London, 1963), p. 69.

3 . Al cuin' s poem, Of the 'Bi shops and 'Sa i nt s of 't he Church of York,
t r ans l at e d in Leach; Educational 'Cha r t e r s and 'Documen t s '598 - 1909,
p.17.
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of books was in any case l e s s important for the pup i l than for the

master.

* *. * * * *

Where the medieval curriculum, while empha s i s ing l anguage ,

lit erature, and divinity , had cons isted of a general course in the

seven Liberal Arts , constituting a r ound of general knowledge, t he

Encyclopaedia , and d i vided int o t he t rivium of d i a lect ic , gr ammar,

and rhetoric, and t he quadr ivi um o f arithmetic , geome t r y , astronomy ,

and music , with specialist instruct ion in th"ology and l aw, the

i nf l uence of the Renais sance f rcm the sixteenth cent ury , and t he

enormous i nc r ea se o f knowledge associated wi t h the r evival of

l earning , l ed to the break-up of the encyclopaedic curricul~n , and

by the seventeent h cent ur y the modern practice of differentiation of

s chool subjects was accepted.! This "different iation of the curric -

ulum into separate sub jects of s t udy , by the introduction of critical

methods , and of clos e anal ys i s , br ought a wealth of detai l before

pupils, and a thoroughness of stud y into t he study of classica l

language and literature such as wa s signa lly l acking i n medi aeval

times" .2 Wh.l..l.e the .br eaking up o f the quadrivium into the s eparate

sub jec ts of mathematics and t he sciences , and the development within

those subjects t he msel ves which occurr ed through the work of men

like Copernicus , Tycho Brahe, Kepler , and Galileo i n as t r onomy ,

Cuthbert Tunstall and John Napier i n arithmetic , and Thomas

1 . Foster watson; ·The English ·Grammar ·Schools ·t o ·1660 , (London,
1908). p.l.

2. ·I b i d . , p .2 .



401

Blundevile and William Oughtred in trigonometry, had little

influence on what was taught in the grammar .schoo1s, the case was

very different with the old subjects of the trivium. Here very great

changes occurred between the Middle Ages and the sixteenth and.

seventeenth centuries • . In the Middle Ages, logic or dialectic had

been of qreat importance in the curriculum, certainly ranking with,

and in s ome cases above, grammar and rhetoric. The study of grammar,

to~ had been partly r elated to dialectic, with medieval grammarians

like Eberhard of Bethune playing down the practical purposes of

grammar and introducing into it the methods of logic and metaphysics.

With the Renaissance this changed; grammar had become the first of

the school subjects, while logic had disappared from the old range of

the trivium as studied in s chools, just as music had disappared along

with most of the quadrivium. Rhetoric, however, retained an important

place in the school curriculum, along with grammar. It must be noted,

though,that "grammar" had a very different meaning from that which it

has today: it was founded. upon, and inclusive of, the study of

humanistic literature.

The enthronement of literature, and the min1rn1s1ng of
formalistic Grammar, was the position taken up in England by
Sir Thomas Elyot in the book called the Gouvernour (1531) and
in Roger Ascham's Scho1emaster (1570).1 Eventually, however

. i n Enqlish schools in the latter part of the sixteenth century

1. Sir Thomas E1yot, The Governour, (London, 1531) .

Roger Ascham, The Scho1emaster, or plaine and perfite way of
teachyngchildren, to understand, write, and speake, the Latin
tong, but specially purposed for the private brynging up of youth
in Ientlemen and Noble mens houses, and commodius also for all
such, as have forgot the Latin tonge, and would, by themselves,
without a Scho1emaster , in short tyrne, and with small paines,
recover a sufficient habi1itie, to understand, write, and speake .
Latin . John Day, London, 1570. See also Roger Ascharn, The
Schoolmaster (1570), edi t ed [with Introduction] by Lawrence V.
Ryan, (Ithaca, N.Y., i967).
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and i n the seventeent h century , Grammar ordinarily becarne an
entity in i t self, of which l iterat ure was, as it wer e , a concrete
manifestat ion , and a vast territory f or i l lustration of
grammat ical rules . 1

Wher e the medieval instr uctional metho ds had been chiefl y thos e of

the oral disputation , the later methods wer e those of the written

Latin t heme , vers e an d or ation, and the encouragement of the pup i l ' s

ut i l isation i n wr iting o f a l l available La t i n and Greek l iterature,

not on l y fo r s tyle , but also for subject mat ter . The aim of the

gramma r s choo l wa s t o make Latin ava ilable to the pupil as a s tandard

l ang ua ge of communi cation , both in speech and i n writing . Latin was

s ti l l t he l angua ge of scholarship , t he l anguage o f a great deal of

humane lit e r ature both classical and medi eval i ncluding history ,

poetry, and let ters , and it was essential f or entry to the univer-

s i ties2 and so to t he learned professions . Grammar wa s considered to

be t he mos t f undamental- o f a l l s tudi es , and this i s r e fl e cted i n t he

foundation s t a t utes o f many grammar school s . Although "grammar" had

come t o have s ignif i cantly d£fferent connotations , post-Renaissance

schoolmasters would have a s sented unhe sita t i ngly to -William of

Wykeman' s view tha t it wa s "the f oundation, gate, and sour ce of al l

the other liberal ar ts , without which s uch arts cannot be known, nor

can anyone arrive at practising them . Moreove r by the kn owledge of

l ette rs j us tice i s cultivated and t h e p rosper i ty of the human con---

dit ion i s increas.ed".3

1. Wat son; The -Engl i s h_- Gr aromar -Schoo l s t o -1660 , p A.

2. I n -1 737 J ohn Cl arke , Mas te r o f the Grammar School i n Hull ,
emphasised t hat a young pupil needed to be trained "to a compet­
ent knowledge of the Learn'd l an guages of Latin, and Greek, to
qualify him for an University". J ohn Cl a r ke ; An Essay -Upon
-St udy , (London, 1737), p.l.

3 . T. F. Ki rby , Annals of _Wi nchester College ; from -i ts f oundation in
the -Ye a r 1382, (London, 189 2), p . 441 . -The quotation i s from the
f oundation deed of Winches ter Co l lege , dated 1382.
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In offering an essentially classical curriculum o r i ent ed

t owards Chr ist i an educat ion the grammar schools aimed to promot e

"godliness and good Le a r n d.nq" , o r "pietas l i t erata". Bot h parts of

the f ormula we re t ak en s e r iously; the assumpt i on that the school was

to serve wha t _was, however i mperfectly, a Christian soci~ty , was

clear l y made in t he statutes on which the or ganisation of the school

was t o be based . The statutes for the -COvent r y Grammar School,

fo unde d by John Hale s as King Henry VI I I ' s School , r equire, for

instance , that boys "be imbued wi th good l e arning till the end of the

world, t o the gl or y o f Chr i s t and the edi fica t i on of the church-" .l

The s chool day opened and closed with prayers; the members of the

schoo l attende d the parish church as a gr oup , having i t s own seat i ng

(sometimes in a gallery specially built for the purpose), and with the

Maste r and t he usher in char ge ; and -re l igi ous instruction included

the learning of the catechism, the s t udy of the Bible , and question -

ing on and writing summar i es of t he se rmon . The other half of the

f ormula , Ugoo~ l earning", mean t; essent ial l y a rigorous t ra i ni ng in

the cla s sical languages, particularly Latin, through the s t udy of

" Gzammaz " ..

At its most e lementary l e vel, beginning even i n t he song or

writing school s which provi ded basi c educat i on for very young

children, "grammar " involve d the corr ect spe l l i ng and pronunc i ati on

of Latin, the mastery of basi c inflexions and constructions, and the

acquisition of a basic vocabula r y. At a mor e advanced s t age , in the

grammar s chools , it included the a r t of compos i t i on , bo th in pr ose

and i n verse , and t he development of a clear and elegant style.

1. Arthur F . Leach , "Schools", in William- Page (ed.) , The Victoria
History of the COunty of WarWIck , (London , 1908) , Vol .2, p .325 .
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Literary criticism was another branch of thi s s tudy , whi ch i nvolved

detailed reading an d i n t e r p r e t ation of Latin texts , wi th reference

when necessary to related topics s uch as history , . geography , and

mytho logy, In many grammar schools t he study of Gre ek , taught i n
' .

the same way, was introduced when t he pupil had acquired Some

f acility in Lat in ; in . some schools basic Hebrew, as the l anguage of

s o many of the Biblical texts, was taught to senior boys . The s t udy

of grammar continued at the universit y where , at a more advanced

l evel, it f ormed part of the arts cour se.

The Statutes of st . Paul 's School, London , prepared by Dean

Colet in 1512, 1 set out "what s ha l be t aught of the Maiste rs and

l ernyd of the s colers,,2 in the school. The pupils were to be taught

"good l i t te r a t ur e both laten an d greke , and good auc t o rs suych as

haue the veray Romayne eliquence joyned wi the wisdome specially

Cristyn allc t ours that wrote t heyre wys dome with clene and chast

laten o t he r in verse or i n pros e ll;3 e very e nde avo ur was t o be made

t o see that boys in t he s chool should "i ncr e s s e [in] knowledge and

worshipping of god and oure lorde Cris t Jesu and good Cristen lyff".~

Children were to l e arn " f f i r s t aboue a ll" the catechism in English,

and after learning "the accidence " (the early steps i n granunar) ,

t hey were to be introduced to La t i n speech through the readi ng of

Latin aut hor s , particularly. Christ ian authors l i ke Erasmus , Sedu~ius ,

1 . The statutes are pr i n t ed as Appendix A i n J.H. Lupton , A Li f e o f
·J ohn CO l e t ; D.O. , (London , 1887), pp.271-284. Se e a l so his Chap­
t er 9, pp.154 -162 , for a s ummar y of t he evide nc e of Colet 's
foundation o f St . Pau l ' s as a new school or for his refoundation
of it based on an earlier school .

2 . Ibid. , p .279 .

3 . Ibid. , p .279 .

4. Ibid . , p .279 • .
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and J uvencius . In this s chool Greek was also t o be t augh t as a

written and spoken l anguage, through "grammar" and l iterature. 1

Many schools had s tat utes which l aid down what grammar or

catechism was t o be used, and what authors were to be r~ad a t each

stage of a boy 's educa t ion . However these are generally r ecorded as

s imply IlTully" (Cic e r o) or "Plautus"; only very occas ion a l l y do e s a

s lightl y more definitive r eference s uch a s "Ovid' s Metamorphoses "

appear . So whi le we know from this source which authors the founders

r e garded as i mportant , we have little indication of which works by an

author, or which parts o f thos e wo r ks , were generally r e ad. The

sta t ute s for St . Paul's School list a "boke called Copia" (Copia

Verborum) of Erasmus , but then simpl y "othe r Auctours Chr is t ian a s

l actancius prudentius an d pr obaand sedul i us and J uuencus and

Baptis ta Manuanus . and other s uch asshalbe t ought convenyent and moste

to purpose unto the t rue l a t en spech • • • '", 2 But while Dean Colet and

humanist wr i t e r s like Roger Ascham3 were i nsisting that a knowledge

of Latin s ho uld be i mpart ed through lite rature, in many school s the

pract ice was appa r en t l y very differen t . Certainly betwe en the

six t eenth and eight eenth centur ies there were many educat i ona l

writ e r s who criticised those t e achers who s imply drilled children in

rules and vocabulary, but failed to gi ve them any experie nce of

literature . I n 1622 J ohn Brinsley, in A Consola tion for our Grarnmar

Sc ho ols , ur ge d bet t e r t e aching in the s chools , p r ovi di ng a c r i tical

l ook a t what was t hen current practice so t hat "we .may appr ove what

1. rsra., p . 280 .

2 . Quoted by Lupton, .ibid., p. 279.

3. The Scho lemaster , (London, 1570) .
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i s best, reforrne what 'i s amisse " . 1 As l ate as 17 20 J ohn Clarke was

critical of the way Latin and Greek were t~ught i n the schools from

gr ammars a l one , ' r at her t han from the r eading of a ncient or medieva l .

authors. 2 He also s t ress ed that pup i ls needed t o have/some

knowledge of his t ory and geography ,i n or der t o be able to fully

appreciate the authors they were r e ading, indicating that any such

general ins t r uction , whi ch often came t hrough the reading of those

au t hors , had been dr opped wi t h the s t udy o f l iterature in those

grammar s chools he cri t icises. It i s quite pr obable t hat some of

t he seventeenth century grammar s choo ls were ineffic i ent and off e r ed

only a mediocre educat ion . I t has been c laimed t hat little mor e

than "lip-servi ce" was pai d t o Greek and Hebrew in many o f them,3

though the r e i s e vi dence , part i cular ly i n their s ur vivi ng book

co l lections , that many schoo lmas t e rs were pro fi cient in the t hree

1. J ohn Bri nsl ey , A Consolation for our Grammar School s , or A
Fa i t h f ul l and most comfortable incou ragemen t for l aying of a
sure f oundati on of all good Le arning in our Schooles, and for
prosperous buildin g t he r eupon. Mo r e especial ly f o r a l l those
o f the inf erior sort , and a l l rude r countries and pl aces ,
namely; f or I reland , Wa l es , .Vi r gi ni a , wi th t he •. •I slands, and
for t he i r more speedie at t a ining of ou r Engli sh t ongue by t he
Sillne labour, that all may speake one and the s ame language. And
Wi e ,a l l , f o r t he helping of al l s uch as a r e desir ou s speed i lie
to r ecove r that which they had f ormerli e got in the Gr ammar
Schooles; and t o p roceed a right t herein, f or the perpet ual l
benefit of the se our Nation s, and o f the Chuche s of Christ.
Pr int e d by Arthur Field f or Thomas Man , dwel l ing in Pater
nos ter Row, at the s igne o f .t he Talbot , London, 1622.

2. J ohn Clar ke , An Essay Upon the Education of Youth i n 'Gr anunar ­
School s , (London, .. 1720), passim.

3. A vi ew quoted , but not suppor t e d , by Edgar Hinchcliffe,
Appleby Gr ammar Schoo l - From Chant ry t o Comprehensive,
(Appleby, 1974), p . 13l.
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ancient languages' and wi dely r ead i n the Greek and Roman classics. l

The religious conflicts of the Reformation and immediate post-

Re f orma t i on per i od may als o have caused the teaching in some of the
, .

grammar schools to be modified. 2 Puritan teachers oppos ed the study

of many classical authors, including Ovid and Virgil, because they

would lead to a "decay o f gOdlin~ss". 3 Laurence Humphrey, President

of Ma gdalen College, Ox f ord , during t he reign of Elizabeth I,

sugge s t e d a Latin course in keeping wi th Puritan ideals, which

included the rules of gr ammar in an abri dg ed f orm, Cicero' s Ep i stl es ,

and Colloquies of Erasmus and of cas t ellon, a French educat i onist in

Gene va at the time of Calvin who t urned Bi b l i ca l s t o r i e s into

dialogue f orm for use i n the teaching o f Latin. After t hes e authors,

when the pupi l was of "riper year s " and judgement, Terence could be

r ead under the gui dance o f the t e acher. This abhor e nce o f the

"impurity" in c l ass i cal literature was felt so s t r on gl y by some that

by the 1630s John Amos Comenius was s ugge s t i ng that Latin was to be

learned only by studying t hose au t ho r s whose subject matter was

useful in the s c i e nce s and arts. 4 Because Latin was no l onger used

for Protestant liturgie s there was some e mphasis in the s e vent eent h

1. 'One such co l l ect i on , which included works in Latin, ,Gr ee k , and
Hebrew, annotated by the ' ma s t e r himself, was built up a t Appl eby
by Regi na l d Ba i nbr i gg , Headmaster of Appleby Gr amma r School from
around 1578 to 1613. By his Will, dated 11 May 1606, he
bequeathed 'hi s library 'to the school, and 'a cat a l o gue of it
survives from 1656: "A perfect Catalogue of t he bookes belonging
to t he Schole af Appulbye entred upon ,by Robert Edmundson, .
Scholemr. ye 2 July 1656". Hinchcliffe, Appleby Grammar School,
Appendix ' A: "The Ba i nbrigg Library", pp.131-136.

2. Foster Wats on, The Ol d Gr ammar School s , (London, 1916), p.93.

3. Ibid., p.93.

4. Ibid., p.95.
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century on literatur e i n English in t he school s , and libr ary

col lect ions show an i ncre a s e i n the numbe r of vo lumes written in

the vernacular at t his t ime. 1 Works in Engl ish , pa r t i cul arly t hose

.relating to t he r eligi ous and t heologica l conflicts o f/the age ,

.sermons, and "apologie s" for and defences of particular doctrines

and t heories , we r e added t o mo s t schoo l l i br arie s. On the other·

hand , the Protestan~ s t r e ss on t he r eadi ng and detai led study o f

the Bible , by lay people as wel l as the c lergy , l e d t o a de mand f or

the t eaching of the "holy " l angu age s, Greek, Hebrew, and a lso La t in.

The great controversie s between Protestant and Catholic theologi ans

made Latin and Gr e ek even more important studies in the grammar

s chools , because appeal s to the aut hor i t y of patristic l iterature

co ul d onl y be s us t ained when the original Lati n or Greek could be

t r ans l a ted into Eng l ish .

John Br insley in 1612 , in his book Ludus Litera r i us, 2 di scussed

1 . 1~is was the case in the l i b r a r y of the King's School , Glouc­
e ster, wher e t owa r ds the end of the seventeenth centur y a good
collection of "t he f ruits of English scholar ship " and "products
of l ea r ned printing at Oxford" was built up . J . E. Vaugha n , · "The
Gr ammar · School Library in the Late Se ve nt een t h Century , The
School Librarian, .i O(196l ) , p .5l7 . It was a l so true o f t he
l i br arie s at Hawkshe ad Grammar school and Appleby Grarr~ar Schoo l .
Richard Copley Chri stie, The Old Church and Schoo l Libraries o f
Lancas hire, (Manche s t e r, 1885) , pp .146 -l62 for t he 186 7 cata­
l ogu e ·o f Hawkshead Gr amma r School , and Hi nchcl iffe , Appleby
Grammar School , Appendix A, "The Bainbr igg Library" ; pp. 131-132 .

2 . John Brinsley , Ludus Literarius , or , the Gr amma r Schoole ; show- ·
ing how to proceede from the first emtrance into lear ning, to
t he highest per fection · required i n the Grammar School es, wi th
e as e , certainty and delight both to Masters and Scho l lars;
onel y according to our common Gramma r , and ordi nary Classicall
Aut hour s : Begun to be sought out at t he desire of s ome worthy
f avour e r s of l e arning , by se a r ch i ng the experiments of sundry
most prof itable Schoolemasters and ot he r learned , and confirmed
by tryal l i Intended f o r the helping of the younger so r t of
Tea che r s, and o f a l l Scholla r s, with all other de s irous of
l e a r ning; for the perpet ua l 1 benefit of t he Church and Common­
We alth . It offereth i t sel f e to all t o whom i t may doe good, o r
o f whom it may r e ceive good , to b ring i t towards perfect ion.
Pri n ted for Thomas Man, London , 1612 .
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i n detail t he t eaching of . grammar , using a variety of classi cal

authors, and provided t eachers with r eferences t o helpful works.

Ten years l a t er, in A Con sola t i on ·f or our Grammar Schools, he ga ve

teachers a further list of books and editions of cla ssics which could

be used for the teach i ng of Latiri and Greek , vocabularies, grammars,

dictionaries, books descr ibi ng Greek and Roman antiquities, in Latin,

Greek, Hebrew, and Eng l ish , which should be avai lable i n the s chool

for the use of bo th masters and pupils. He also p rovided a list of

wor ks which wou ld as sist in the t ea ching of r eligion.l

Thi s sort o f guidance fo r the s cho o lmaster was t aken a step

fu r the r by Char les Hoole, a f ormer headma s t e r o f Rot herham Gramma r

School, in 1660, when he publ ished the treatis e s compr i s i ng A New

Di s cove r y o f t he Old Art o f Teaching Schoole . He descr i bed what he

s aw as t he ideal curriculum, fo rm by fo rm thr ough the grammar school ,

indicat i ng in some detail the a r eas of study , the method of

instruction , the books to be us ed, an d the daily s chedul e of the

pupil, From Fo rm One, where the child was i nt r oduced to the Latin

tongue through the accidence, developing a vocabulary, and using

Comenius' Orbi s Pict us , a pictor i a l Latin primer, as a t extbook, he

moved on to tran slati on from Eng l ish into Latin in Form Two, the

pa r ts of speech , · Lily· s .grarnrna~ and Cato. In Form Thr ee he r epeated

the syntax an d a ccidence, r ead Aesop ' s Fables, Comenius' Janua

Linguarum, and tran slated verses of the Pr over bs into Latin. In

Form Four rhetoric was added to the pr ogr amme of the pupi l , ,.,ith

William Dugard's Elementa Rhetorices, and the study of Greek waS

be gun , us ing Ca~den's Gr eek Grammar. In Latin, Ci cero's Epistolae

were read, wi~~ Ovid 's de Tristibu s an d Me tamorphoses . In Fo rm Fi ve

1 . Br i nsley , A Consolation for our Gr ammar Schools , pp . 59 -80 .
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pupils read the . Greek Testament, repeated Latin and Gr eek grammars,

read o r ations fro m Livy and I socrate s, Justin ' s Hi s tory , Caesar's

Comment ari es , Erasmus ' Colloquies, s ome Virgil , Ae sop 's Fabl e s in

~reek , wr ote Latin verse , and wrote theme s in which were to be
,

incorporated, in the mos t "e l e gant" , Latin of which the pupi l was

capable , the fruits o f his independent r e ading and r e search. In

Form six a beginning was to be made in Hebrew , with Buxtorf's

Gr ammar ; there were e xe r c ise s in oratory in Latin , Greek, and

Hebrew; and the p up i ls r e ad Hesiod , Homer , Pindar, Lycophron ,

Xenophon, Sophocles , Euripides, Ari s t ophanes, Hora c e, Juvenal ,

Persius, Luc an , Seneca ' s Tragedie~, Mart ial , and Plautus; Cicero's

Orations , p l i ny ' s Panegyr ics , and Godwi n 's Antiqu i t ies we r e to be

read a t leisure times . ! Foster Wats on co~~nts that

the re ading o f the authors can on l y mean selecti ons of t hei r
works , but t he d iscipl i nary aspect o f the t heme-wri ting and
orat ions . . . show that t he work contemplated and a t tempt e d in
gr ammar s chools was [whe n the s c hool was a good one], seve r e
and e xact i ng , and requ ired t he exerc i se o f a sel ect ive
judgement in writing at every stage . 2

Rel igious instruction, in addition to the weekday attendance at

church, was 'also provided for by Hoole in his s c heme. In Form One

the principl es of Christianity were to .be taught on Saturdays. By

Form Three the' pupi ls were r eading four to six vers e s from the Latin

Testament every morni ng and learning the As sembl y 's Latin Catechism

on Sat ur days. In Form Four they progressed from the La t i n to the

Greek Te stament; in Form Five to Nowell ' s Catechism, or the

Palatinate Catechism; and. in Form s ix to the Church Catechism i n

Hebrew.

1. Charle s Hoole , A New Di s covery o f the Ol d Art o f Teaching
Schoole . . • , (London , 1660 ) , pp. 130 -201 .

2. Watson , The Old Grammar Schools , p.llO.
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In order that ." t he s choo l e may be furni shed with a l l kind o f

s ubsi diar y books for the. general use of a l l the Scholar s (to be laid

up i n Reposi t ories or Presses .•• ) " , 1 Hoole suggested that a school

l ibrary be formed, to be maintained by a ye arly contribution of

. twelve pence from pupils, o r from honat ions , o r through the alloca-

tion of part of the school' s endowment if i t had a SUfficient l y

liberal one . Though e ac h pupil was t o have the ' p r e s cribed t extbooks

(which coul d be selec ted by the t eacher from a list o f more than 250

School Books provided by Hoole) , t he s ubs i diary books, t hose whi ch

would be most helpful t o childr en in performing their tasks with e a se

and bene fit, sl.oul. d b e "laid up in the Schoole-Li b rary " where ever y

Form coul d "make us e on, as t he y s hal l have occasion 11.2 Some of

thes e books, and Hoole ·name s the m in r elation to each part of the

cours e of s t udy for Forms One ;"0 Si x which he de s c ribes, "serve

cheifly t o t he exp licat ion of Grammar •• . ; so~e are needful for the

better understanding o f c l assica l Authour s . •. ; and o t hers are very

requisi t e fo r the gai ning of wor ds, and phrases , and an abi l i ty f or

s peaki ng or writi ng e legant ly II f 3 and "such t imes " were t o be "set

apar t for perusing of them as a r e commonly truanted away in idlenes s e,

or needle s se spo r t" . " The l i bra ry, then, waS to be

.we l l furnished with a l l so r ts of Grammars; Phrase-books,
Lexicons , Dictionaries , Orators , Poets , Histor ies , Herbals ,
Commentators , Schol i asts , ~'tiquaries , Criticks , and same
o f t he . s uccinctest and choyces t; Authours for matters of
Humanity, Divinity , Medicine and Law; besides thos e which
treat o f every Ar t and Science , whethe r Liberal o r Mechanical . S

l. Hoole, A New Disco ve ry

2 . I bid. , p .205.

3. I bid. r p. 206 • .

4. Ibid. , p.206 .

5. Ibid. r p.290 .

of the Ol d Art of Te a ching School e , p .289.
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A total of 172 works wa s l i s t ed by Hoole for inclusion in the

s chool library,l but s i nce s uch works were listed in r elation to the

actual course of instr uc t i on which he out l i ne d , they i ncl ude few

work s on medici ne , l aw, or the sciences , except as t ho se are covered

in the cl ass i c a l aut hor s.
,

He .does, .however, give a comprehensive

list o f gr ammars , di ct ionaries , l exicon s, comment ar i e s , works of

criticism, and helps for ~riting theme s and ve rse , fo r those study-

ing Latin , Greek , an d Hebrew. There a r e f ew works in Engli sh or

works relate d to divin i ty. Neverthe l ess Hoole 's ideal .school library

co l lect ion can be seen as being re lated ve ry closely t o the f ormal

instruct i on given i n the school , since each recommended book was

chosen t o assis t a pupi l wi t h a pa r ticular aspect o f h i s work in the

course. While Hoole cer tai nly felt that a broader collection in a

school , incorpor ating works on the "Art s an d Sci ence s ll
, was

desirable, 2 he r ecommended no speci f i c works o f this sort for

inclusion.

At t he time Hoole was writing about the ideal gr ammar school

library, what. were school libraries like in r eality, and how

cl ose l y were they re l ated to t he instruction given in t he grammar

s choo ls i n the · seventeen t h cent u ry? Ten years after Hoole's

description was publi shed , Chris t opher Wa se at Oxford began his

comprehensive survey of Engli sh endowed schools • .Through this

survey, and from other sources , catalogues or book lists are

available of s everal l ate seventeent h century s chool libraries.

Though most o f the s e c atalogue s, like thos e o f Glouce ster School

1. See Appendix B,below, for a list of the s e .wor ks , and an
i dent i f i cat i on of them.

2. Ibid., p.290.
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Library , Appleby Gr ammar School Library, Kings Norton Grammar

School Library, and t he 1636 catalogue of Shrewsbury School Libr ary,

are manus cripts!" i n the possess i on of the schools the mselves, or in

other r eposi t orie s, s ome have been published and s ome a t t emp t s. made
;

to i dentify the wor k s listed in the m. The se ventee n th century

catal ogues of the gr ammar schools o f Hawk shead, Heskin , St. Albans,

and Bris t ol, a r e example~ ; t hrough the work of t he l a t e ninet eenth

century Lancashire ant iquar ian and bibliographer Wil liam Copley

Chr is t ie , we have more information about the collection s l isted in

t he f i rs t t wo, ' howe ver , than in tho s e from St . Al bans and Bri s t o l. 2

Despite the work of scho l a rs on thes e c at alogues, it is still

di fficu l t to compare them t o obt ain i nfonnation about the co l lections

o f grammar schoo l librarie s ge ne r a l ly . The catalogues ': are a r range d

different ly : t he Shrews bury School l i s t of 1636, fo r i nstance , is

a r ranged a ccording to the "Classes" or bookcase s "in which the books

were she l ved ; 3 at Hawkshead Grammar School by donor ;4 and at St .

Albans by the s ize of the .vo1ume first, a nd with i n the general

clas se s o f octavo, quarto , and folio, by orde r of acquisi t i on by the

1. "A Catalogue o f the Book s in ye Co Ll, , Sch . Library" ­
Gl oucester School Lib r a r y - i ncluded in t he Was e Papers,
Bodleian Libra ry, MS . CCC. oxon , 390/3 , f o1,205/ 206. "A Pe r fec t
Catalogue of t he bookes belongi ng to t he Schol a of Appul bye
ent red upon by Rober t Edmundson Scholemr. ye 2 July 1656", MS ,
a t App l eby Grammar School . . The MS catalogue of the library
given by Thomas Hall t o the Gr ammar School a t Ki ngs Nor ton ,
"Schoo1e book e s and Phy 1ogophy gi ve n to Ki ngs no r ton Library" in
t he l ate seventeenth ce ntury, in Dr. wi l l iams ' Library, MSS .
G 1.1, (Baxter MSS) . Shrewsbur y School Library Catalogue, 1636,
MS , at the School.

2. Chris t i e , . Ol d Church and School Libr aries of Lanca shire,
pass i m.

3. Shrewsbury School Libra r y ca t alogue, 1636 , MS , a t the School.

4. Chri stie, Old Chur ch· and 'School Librari es of 'Lancashire,
pp . 146- 16 2 .
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l ibrar y .I Few seventeenth century catalogues give anything l ike

full entr ies for each wor k : s ome u se author , Some a brie f t itle ,

some a fami liar designat ion , s o t hat somet imes it is hard to t ell if

·t he same work is bei ng ref e rred to i n different ways in di fferent

.'catalogues. A wo r k de s cribed by Hoole as "Varro de lingua Lat i na " , 2

becomes in the St . Albans School ca t alogue "Teren t ius Donat : ,,3 and

i n t he Br i s tol Granunar School cat a logue "Te r entiu s Va r r o " . 4 Si nce

Hoole us ually referred only briefly , and some t imes confusingly, to

books he wa s reconunending , as , f or i nstance , to "St o c kwQod' s

Disputations u5 o r "Al.c i.at; , - , 6 there are p robl e ms, t oo, in compar i ng the

actual school catalogues wi t h Hoole's lis t. However t he wor ks

listed by Hool e ha ve been identified by E . T . Campagnac in his edi t ion

o f Hoole 's A New Discovery o f t he Ol d Art o f Teaching Schoole7 and by

1. St . Albans School. "A Note of a l l t he Bookes i n the Scho l e
Library , Viewed by ~r . Ralph Pollard and Mr . Thoma s Cowley,
Governors, Octob . 2 - 1665 ", in St . Albans School , Cat. a Loque of
t he Old Lib r a ry of St. Albans School , xe rox, i n the Bodle i an
Library, 2590c . St. Albans 1.1., p. l .

De Lingu a Latina, (Rome,
Discovery of t he Old Art o f

Actuall y Marcus Te r enti us Varro 's
1471. Lyons, 1563). Hoole, A New
Teaching · SchooLe , p . 144 . =-=:.c...=== =::.<---=-.::...-=.:..::.....:.;=..:.;::..:.--=-;::.

3. St . Albans Sc hoo l , . "A Not e o f all t he Bookes .•. ", p. L

2 .

4. Br i s tol Grammar School. "A Cat a logue of the Books belongi ng to
the Grammar School in the Bar tholomews , t ake n September 23rd ,
17 25, py A. S . Catcott, LL.B., t hen Mast e r o f the said schoo l " ,
i n Wal t e r Adam Sampson , A Hi s t ory of t he Br istol Grammar Schoo l ,
(Br i stol, 191 2), pp . l08 - 1l 2 . A note at the end of the catalogue
r eads "Thi s catalogue is very simil a r to t ho se made in 165 8 and
1687 by Mr. Stephens , t he master of t hat time", and s o i t will
be treated here as a l ate seventeenth century catalogue.

5: J ohn Stockwood, Di sput ati unc ul or um grammaticali um libellus,
(London , 1598). Hoole , A New Discovery o f the Old Ar t of
Tea ch i ng :Schoole, p. 13 1 .

6 . Andreas Al ci atus, Vi r i c lar issimi D.A ; Al ciati , (Augsburg, 1531 ) .
I bi d . • p.182 .

7. Char les Hoole , A New Di s cove r y o f t he Ol d Artof ·Teaching
Schoole . i n four smal l t reatises . ..• edi t ed wi t h bibl iographica l
i ndex by E. T. Campagnac, (London, 1913) .
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Foster Wats on in The English "Gr ammar Schools to 1660. 1 In

Appendix B the works l i sted by Hoole for inclus ion in the s chool

library have been more f ul ly de s cribed using inf ormation given in

the s e two . book s .

As the compar ison Table in Appendix B shows , each of the four

s chool libr aries f or which pub l ished catalogues are available,

Hawkshe ad, Heski n , St . Albans, and Br is t ol , had a much broader

co l lec t ion t han t hat r e commended by Hoole. While the basis of the

collection o f 116 works a t Hawkshead Grammar School was classical

texts by s uch writers as Homer, Pliny, Cicero, and Ov i d , commentaries

s uch as tha t of Lambin on Horace, Casaubon on Persius, and Delrius on

Seneca , qzamme.r s l ike that of "wessius de Arte Grammat i ca , in 2

torne s, 4to'~ and dictionaries such as those o f Rider, Cooper, and

Gol dman , many of the works in the co l l e ct ion r eflected the general

interest in the r eligious controversies of the day. The library had

an Engl ish Bi ble , Fox's Acts and Monuments, Hooker's Ecclesiasticall

Politie, Jeremy Taylor' s Sermons, Archbishop Sand' s Sermons, "Bishop

Jewell' s Di spute with Harding", and "A Book Against the Quakers" by

John Stalham, the correct title of which gives a good idea of its

contents: The Revi ler Rebuked , o r a Reinforcement Aga i ns t the

Quake rs fo r their Contradi ctions of the Sc r ip t ures of God (1657).

There were also many works .in the collection only generally related

to any t eaching which may have gone on in the school - works on

history, t ravel , and mathematics. Some of t hese were established

s t andard works, and po ssi b l y r e flect the interests o f the various

s choolmas t ers, though since t he collection was built up "ent i r e l y from

1. Wats on, The English "Gr ammar School s "t o "1660 , pp. 293-301, and
pass i m.
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donati ons, t he y more p robably refle ct the personal r eading t as t es of

the donor s . Such works were Robert's ·Map of COJOC~erce; Camden's

Britannia in English; Sandys' Travels, an account of a j ourney

thr ough the Tur kish Empire, Egypt , and Palestine; and Andrew Moor e ' s

Hi story of t he Turks.

The col lec t ions o f the ot her three gramma r school s show a

s i mi lar pat tern : a basi c col l ection of c lass i cal and grammat i ca l

works, .wi th theological and Bi b l i cal wor ks , and books of ge ne r a l

i nte r es t r elated on l y l oosely, i f at all, · t o the school course of

study . In 1624, when its ca talogue was made , the smal l co l l e ct i on of

fort y -eight vo lumes at He skin Grammar School included only a f ew

general works , s uch a s Freig ius ' Uque s tions geometr icke ll and specul u

Astrologiae by the s i xteenth cent ury I t ali an as trologe r Francis

Gi unt i no , in . its predominantly theologic al, clas sica l, and phi l o -

l ogical collection. During the next fi fty years, howeve r , t his s mall

libr ary both incre ased·the s i ze and br oadened the scope · o f its

col lec t ion ; by 1673, whe n the he adma s t er r eplied to Wase's question-

naire, it included works like "Sr. Waltr. Rawleigh ' s Hi story of Ye

World" and"Sandys Travels" which had not been in the ea r l ier

cat a l ogue . f

While thes e four schools had gene r a l l y simi lar collection s,

t here were f ew work s held by a l l of them. The only books r e commended .

by Hoole which were listed in a l l f our ca tal ogues were Cicero' s

Orations and his Works, t ho ugh in di fferent editions. 2 Three of the

1. The Wase Papers, Bodleian Library, MS.CCC. oxon , , 390/2, fo1.8.

2. Si nce Cicero' s works were read s o frequently as part of the
school cour s e in 11grainmar " I it i s not .s urpr i s i .ng that all f our
libr aries sho u l d have owned these works.
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schools also had another popular t ext , Erasmus ' Adages , a work not on

Hoole 's recommended list , but which was in fact a standard r eference

wor k r ecommended· by Wa se in his Con siderations Concerning Free-

Schools . . •. 1 Scapula' s ·Le xi con was also l i s t ed in three o f the

catalogues, and by · 1673 · Heskin had a l s o acquired this work. 2 Hoole

r ecommended 172 books in his text. Since the largest of the fo ur

l i b r a r y collections , that. o f Bristol Grammar School , had only 125

works, Hawkshead 116, St. Albans eighty-nine, and Heskin forty-

e i ght , it i s unders tandable that not many r ecommended works should

be pre s ent in all four col l e ct ions . The Bristol Gr ammar School

Library had twenty-one o f the worksreco~~ended by Hoole, comprising

16.8% of its co l l ection , a percentage which does not vary s i gni f -

i cantly i n t he o the r libraries , as t he Table below will show.

TABLE XVII I

LATE SEVENTEENTH CENTURY GRAMMAR SCHOOL COLLECTIONS

School Total number Number of books Pe r cent age of
of works in library works i n library
listed in collecti on coll ection
library recommended by recommended by
ca tal ogue . Hoole Hoole

Hawkshead 116 18 18 .36%
Heskin 48 12 25%
St. Albans 89 16 17.97%
Bristol 125 21 16.8%

It needs to be remembere~ to~ t hat Hoole's l ist included on ly works

related to the study and teachi ng o f grammar , whereas these

1 . Christopher Wase , Con s iderati ons concernin g Free-Schools, as
·a s settled in Eng land , (Oxford , 1678} , p .100 .

2 . The Wase Papers, Bodleian Library, MS .CCC. Oxon. , 390/2 , fol.8.
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collections also included large numbers of theologi cal works and

wor ks related t o history, geography , sci ence , mat he mat i cs , so that

ine vitably t he r e commended book s coul d form onl y a smal l e r part of

the t ot al colle ction.

Whi le these co l lec t ions were obvious ly built up to support the

formal instructi on given i n the school in t he ' c lassical languages

and literature, they also aime d at pr omoting the "good" or "godly"

l e arning which the vari ous school statutes requi r ed. While Hoole

did not r e comme nd t itles r e l a t ed t o t heology, he,to~·saw this as an

i mpo r t ant p art of the s choo l progr amme . The r eli gious upheavals of

the age doubtle s s he lp t o explain the theologi ca l emphasis in school

col lections . Some of the histories, 'books of travels, an d other

works, may have been useful i n ampli fying cl assi cal text s; . ot her s

were t here f or the use 'o f the maste r ; 1 s t i l l others were probabl y

there simply b ecause they had been dona t ed.

This general impre ssion i s confi rmed by knowledge of other

schoo l library collections. I n 165 6, the date of the survi ving

cat a logue of the Bainbrigg Library at Appleby Grammar School,2 the

library collecti on compr ised 295 works , o f whi ch twenty-one were

Lat in, s ix Greek , and f i ve Hebrew grammars ; cla ssi cal t exts r epre-

sented t he work o f ni.ne t een .La t i n an d f ive Greek aut hors . In addition

there were vocabul aries , dict ionaries, phr ase books, primers of

logic, dialectic, and rhetoric, and a i ds to the writ i ng of themes and

l etters. There were Biblical t exts in Gr eek, Latin, and Hebrew, as

1. Hoole; A New 'Di scovery of t he 'Ol d Art o f' Te achi ng Schoo l e , p.290.

2 . Appl eby Grammar School , "A Perfe c t Catalogue of the Booke s ••• by
Robert Edmunds on • ••1656".
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we l l as t wenty -one theolo gical and philos ophical works . The

interests o f the donor were r epre sent ed by t wenty-seven medical

wo rks . 1 The 1636 cat alogue of t he l ibrary at Shrewsbury School2

also lis t ed classical aut hors in Latin and Greek , with dictionaries,

,g rammars , and comment ar ies to aid in the l e arning o f IIgrammarn. It

·a l so lis ted a colle c tion of Bi bles in English , Greek , Latin, and

Hebrew; t he wr i t i ngs o f Church Fathers, i ncl uding ~hrose , J erome,

Augustine, an d Anselm; Bi b l i cal commentar ies ; wor ks on church

his t o ry, i ncluding an account o f the Council of Trent; an d some

wor ks on l aw, philosophy , history and geography . oespit e the l arge

number of t heological , phi losophical , an d his t orical works, this

libr a r y of 413 vo l umes was s t i l l predominentl y c l ass i cal .

It i s evident t hat t hese grammar school libraries wer e for the

use of pupi l s a s well as masters, although t hey contai ned few wor ks

whi ch we would t hink of as children' s books (as distinct from schoo l

textbooks} .3 Hoole certai nl y as sumed t hat t he pupi ls would have

f r ee acces s t o t he s choo l l i brary co l lection , so that t hey would

l earn "t o help themselves in t hei r Less on s an d Exercis es"." The

library of the Grammar School at · Heskin was seen by the Head Mas ter

1. Hinchcliffe, Appleby ·Gr ammar Schoo l , pp.13l/l32.

2 . Shr ewsbur y School Library catalogue, 1636, MS, at t he School.

3. The only works recommended by Hoole which woul d fit this
categor y are Orbis sensual ium Pict us , an attrac t ive i l l ust r a t ed
pr imer by Johanne s Corneni us , whi ch wa s trans lated int o English
by Hoole himself in 1659, and Aesop ' s Fables (Fabularum
Aesop iarum) i n its var i ous e dit ions . Hawkshe ad Grammar School
had a copy of the l atter, but none of the four library catalogues
i n Appendi x B had Or bi s Pi c t us .

4. Hoole, A New Dis covery of t he Ol d Art of ·Tea ching ·Schoole, p.290.
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as being "very usefull both for ye schollars & Masters ". 1 At

Hawkshe ad it was consi de red des i r abl e that

youth [should] have opport un i ties o f access t o a vari e ty of
usefull Book s, both as t he only means of acquiring the General
Knowledge whi ch is absolutely necessary to the happiness and .
Respect abi l i ty o f t heir f uture years , and as f ur ni sh i ng i n the
meantime t he strongest motive t o Industry, and the best
preventa t ive o f I dleness and consequent Vi c iousness ••• 2

At Rivington Gramma r School i n Lancashire the s chool s t a t ut es

requi red that pupil s ha ve access to the dict ionaries and such "other

bo ok s a s a re mee t It 1 3 under t he s upervision of t he Master, a condi t i on

also i mposed at Ki ngs Norton,4 Thi s i s in keeping wi th the s ugges -

t i on s o f Christopher Wase, who had urged t ha t the librarian be

"wat ch ful II and "con s t ant" i n his supe rvision o f the us e of books . 5

It i s als o apparent t hat many s chools maintained a l ibrary f or the

master and usher, either in addition to, or inste ad o f , the ge ner a l

s chool l ibrary.6

In many o f the Engl i sh gr ammar s chool s of the l ater seven t ee n th

centur~ then, as in schools o f the medie val period, the library wa s

an accepted part o f the s chool , used by mast e rs and pup i l s , providing

resources to support the instructional programme of t he school, but

usually with a var i ety of books on ot her subj ects r elat ed to the

1. Reply to Chris t opher Wase's questionna i r e , Bodleian Library,
MS . CCC. Oxon . , 390/2 , fol.8.

2 . Thoma s Bowman 's "Propo s als for the Library", in Christie, Old
Church and School Librari e s of Lancashire, pp.166 -167.

3. Quoted by Christie, Ol d Church and School Libraries of
Lancas hire, p.189.

4 . J .E. Vaugh an , "The Grammar School Library i n t he Late Seventeenth .
Century" , The School Librarian, 10(1961), p.515 .

5. Wa se, Con siderations Conce rni ng Fr ee-Schools, p . l 05 .

6 . Marjorie Cox , A History o f Sir Jolm De an e' s Gramma r Schoo l ,
Nor thwich , 15 57 - 1908 , (Mancheste r , 1975), p .69 ; Stat ute s of
Rivi ngton Grammar School, in Christie, Ol d Chur ch and School

·Li b r a r i e s of Lancashire, p389 .
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intellectual and rel igious controversie s o f the day and to the

interests of t he masters , f ounde rs, o r donors .

* * * * * *

For a l most t wo cent ur ies after 1670 the curriculum o f the p ub l i c
. ,

s chool s and many of t he grammar s chool s continue d ·t o be dominated by

the s tudy of Latin, and, t o a lesser extent , of Greek . It was ,

accordi ng to T.L. J a r man, "e s se ntial l y l inguis tic and s tylist ic , and

did not r eveal ancient life and thought". 1 The school s we r e

generally bound by their s tat utes t o confine t he i r t eaching to the

classi cs and d i vinity - and the r e was, in a ny cas e, a great deal of

oppo s i t i on to change f rom the schools themselves. B.H. Kennedy, the

Headmas te r of Shrewsbur y , t old the Clare ndon Commiss ion in 1861 that

t he natural scie nces did not form "a basis for education" sin ce they

were "not synthetical e nough f o r e lementary i nst ruct ion " . He felt

t hat the new utilitari an s tudie s .we r e "vulgar" and "banaus t i c " (sic}2

and c l a imed that the clas s i c s a lone could produce "mental discip- .

line".3 Despi te ob jections like the se, a s triki ng featur e of the

h i s tory of the independent s econ dary s c hool s dur i ng the late nine-

t eenth century wa s the mul t ipl icity of new subj ects which came t o be

adop t ed , complet e l y transforming the o l d classi ca l curr i cu l um.

These wi de change s i n curricula were refle cted to a very great

ext ent in t he librari e s o f the inde pendent school s .

1. T.L . Jarman , ·Landma r ks i n ·t he Hi s t ory ·of Education: . English
Education ·a s ·pa r t o f the ·Eur ope an ·Tr ad i t i on , (2nd edn , London,
1963} , p.230 .

2 . The word- i ntended i s "ban ausic" I pertaining t o "rude mech an i c s" ;
i n r elation t o educat ion it ha s connotations simi lar to
IIte chnical" or "vocat i ona l " as oppose d t o Illiberal".

3. W.H . G. Arrnytage, Four Hundred Years o f English Education,
(Cambridge, 1970} , p . 128 .
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The reform of these s chools was brought about partly by the

work and influence of great headma s t ers an d par tly by the i nte r -

f e r ence o f the stat e . The mos t no t able headmaste r was Dr. Arnold

of Rugby , He admaste r f r om 1827 to 1842, and himself a p roduct of

Winche ster ,l whose i nfluence was particularly str ong and was car r i ed

int o othe r schoo l s when his assistant masters an d old pupils began

to obtai n he ads h i p s e lsewhere. Under Arno l d t he curriculum at Rugby

was widened , with French an d mathematics becoming r egular s ub jects

i n s tead o~ lIe xtra s"; wi th some histo rY I even moder n history I 2 bei ng

t aught ; and with an hi storical bias being given to t he t e aching o f

t he classics.

AS a r esult of the mid-n i ne teenth cent ury commis sions o f

i nquiry i nto t he publ ic schools and other endowed schools , the

Clarendon Commission of 1861-1864, and t he Taunton Commission of 1864-

1867 on the endowed schools , Acts o f Par l iament were ·passed whi ch

had a p r ofound effect on t he development o f the pub l ic school s .

The se were the public Scho ols Act of 1868 coveri ng ·t he seve n "great

publ i c s choo l .s v , Eton , Harrow, Shr ewsbury, Wincheste r , Rugby,

Westminste r , and Chart e r house , and the Endowed Scho ols Act of 1869

coveri ng the other endowed schools , and also St . Paul 's and Merchan t

Taylors'. The se Acts obl i ge d the schools t o modernise their

stat utes and make bette r use of thei r endowmen t s, s o that the way

was open f o r curriculum changes . One r esult of t hese and other

r eforms of t he public school s was a considerable i ncre as e i n their

number. Old grammar s chool s like Ripon , She rborne , and Tonbridge

1. J a rman,Landmarks ·i n the History o f Education , p. 235.

2 . "Modern" history at t h i s t i me included our "me di eval" history;
some ancient history had p reviously been taught through the
ancien t Latin and Gr eek writers an d as background t o the s tudy
of t heir work s .
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be came f irs t-clas s public s choo l s. Edward Thring , headmaster o f

Uppingh am from 1853 , turned a smal l count r y. grammar s chool into a

f amous public schoo l , where he int r oduced modern l angua ges, craftwork ,

and music into the curricul um. l New public schools were founded ,

incl uding Che l t enham (1841 ) , Marlbor ough (1842) , Ressall (1844),

We llington (1859), Beaumont (1 861 ), Clifton (1 862) i Malvern (1 962),

and Cranleigh (1863).

Even by. 1864 t he Clarendon Commissioners were able to report

that in the nine s choo l s whi ch they. investigated , the course , havin g

. consisted only. a short time before of two classical languages wi t h a

l itt le history. and geography., now i nc l uded arithmetic and mathematics

a s well as .class i cs . 2 At e ve r y. school except Eton one modern

l anguage was i ncluded , either French or German. Rugby and Charter-

hous e offered both French and German , though at Rugby mode r n

l an guage s could not be t aken as wel l as natural science . At Merc hant

Taylors ' , the curricul um i nclude d Hebrew and dr awing. Lectures on

natural science were given at Winchester and occasional ly at Eton ,

attendance at the former being compulsory for foundation scholars and

exhibitioners, though completely optional at the latter . The re was

a Lectu r er i n Che mi s t r y a t the Charterhouse, and the re were periodic

voluntary examinations i n natural science at Harrow. Dr awi n g was

avai lable · as an extra a t a l l t he schools , and a t most some i ns truc-

t i on i n music. ~

1 . Armytage , Four Hundred Years ·o f ·Engl i sh Education , p. 134 .

2 . England . Department of State . Public Schools Commiss ion , Public
Schools and Colleges: Report . •• , (London, 1864) , Vol . l, p. 13 .

3 . Ibid . , Vol.l, p .13.
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Schools l i ke Che l t enham, Mcirlborough , and Wellington College had

boys who did c lassica l work only and boys who di d mode rn work .

Chelt enham, in f act, c onsisted of t wo schools , which boys ent e red

separ a t e l y , "one of t hem a ve ry eff icient and s ucces s ful classi cal'

s chool" , an d t he other a s chool i n ~hich the boys learnt comparative ly

l i t t l e Latin and no Greek , but where nat ura l s c i ence was t aught, and

whe re there was a greater emphasis on modern l anguage s . There were

276 boys i n t he Modern Departme n t , almos t equal l i ng the number in the

Classical. 1 At the school at King 's Col lege , London , about four

hundred boys were organ i sed i n t he same way as a t Cheltenham Colle ge ;

aga in t he number i n t he two departments were nearl y equa l . 2

The Clarendon Commission di d not r e commend the int r oduction at

t he ol de r public schools of a system like that a t Marlborough or

Chel tenham , but i~ di d r ecommend "tha t t he general course of study i n

a l l the s e schools s houl d not only be broader " , but "s hould also be,

mor e e las tic " .3 New s"p j ects shoul d be added t o the cur r icul um , and

there should be provision for some choice of sub j ects f or the boys ,

a s at Shr ewsbury wher e "i f a boy ha s decided powe r s and t aste f or

mat hemat ics with industry an d cond uc t , and has no s uch t as t e for

c l assics , he i s f r equently excused from verse an d compos i t i on i n

o r de r that he may do "mat hemat i ca l exercises instead" . ~

Muc h t i me was sti l l gi ven in t hese schools to i ns t ruct i on in

r e ligi ous s ub j ects , par t icular ly on Sundays and the f irst l e s son on

Monday mornings . "At Westminster , for example , t he who l e forenoon on

l. Ibid . , Vol. l , p. 37 .

2 . I bid. , Vol. l , p .37 .

3. Ibid . , Vol. l , p. 39 .

4 . Ibid. , Vol. l , p . 39 .
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Mondays , and at the dlarterhouse and Merchant Taylors ' , a great

part o f it , i s given to les sons on religious s ub j e c t s " . 1 At Harrow

special prizes were gi ve n annually f or Biblica l knowl edge . In t he

.examina t i on for the Newcastle Scholarship at Eton, the first of t he

. four days was alloted 'exclus ively to divi nity ; divinity likewise

had a prominent place in the examination for the Goddard Scholarship

at Wincheste~where pupils were t augh t a good de al of sacred history,

unde rtook a critical s t udy of the Greek t ext of the New Te s tament ,

and ,were "ve r y care fully prepared for C~nfirmation".2

The change i n emphas i s i n the curriculum of the public s choo l s

towards the end of the nineteenth century , from excl usively

c lass i c a l and theological s t udi es , to a more "mode m II general course

of s t udy , can be i llustrated by the 1890 Prospect us o f Liverpool

Co l l e ge . The boys, were o ffered English , French , Latin, science , and

mathematics, while Greek was op t i onal. An alternative course

included Ger man and extra phys ics and chemistry.3

with the changes in curriculum in the independent s chools i n

the nineteenth century "came a corresponding de ve lopment of s chool

l i br a r i e s to support the new courses. Fr om t he 1860s l ibraries in

t he s e schools generally had l arger book col l ections , with much more

variet y in" the s ubjects covered. The libraries were a l so generally

much more carefully organised to al low for gr eater us e by pupils and

masters - g"reater us e than had normally been possible in the libraries

1. I bi d . , Vol . l , p .45 .

2 . ""I b i d . , Vol. l , p .45 .

3 ," To support this wider curriculum , t he school had a library of
"about 7000 volumes " in 1890. Liverpool College , Prospectus ,
May 1890, p.3.
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de s cr i bed t o t he Clar endon Commi s s i one r s in 1861 .

The l ibrary at Sherborne School i l l ustrates this p rocess of

growth and change . There ·had been a l i b r a ry in this school s ince at

least 1670; the books , ·chai ned until 1725 , were f irst s t or ed in

cupboards on t he wal l of t he · ol d school building , and afte r 1861 i n

a library room. l The co l lect i on , which had included 364 volumes in

16 95, had by 1807 increased to 43 7 vo lumes; by 189~ howeve~ t he

total numbe r o f vo lumes had increased sp ectacu l a r l y to 4922 . 2 By

18 80 the space in the library room was inadequate for the number of

books, so t he fonner "Bi g Schoolroom" of 1855 - 1879 , " t he f inest r oom

i n Sherborne , or indeed i n the west of Engl and " , was converted into

a new l i brary .3 . The earlies t catalogue of the l i b r a r y known to exist

was made in 1695 ; at l east part o f .t hi s , however , was a copy of an

e a r l i e r cat alogue. Ot he r ca t alogues were made i n 17 20, 1733 , 17 51 ,

and 1807, in manuscript, whi le published catalogues of the col lection

e xist f o r 1883 and 1894. Because the col lection i s mor e than t hree

hundred ye ars ·old, and because it has apparently always been wel l

organised, a s the catalogue s i ndi ca t e, i t still had i n 1883 a large

collection of older books. In 1894 all books acquired by t he l ibrary

before 1861 were cata logued s eparately , and stored in a special place

on the she l ve s . Since t he y did not fo rm part of the day- to-day work-

ing collection of t he l i b r ary, they wi l l not be i ncluded i n t he

figures which fol low , s howi ng the number of books in each section of

the l i b r a r y i n 1894.

1 . W.B. Wi l dman ; ·A Cat a l o gue of ·the Library of ·SherborneSchool ,
1894, (Sherborne, 1894) , p. 5 •

2. Ibid. , p .8 .

3. ·I bi d . , p .6.
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TABLE XIX

SHERBORNE SCHOOL LIBRARY .. .18941'

Section Titles Volumes % of total
. . . . . . . tities

Section A: Books of Reference 13 3 572 4 .46

Section B: Divinity and 181 311 6.41
Phi losophy

Sec t ion C: Cl assics 197 318 7. 13

Sect ion D: Hi story 286 694 11. 44

Section E: Travels 228 288 8 .37

se ction H: Biographies , 5892 964 23 .66
Essays , e tc .

Section K: Poetry 194 380 7 .01

Se ction L: Novels 436 537 17. 58

Section M: Natural Sc ience 236 337 · . 8.06

TOTALS 2480 4401

In the e l even ye a rs be~ween the publicat ion of t he t wo cata logues i n

1883 and 1894 the total lib r a r y collection increased by 64 .35% t o

4401 volumes in 1894 . 3 The Tabl e shows that the collection at t he

e nd o f the nineteenth century reflected t he newer emphas es in t he

public s choo l curriculum. Divinity , phi l os ophy , and c l a s s i c s

together on ly formed 13 .54% of the collection i n 1894, re flecting

1 . Figures taken from a count ·of the vo lumes and t itles l i s t ed i n
the library cat a l ogue : Wildman , ·A Catalogue ·o f t he ·Li br ar y o f
Sherborne School , passim .

2 . Thi s t ota l i nclude s three magazine titles. The "Volume s" count ,
howeve~ does not include the more than 123 bound volumes of
magaz i ne s , s i nce the number of volumes i n each series was not
always recorded in the catalogue in 1894 , and the number o f
volumes in each serie s was omitted altogether from the 1883
catalogue.

3 . Sherborne School , A Cata logue of ·the Moder n Portion of the
Library , (Sherborne , 18 83), and Wildman, A Ca t a logue of the
·Li br a r y ·o f Sherborne ·Schoo1 .



I

,
b

428

A

CATALOGUE
OF T HE

MODERN PORTION
.,

OF TIlE

. . .

LX B R A R Y.

SHERBORNE SCHOOL..

~8 83.

r .

-,

ilJ..
1 :
r .'J .
i

1
I
r
L
\

j'
;, 1

~
p..,.

. f
II
j:

J
I:

I
i
t

r,
I
·f, 1,

1),

. . .
.; .. ~ . , -- " .

. -.. . "

, ." ' . ' .
..

~gcrb.orllt :
P RI NTED llY J AMES ELLIS, T H E PARADE,



429

t he i r decreased importance as subjects of s t udy , whi l e history,

i ncl ud i ng biographies , and geography, travel, English literature ,

natural science, together f ormed a l ar ge part of the collection .

Almost one quarter of the titles were fiction, r eflecting t he trend

,i n the se cond half o f. the nineteent~ century to accept i ng the

r eading of novels as a legi t imate pastime for a gent l eman . This

trend is illus trated in t he Clarendon Repor t itself: the Commission-

e r s asked witnesses "do you think the majority of the boys have read

the grea t e r part of Sir t'alter Scott 's nove l s?"; 1 "What s o r t o f

novels , Se r i a l no vels? . . Thackeray I s ? II; 2 and l ater "Do they read

much poet r y , nove l s o r his tory? ".3 And Leigh Hunt , an o l d Christ's

Hospi tal boy , was able to admit in his 1850 autobiography that his

c l assical e ducat i on had helped him to en j oy "excur sions •• •into the

" ide and healthy r egions of genera l literature . I • . .buy a s m~ch

Collins an d Gray as I please, and get novels to my heart's content

from the circulating l ibraries". It

Tqe 1866 catalogue of Tonbridge School library illus t r at e s the

same trends .as had been shown in the library at Sherborne. S The

-ih :.... hj
l i b r a r y contai ned 646 titles, in 1162 volumes, with almost thirty

percent of the · titles r epresenting works of fiction , chiefly nove ls

of Dickens , Thackeray , Scott , Lytton , Charlotte Bronte , 'and Disraeli ,

reflecting the same .i nc r ease of interest in English lit e r atur e and

1 . ' England . Department o f State. Public School s commis sion,
Public Schools and Colleges , Vol . 3 , p.249, q. 7387.

2 . Ibid . , Vol .3, p.249 , q .7393 .

3 . Ibid., Vol.3 , p .258 , q . 786 4 .

4. Le i gh Hunt, Autobiography, (London, 1850) , quoted by J a rman,
Landmarks in the History 'of 'Educ a t i on , p.234 ,

5 . Tonbridge School , Cat alogue of the Tonbridge School Li b r a r y,
(Tonbridge , 1866) .
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fiction which was evident at other schools in the late nineteenth

century. ·Ot he r newer s ub j ec t s in the curriculum are also strongly

represented in t he catalogue: biography and history together account

for a lmost one quarter of the collection; and the holdings of

geography and trave l , science, . and ~iterature, are comparatively

s ub s t ant i a l . There is also a small collection on religion, and on

"Language and Literature" , t he latter being chi e f l y grammars and

histories of literature. The Table below shows the details of the

s ub j ec t holdings o f the l i br a ry .

TABLE XX

TONBRIDGE SCHOOL LIBRARY , 1866

Subject Number of % of total
titles titles

l. Arts and Sciences 41 6.34

2. Biography 65 10.06

3 . Education 16 2.47

4 . Es says I Miscellaneous 79 12.22

5. Fiction 188 29. 1

6 . History 72 1 2 .1

7. Lan911age and Literature 17 2 .63

8. Periodicals 5 0.77

9 . Poetry 86 13.31

10 . Religion 32 4 .95

11 . Travels - Manners a nd cusccms 49 7 . 58

TOTAL 646

This library , again like the library at Sherborne School, grew

rapidly during the second half of the nineteenth century . When the

next edition of the catalogue was issued , in 1867, it showed an
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i nc r e as e of 169 volumes in jus t twe lve months. 1 This growt h was

partly a r e sponse to the new curricula , and partl y the r esult of an

increased int erest in lighte r reading f or l eisure , a s indicated

e a r l i e r .

At Charterhouse, where, despite the addition of new subjects t o

t he curri culum and the provision o f a wi de r r an ge of choice in sub-

jec t s , the cour s e of instruction had r emained chie f ly classi cal , the

1882 catalogue of the s chool l i br a r y pointed to a colle ction heavily

weighted towards the c lass i cs , with Latin and Gre ek author s i n the

original l anguages and i n translation , gr ammars , and l e xi cons. There

were , however , subst ant i a l numbers of works in French, and t he

classics of English l i t e r a t ure in poetry and prose were also avail -

able. In add i t i on there ' were books on Greek and Roman hi story and

antiquiti es , church history and biography, Eng lish hi s t or y, trave l ,

and memoirs . But there were only a few works on sci ence in a

col lection of almost 4000 books .2

At Ha r r ow School a library building programme f r om 1861 was made

necessary by the growth 'of the collection from the mid-nineteenth

century , a s it had been nece s sary a t She r bor ne School . The ne w

library waS opened in 1863 , when the s cho ol ' s older donated col lec-

tions of bo oks were brought together and combined with the smal l

monitors ' library to form a 's chool library col l ect i on . 3 The 1887

catalogue i ndicate s that the Vaughan Library then had around 5000

titles , representing a cons iderably l a r ger number of volume s . The

1 . Tonbrid ge School , Appendix 't o the 'Ca t a l ogue 'of 'Tonbr i dge School '
Li b r a r y, (Tonbridge , 1867 ) .

2. Charterhouse ,Catalogue of 't he 'School Li b r a r y, (GQdalmin g , 1882).

3 . Harrow Schoo l " "The Vaughan Library" , School 'Li br a r y 'P.evi ew and
Educat i onal Record,S , new series (1950) , p .2 .
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l ibrary had one l arge s ect ion devoted ·t o divi ni t y, history,

biography, geography, travel, and lite r ature, an d another se ction

devoted to just ·s c i ence and ar t . ! The r e were also special ist

collections in the s chool in addit i on t o the Vaughan Library collec-

tions: the Sixth Form Room hel d a po llect ion of classi cs , and t he r e

were other collections repre senting modern language s, mathematics,

science , and geography. So the s chool 's book collec t i ons reflect

t he complete r ange o f older an d ne wer sub jects availabl e t o boys in

t he s chool, though Harrow, like Charte rhous e but unlike Sherborne

an d Tonbridge, had very little light fiction.

The librar i e s i n these four schools were open and available to

t he boys, f or use i n their course work an d fc r recre ational readi ng ,

a s well as t o the mas te r s , and t heir publi shed catal ogues and

clas sified systems f or . she l ving book s made access to mater i al

r elatively easy. on l y one of the schools , Tonbr idge , .had a col lec -

t i on of books on "Educ"t ion" , but even this was not f or t he exc l usi ve

use of the masters, since ·it con t ai ne d un iver s i ty calendar s and

published examin ation papers ; as well a s bo oks on phi losophy of

education and o ther profe s sional reading for t eachers.

All four collections r e flect the chan ge s in the cur r iculum of

the nineteenth ~entury English independent s chool. While instruction

in the classics was s t i l l important, .and religious instruction was

still ·p r ovi ded , ne we r s ub jects , inclUdi ng English l iterature, modern

languages, natural s ciences , and mathematics had been accepted a s

part o f the cur r iculum , with t he boys not only s t udyi ng more

subje cts, but bein~ given some range of choice in the s ubjects they

1. Harrow School; ·Ca t a l ogue o f the Harr ow School Vaughan ·Li brary ,
(2nd edn , Harrow, 1887).
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Harrow School : Th e Vaughan Library in the l ate ninetee n t h c e n t ury .
(Photograph from Strand Magazine , 4(1892), p.42 2 .)
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studied. The l ibrary col lect ions developed in respon se to these

ch anges; a t all four schools the collections by t he l ate r years of

the nineteenth century were l arger and more varied t han t hey had

been fift y years earl ier . The emphasis in collect ion building h ad

been on t he newer subjects of ,stud~, and on the provi sion of books

to cater to general r eading interes ts in history, biograph y, travel,

literature, an d s ometi me s f i c t i on . The provi sion of the l at t e r

illus trates apother trend apparent i n the second ha l f o f the nine ­

t eenth century ; t he t r end t o see the readi ng o f good qual i t y

fiction an d general non-fiction as an incre asingly acceptabl e pursui t

for a gent leman , and therefor e t o b e encour age d in t he s chools.

* * * * * *

The concept of t he school library a s a r e s ource cent re to

s uppor t and enrich the curriculum and i ns truction i n the school has

undergone a ch an ge in the t wentieth centur y, a s s ocia t ed with a

changi ng view of the nature and purposes o f e ducat ion itself, and

evi dent in a new perception of the library, or "learni ng r e source

centre", in relation t o t eaching and l e arning in the school. Many

o f the newe r pr oposa ls f or school library service amount t o no more

than adaptin g the traditional role of the libra ry a s a t e aching and

l earning r e source to changi ng condi t i ons wi thin t he s chool s . More

r adical p ropo sal s , however, whi le still s tre ssing the role of the '

schoo l library i n supplying r e s ources t o support instruction, woul d ,

i f adopted, en t a i l a complete r e s tructuring of the s chool, both

phys ical l y and as an or ganisa t i on. Such propo sals are so f ar bas ed

pure ly on theory, wi thout prac t ica l testing, and would require

r esources of s tagge r i ng d i mensions f or their implementation.
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What has been called the . "knowledge r evolution "I ha s been seen

a s an i mportant argument f or t he de velopment of s cho ol l i brari es and

the use of res ource mat erials i n the t eaching-learning pr oce s s in

r ecent years.

1. Atkinson, "Libraries in Queensland Primary Schools", p.12 .
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Whilst the first doubling o f knowledge a vai l abl e when Christ
was born t ook 175Gyears , the knowledge of 1950 had doubled by
1960. Clearly, any s ystem o f e ducation based upon a factual
co nt ent i s on shaky growld and it is the recogniti on of this
which underlies the' urgency and neces sity for educational
change •• • 1

1 . I b i d. , p,12. Since it is not known how the author arrived at
these 'figures, t hey cannot be checked. But similar f igures ,
s howi ng the vast i ncr ea se in the sum o f human knowledge in
r ecent ye ars ha ve been produced by others . Alvin Toffler , i n
his book Fut ure Shock ' (London , 197 1 ) , p .37, s ays :

, The rate a t which man ha s been storing up useful knowledge
about himsel f and the Wliverse has been sp i r a l l i n g upwa r ds for
10, 000 ye ars . • . • Prior t o 15oo . • .Europe was producing books
a t a rate of 1000 titles pe r year • . . [taking] a full century to
produce a l ibrary o f 100 , 000 titles. By 1950 •.• Europe was
p r oduc i ng 1 20 , 000 titl e s a ye a r . What once t ook a century now
took on ly t e n months. By 1960 • .. a century 's work coul d be ,
completed i n seven and a hal f mont hs . And , by the mid-sixties ,
the output o f book s on a world s ca l e , Europ e i nc luded,
approached t he prodigi ous figure of 1000 titles per day .•.We
find that the ' accelerated cu r ve in book publicati on does •• •
crude l y paral lel the r ate a t which man dis covered new
knowledge .

In t he Austr a l ian Senat e on 20 August 1980, in speaking on the
Copyright Amendment Bill (Numbe r 2) , (1980) , Senator Rae i l lu­
s t r ated the gre at incre ase i n the s um of human knowledge in
r ecent ye a r s i n a ~ifferent way :

.. •the average person who was born twelve year s ago wi ll find ,
when he or she reaches t he age of twenty ye ars , that over 90
per cen t of the information then available has come into
exi s t e nce in his or her lifetime.

See Australia. Se nat e , Parli amentary Debates , 20 August 1980,
p . 185.

Explicit ~n To f f l e r , and implicit in the o ther two quot a t i ons ,
i s the a s s umpt ion t hat each new book r epre sents an addition to
the sum o f "knowl edge". Such an a s sumption i s clearly fal la­
cious : many of the t i t les published each year r epre sent fiction ,
which is not "knowledge" in the s ense i mplied by such writers ,
another l a r ge group consists of r eprint s of previously published
work; anot .her group represent s works in which knowledge is
superceded , invalidated, or modified , rather than added t o ; and
many new books,particularly textbooks or manual s, present
exis t ing "knowledge" in a modified f o rm . A fundament.al, weakness
of such arguments has been the failure to distinguish be t wee n
"Lnforrnat.Lon" and "knowledge II • Neverthele s s it remains c lear
that the rate at which new knowledge is being produced is
increasing , t hough attempts to quantify that growth have been
crude and often' unve r.i f i.abLe , '
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Whi le it can not be de nied tha t the rapidly accelera ting r ate of t he

growth of knowledge i s an important cha racter istic of the modern

wor ld which ha s great i mplica t ion for educa t i on, t her e are abroad

many dogmatic , un t e s t abl e, and sensationa l assert ions about t hi s

growth, an d educational theory or pol icy based on an un cri tical

accept ance of such asse r t ions is likely to appear extremely unreal-

i s t i c and even s l ightly hysteri cal. Nevertheless it i s clea r ly t rue

that the "rapid growth o f knowledge, and t he acceleration of the

p ract ica l application of kn OWledge, p l ace more emphas i s on the

abi lities t o discover and r e trieve i n f or ma t i on, t o organise, t o appl y

and evaluate i nf ormat i on, and t o communicate , rather than s i mp l y the

abi Li,t y to memor ise " . 1 1'he a rgument o f educ at or s has been that s i nce

no pe rson can hope t o acqui re even an o verview of a l l cur ren t

knowledge relevant to his int e r e s t s, and s ince t he s um of human

knowledge i s incre a s i ng so r apidly, r endering obsol e te much o f the

information a pers on does acquire , pupils ne ed to be t augh t to locate

and evaluate i nformation r ather than to be r equired to l e arn a ser i e s

of f acts and theories.

Edu cation t oday i s seen as demandi ng e mphasis upon independent

i nqui ry on the pa rt o f t he pupils, r ather than p assive acquisi t i on of

information . 2 The library, to s upport this emphas i s , needs to be the

"centre o f t he school 's education f un ct i on , a p l ace where the

resour ces of l earnin g can be gat hered , and where s uch act i vit i e s are

1. Commonweal t h Se condary School s Librarie s Committee, Role of the
Lib r a r y i n t he Secondary School , quoted i n New Sout h Wales .
Counc i l o f the Principals of Metropolitan Wes t Area, Report of
the Committ e e I nvesti gating ot he Prob l ems of oSecondary oSchoo l
Lib r a rie s with Special Reference °t o °St a f f i ng , (Sydney, 1972), p.l .

2. I b id . , p .l , and New South Wale s Te achers' Federation ; Secondary
I:IiJra r y S urvey 1971 , (Sydney, 1971 ) , P.°l.
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organised as will allow teachers and pupils to ga i n f rom books and

other materials the wealth of information and the richness of

experience that these have to offer". 1 The role of the teacher is

seen less as thatof .dispenser of i n f or mati on to a passive cla~s with

the l ibr ary as a peripheral resource centre to which the pupil· is

r eferred for addit i on a l information , and more t hat of a f acili tator

of l earning, who works with the pupils in the process of learning .

The teacher 's function i s seen as planning expe r ience s and determin-

i ng the mos t appropriate materials f or the chi l d ; 2 an approach f or

whi ch a we ll-organised , well-stocked l ibrary resource centre is

e ssent i a l. Hi s ma jor r o l e i s s een t o be not that of t e ach i ng, bu t

o f ensur i ng that l earning occur s . 3 If a pupil l e a rns how to learn,

he will, it i s argued , be able to cope more ad equatel y with what i s

var ious l y ca l led the "i nf o r mat i on e xp l os i on " and the "knowieage

r e volut i on" . It follows, t hen, that "the curriculum must not be ba s ed

upon a prescribed sub ject matter which i s imposed from above . Such

a view fai ls to take into accoun t the nature of the l e arne r , the

dynamic process of learning and thinking and t he necessarily t enta-

tive nature of goals and objectives"." Greater e mphas i s is conse-

quently "pl <:>ce d on pupils of all a ge s participating in their own

1. The Repo r t q f t he Committee Appointed to Examine the Operat i on of
School Li b r ari e s and the School Library Servi ce in New South
Wales, (The Vaughan Report), quoted i n New South Wales Teachers '
Federation , Secondary Library Survey 1971 , · p . l .

2 . L.R. McGrath , "Educational Innovation and School Li b r a r y Respons e
i n the USA Today", in Library Association of Australia , Proceed­
ingsof the 15t h Bi ennial COnference , Adelai de , 25-29 Augus t ,
1969, (Sydney , 1971) , p .289 .

3. I bi d., p.286 .

4 . Reginald o. Archambault , "The Philosophical Bases of the Experi ­
ence Curr icul um" , i n Regi nal d 0: Archambaul t (ed. ), Dewey on
·Educa t i on : ..Appraisals·, . (New York, 1966), p .17!.
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Lea.rni.nq exper iences in an ac t i ve rather than a passi ve manne r " . 1

The emphasis · i n educatior.,then,has changed from·a concern for

the t ea ching process to greater awareness of, and emphasi s on, the

l e arning p rocess . Professor Austin, of t he un i versity of Melbour ne , ·

has said that

• • . fo r t oo many year s we have concentrated our attention on ·
ways o f improved teaching , wi thout asking ourselves whet her
our methods bore much relationship to t he way in which chi ldren
l ea rnt. In recent years we have t r i ed t o come a t the p roblem
concentrating on l earning, and a l t hough the r e i s no universal
agre e ment on the nature of the learning proc e ss , we a re
suf f ici en t l y sure of our gr ound to know that much better
learni ng r e s ult s are achieved when the l ear ner ha s t o make
his own r esponse to t he material to be l ea rnt, that the
material mus t be available i n a varie ty of fo rms and a t severa l
l evels of d i fficul t y t o suit t he individua l di fferences of the
l e a r ne r s, and t ha t i t mus t be r e adil y available, no t on l y fo r
i niti al r e f e rence, but for r ein f orcement and r e capitulation . 2

It is known, t hen, t hat the pupi l learns best when he i s considered as

an i ndividual, when what is to be l e arnt i s meaningfu l to him, and

when as many o f his se nses as possi ble are i nvolved i n the l earning

process. with t he con cern for "i ndividual t eaching s tyles and

individua l l earning modes '; , and the r e s ultant "ins t xuctional s ystems

planning , mes sage de s i gn , the f ormulation of behavioural ob jec t i ves ,

t he r eplacement of l ecture-teaching lessons by pl anned e ducat i ona l

experiences and the wi de utilisa t ion o f educational t e chnology, there

has emerged a new r ole f or the t eacher" i n whi ch t he transmiss i on of

s ub j e c t matter "can be e f f ect ively achieved by s t udent use of

r esources". with the s upport of teaching machi nes and computer

1. New South Wales Te ache r s' Federation , Secondary Library ·Survey
1971, p .l.

2. Quoted by Margaret Tr ask , "Deve lopments in the Provision of
School Libraries i n Aus t ral ia" , Jour na l of the .School Library
Association ·of North Queens land , 1, 3/4( 1968 ) , pp . lO 11.
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as sisted instruction, pupils' sk i l l s can be developed in many ways.!

This approach "takes into account that each ·chi l d is different - in

his skills and abilities, in cre ativity, motivation and aspi r a t i on ,

a s well as in t erms of his initiative, independence, and the sources

from which he derives .. his ·satisfaction". 2 Research has shown that .

ch i l dren learn in many different ways, at different speedS, and at

different t imes. "Schools as l earning centres mus t provide materials

varying in content, difficulty, medi um, format, s tyle, and presenta-

tion, to ca te r for these individual differences ••• ".3

Other factors, apart from the "knowledge r evolution", have also

been important i n t he changed view of education in the twentieth

century. The sen se of panic created by the Russian launching of

"Sputnik" in 1957, the fe ar that Western science and t e chnology was

bei ng eclipsed by . that ·o f the Sovie t Union, l e d to a r e-examination

of s c i ence teaching and technical education, a search for new and more

effective methods of irrstruction in the sciences particularly, and the

development of new l earning r esources. Developments in the mass

communica tions media, particularly film, radio, and television, and

the increasing sophi sti ca t i on of media equipment available in the

united States of America, Europe, and Aus t ral i a , have also played a

part in the changes evident in educa t i on over the l ast f i f t y years.

And the more recent general availability of .computer technology has

affected not only the content of s ome s yllabuses, but methods of

instruction too . Not the least important factor in all these

1. McGrath, "Educational Innovation and School Library Respons e · in
the USA Today", p. 288 .

2. GWyneth Davies, A ·Rationale for, and an Identification of, a
Centr alized Sys t em of Maki ng Resources Available Thr oughout a
School, an d an Evaluation of t hi s System • . • , (G. D.T.L. major
s t udy , Townsville College of Advanced Education, 1978), p.8.

3. Ibid., p.8.
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developments in education has been the work of educational

philosophers and innovators', including John Dewey, Helen Parkhurst,

and A.S . Neill, particul arl y in r elation to individual differences,

the l aboratory method, and resource-bas ed 'i ns t r uc t i on .

In r e spons e to t hes e developments, "the diversity of r esources

in t he s chool library" is seen as providing "t~e ne ce s sary backup

for creative t eaching •.• for programme s of indivi dualised and

independent learning",! and for programmes based on t he utilisation

o f sophisticated educational t echnology. As "materials of instruction

become mor e i mportant and the s t ude nts have more time t o use the

mate r i als, the library and the staff are t hrus t more deeply into the

teaching/lear ning proce s s."Z The role of the s cho ol librarian, then,

i s seen , i de al l y, as "a pri me move r in the school 's e ducat ional

p r ogram " , 3 providi ng a wi de va r iety of r e source s t o meet t he needs of

new syl l abuse s , or ga nisi ng these materials so that they are readily

ava ilable and can be used effect i ve l y , and as sis t ing t eachers to

pr ovide an appr opr iate l earning envi r onment for their pupi l s . This

envisage s a muc h mor e act i ve r ole than tha t seen by the educators of

the nineteenth century and earlier, for whom the t eacher was the most

s i gni f ican t instructi onal r esource and the library a valuable

"adjWlct ll
.. But while this is a more act ive , it is not a new, role.

It should be seen inste ad as an ext ension o f the earlier role of the

1. Library Associat i on of Australia. School Librarie s Section, 'and
Aus t r a lian Schoo l Library As sociation; Discus s ion 'Pape r : ' Tow~s

Guidel i ne s fo r Standards 'and 'Ob j e c t i ve s 'f or 'School 'Li b r a r i es ,
(Sydney , 1975), p.l .

2. Lloyd Trump, quote d by Maurice Balson, "Educational Trends
Affect ing School Libraries"; Aus t ral ian 'School Libr arian, :J une
1976, p.37.

3. New South Wales Teachers' Federation ; Secondary 'Li b r a r y 'Surve y
1971, p.l.
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s chool library in supp orti n g and enr iching the t eachi ng and l earning

activities in t he s chool .

While education based on concepts of i ndividual di f fe rences·,

vari ety i n Lnat.ruct.LonaL strategies , individuali sed i nstruction , and

r e sour ce- ba se d l earning, ha s been promoted pa rticular l y in the work

of educa t ional writers s i nce 1945, t hese conce~ts were discussed by

educat or s and librarians f rom the early years of t hi s century . ! But

a clear line needs t o be drawn between t he more moderate s t atements,

on the one han d, whi ch emphasise t he need fo r more acti ve part ici ­

pation by the pupi ls and f or more a ttention to be given to their

individual l earning characte r istics , ideas whi ch have been r ecognised

by man y educational theorists an d goo d teache rs eve n be f ore the

t wentieth cent ury ; and t he more extreme statements, on the ot he r

hand, whi ch demand of t he l ibr ary t hat i t be the phys ical and

intellectual cent re of the whole s chool , or e ve n that it constitute

the enti r e s chool . The se more r adical clai ms are bei ng ad vanced at

. a t i me when there are ve ry few, if any, schools organised complet e l y

on s uch a basis, and when it is certa in t hat there is no s chool

s ys tem which is; when no a ttempt has been made to es t i mat e t he cost

involved Or t o ·a plan stage s by which suc h idea s coul d be i mplemented;

and despite obvious difficultie s in t he way of t he i r i mpl ement ation,

including eno rmous costs at a t ime when expendi t ure on education is

generally being s caled down, the lack of personnel possessi ng the

l evel of library and teaching s ki l ls which would be imperatively

neces sary in such s chools , an d the impossibilit y of provi ding .such

people quickly .

1. William A. King, The Elementary School Library, (New York,1929l.



446

with the new emphasis on the library as an "educational

resource centre" in relation to the educ ationa l aims and act i v i t y of

the s chool, however, there has come a hope for a more positive role

for the library in encouraging educat ional innovation . The Interim

COmmittee for ·the Aus t r al i an .,Schoo l·s Commission in 1973 saw

librarie s as "one of the most e f f ec t i ve means of assisting the

development o f change d ' patterns of t eaching and l ea r ni ng in s choo l s " . l

The Committee endo r s ed t he view that

the provision o f l i brari e s , part i cularly when the y a r e multi- .
me di a cen t r e s , i s an i mportant means o f i mproving the quality
of the t otal s chool p rogram . The use of such centres is not
confined to t he study of particul ar s ub j ects, but facilitates
the growth o f patterns o f l earning in all s ub jec ts which are
r e sponsive to e ach pup i l 's level o f de velopment and t o his
indivi dual interes t s . The existence o f a varie ty of sour ces
o f information e nables teache rs to pass a desirable degree of
initi a t ive over to . s t udents ; . if combi ned with effective
t eaching, t hi s encourage s the de velopment of s ki l l s ne cessary
for independent learning . l

The adoption o f this role has been hampered i n Australia by a short-

age of trained s chool l i b r arians , by the inabi lity of many t eachers

to adapt to newer methods of instruction (o r their lack of training

to do so) , by i nadequate or old and inflexibly designed facilities ,

and by lack of finance. The Commonwe alth Se condary School Libraries

Res earch Proje ct found i n 197 2 that Commonweatlh grant s to second ary

schOol librarie s had made

available a greatly enriched stock of f acilitie s whi ch are
supporting and making pos s ible, if not coercing, new patterns
of t eaching and l e arning . These new patterns include more
individualization of ins truction , more oppo r t un iti e s for the
l earners t o par t i c ipa t e in their educati on , t o be ent hus i a s t i c
about it, and t o be more r e spons i b l e f or their progress . 3

1. Inte rim Committee for the Aus t r a lai n Schools COmmission, School s '
in Australia 1973, p .82.

2 , I bi d . , p.82 .

3.· Australia. COmmonwe a l t h Secondary School Libraries Research
Pro j e ct, Se condary School 'Li b r a r i e s ·i n Aus t r a l i a : A Report ••• ,
(Brisbane, 1972), p.21S.
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Certainly more r esource s were provided, and new and more flexible

programmes were developed. The "use o f open are a buildings, whi ch

make possi b le dynamic grouping of s t udents and a more flexible

approach to curricula", b ecame common. 1 But the s choo l library in

.Aus t r a l i a has not become a leader in educat i ona l innovation, though

it has to a great extent provided the r esources for an y such innova-

t ion taking place. And i t was pr obab ly un r ealistic to expect

e ducationa l l eadership f or chan ge t o come from the school library in

a s i t uation where s chool librarians a re s ubjec t to inspection, where

they a re oft en still i nadequate l y trained, whe r e they have f ew pro-

motion prospects (whateve r their training) unless they return to

c lass r oom teaching , an d where they have conseque n t ly little ·s t a t us .

Whi l e a librarian c an be an innovative leader in a s chool, he can

usually onl y l ead by persuasion, backed by the au t hor i t y of an

ent husias t i c p r i nc i pal , 'but wi th little r eal authority of his own.

Greater encouragement for pr i nci pa l s and e du cational administrators

to adopt and s uppor t innovative instructional t echniques based on the

library may have be en more effective in the long run than i nitially

bui l di ng up l ibrary r esources which f ew people coul d use effectively.

The Knapp ' School Libra ry Project in the United States of

America, in contrast to the Interim Committee for the Australian

Schools Commis sion, s aw the. initiation of educational change in a

s chool, and the planning for a s chool library prograrrene, as "a

l eadership function of the principal, the librarian, and the school

library superviso r " , with pa r t i c i pa t ion the r esponsibility of every

1. Interim Commit tee for the Australian Schools Commission; Schoo l s
' i n Aus t r a l i a 1973, p.B3.
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s taff member. 1 The stro,ng involvement of teacher training insti-

tuti ons wi t h this p r o ject e nsured t hat larg~ numbers of t r a i nee

t e a che r s b e came 'f ami l i a r wi th resource -based l e arning t hrough good

school library progr ammes in t he selec ted demonstr ation schools, and

t hat l a rge numbers o f t e acher e ducat o rs worked wi t h the progr amme.

I n addition, l arge numbers of pract isi n g teachers , school libr arians,

and educationa l admini s t rators visit ed the demonstration s chools to

view a school library programme which was s taf fed , equipped , and

administered i n accor dance with the then current2 national

standar ds . 3

While i n mos t schools 'in Great Br i tain , the Uni ted States of

Ame r ica , a nd Austral i a , comple t ely r e source-bas ed instruction can be

seen o nly as an e ducator 's dre am, some schools h ave .tak e n consider -

abl e s t eps t owa r 4s t u rni ng t he dream i nto r eality. In doin g so they

have produced a variety of res ponses, i n library an d educat iona l

resources de velopment, . to thos e new ide a s in education .

In the united States from the 1960s many cluster-type elementary

schools have 'be en bui l,t , with each "clus t er" or "po d" having its own

sectional ~edia centre , whi ch mayor may not have the s uppor t of a

ge ner a l s chool media centre. Elementa r y s choo ls have f requen t l y

been built a roun d a cent ral media unit with little or no separation

o f the media cent r e from the group t e aching and pupil l e arning a reas

1. Brochur e , Guide l ines from 't he 'Knapp Scho ol Librarie s Project,
reprinted in Pe ggy Su l livan (e d . ) , Real i zat ion : ' 'The Fi n a l
Repo r t o f the Knapp School 'Li br a r i e s Project , (Chi c ago, 1968),
p . 32 3 .

2. Ame r ican Associat i on of School Librarians; 'St anda r ds ' f o r 'School
Li b r ary Progr ams, (Chicago, 1960).

3 . Sullivan; ' Rea l i za t i on , passim.
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of the s chool . Schools which t ypi f y this concep t i nclude the Va l ley

Winds Elementa r y School i n St . Louis, 11issour i , and the Kelsey Pharr

Elementary Schooi i n Miami , Flor ida .! Pupils are "ab le t o move f r e e ly

an d easily into t he independent study are as and cent r al r e s ource a r ea

from the oute r rim of the circular school , and r e sources a r e able to

be move d easily from the media centre t o the t eaching and l earning

areas. L.H. McGra th, "an Australian visitor to thes e s chools, has

commented that the "integration of t he media centre in the total

s chool pr ogr amme was •.• f acilitate d by the coor dinated p l anni n g of

the s e school s " ,2 an advantage" whi ch mos t s chools do no t enjoy in

a t tempt ing to i mplement a co -or dinated libra r y an d r es ource progr a mme

as an i n t e gral part o f t he educational programme of t he school . 3

At a ne w smal l s chool, Mount Isa Christi an Col lege , fo r grade s

t wo to seve n , to open in Queenslan d i n 1981, pupi l s wi l l work a t t heir

own pace on individual learning ki t s , in a single class r oom equipped

wi t h a variety o f l earn±ng r es ources, taking t he place of a separ a te

1. McGr ath, "Educational Innovati on and School Libr ary Response in
the USA Today", p. 292.

2. Ibid ., p.292.

3. Other open-space s chools have been described in r e search studie s.
I n 1976 Demli s P . Leeper , in a paper p resented at the Amer i can
Associati on o f Schoo l Li brarians Forum for Research , tit led "A
Comparative St udy of Open~Space and Self-Contai ned Element a r y
School Library-Media Cent r es", compared usage, expenditure , ser ­
vices, col lect ions , an d s taffing in twenty-four open-space and 24
se l f -contained e lementary school librar i e s, de scribi ng open -space
librarie s in nine schoo l districts in Color ado . John H.
Frederickson , i n a paper titled "Open Space - Secondary St yle "
(ED 130 398 ) de s cribed one seconda r y school i n a Lawt on, Michigan,
school distr ict , i n 1976 , which was co~~tted t o an educat ional "
format which stress ed s t ude n t ini t i ative and r e sponsibility,
indi vidualis ed instruction, and open-space f acilitie s . Se ve r a l
open-space s chool p r ogr ammes are dis cus se d by George S . Paul in
Ten "Year s o f "Open Space Schools ; A Review of the Research ,
(Gainesvi l le , Florida , 1975). Inf ormation on such schools in
Canada may be found in "Canadi an Edu cation As sociation ; A Short
Annotated List of "I nf ormat i on "on Open -Area Schools in Can ada,
(Toronto, 1973).
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school l ibrary. The school will operate under the auspices of the

Assembly .of God church ; and pup i l s will uSe work booklets , r e source

cards, and audiovisual materials with a s t r ong Christian emphasis,

ba sed on a sys tem developed in the united States , known as

Accelerated Christian Education . The · system "a t t empt s to combine the

l atest l e arning t e chnology with a content emphasis on Biblical

knowLedge and Christian J;lr inciples" . Each kit, cal led a PACE (or

Package of Accelera t ed Chris t ian Educationh i s ba sed on a work book-

l et cover i ng units o f e ach school s ub ject . Each pup i l works on a

l earning programme prescr ibed f or his o r her l evel of le arning

abi lity an d rate of a chi everrcn t . ! But though pupi l s work i ndivid-

ually , and at the i r own pace, using r e s ources as t hey need them ,

this is not individualised instruction; al l pupil s work through the

s ame pr ogramme, though they en ter at di fferent l evels and work in ·

t he i r own way . Becaus e pupils work by t hemse l ve s , al l a ges and

l evels can be accommodated i n a single c las s room which makes p ro -

vision for a variety of l ea r ni ng activities to be ca r r i ed on simul -

taneously , as the illustration shows. 2

1. Anonymous .
5 Noyember

"Slow Students Never Behind", ·The Nor t h -we s t Star,
1980, p .12 .

2. Illustration from The ·Nor t h -We s t ·St a r , 5 November 1980 , p .12.
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This system of instruction and resource provision is used at other

schools in Australi~ too, including the Calvary Temple Christian

College in Townsville, established in 1977/78~1 But while the use

1. Systems of individual instruction through learning packages,
similar to Accelerated Christian Education,were also being used.
At St. Theresa's Agricultural College, Abergowrie, Queensland, a
system known as Catholic Education Encounter was being used in
1979 on a trial basis with grade eight pupils. In this system,
too, children worked alone at carrels on modules prepared for
seven subjects: English, mathematics, geography, history,
science, technical drawing, and music. Only religious instruction
and agricultural science were taught in a traditional classroom.
The new approach made provision for a central library in the
classroom which contained books and resource materials which were
available for reference. In 1973 in the united States two schools
only were using this system, but by early in 1978 the number had
increased to seventy-three; only a year later almost one thousand
schools were using it. In 1979 it was being used, often with
considerable adaptations, by twenty-five schools in Australia.
Anonymous, "School Devises New Approach to Teaching", Townsville
Daily Bulletin, 12 April 1979.
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of modern t eaching t echnology is emphasised i n the se s chools, it is

.use d to t e ach a syllabus f ar mor e rigidly prescr i bed than in the

mos t backward of traditional s chool s i n Queensland.

I n Queensland s chools generally, the number of educational

resource S ava i l ab l e ·has i ncr e a sed greatly i n the l ast t en years . New

cur r icula i nvolving resource-based t eaching and l ea r ni ng have been

deve loped, . an d r e sources supplied to aid t heir implementation through

both the Commonwealth Government 's pr ogr amme s and the state Department

o f Education. A new pr i mary social studies s yl labus introduced in

1970 encouraged the development of an i nqui r y approach, with research

by the individual child, and scho ol s were suppl ied with a "mini -

library" of app ropriate r es ource s , consisting of a se l e ct ion of books

dea l i ng with topic s sug ge s ted for study in the syl l ab us·, of varying

de gr ees o f difficulty to cater to the needs of children of a wide

range of abil i ty within the grade . Between 1971 and 1973, a fte r the

Language Arts Syllabus Committee h ad looked at individual differences

in childr en 's ~earning patterns and stre s s ed the need to extend the

chi l d' s vocabulary and range o f language experience, Queensland

p r i mar y s chool s were s upp l ied wi t h a wide range of l anguage arts

materials incl uding a variety of readers and sour ce books . l Wit h t he

Australian adoption of the me t r i c system, sui t ab le · t extbooks , print .

resources, and other LeaznLnq materials , were supplied to Queensland

schools by the state Department of Education , to t he t ot al val ue o f

$A290, OCO. 2 Mate r i a l s for science , art, mus i c , and physical

1. Queens land . Department of Educ a t i on , Cur r icul um Paper : . ·The
Language Art s Mate r i a l s ·and their Uses in ·Primary ·Schoo ls,
(Bri sbane , 1973 ).

2. Queensland . Department of Educat ion, Curriculum ·Paper:
.Intr odu cing Metric ·Uni t s ·i nt o ·Pr i mar y Schoo l , (Brisbane, 1973).
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e duca t ion have also been s upp l i e d t o schools to support new

cur r i cul a . After the initial s uppl y of r e sources ' 0 grants, based on

the enrolment of the s choo l . have been allocated f or r e ading

materials °and equipment. And t he r e s ource s o f the °s chool libraries

have increas ed as a r esult of the abolition of the subs i dy system °

f or l ibr ary s uppor t and its r eplacement wi t h a direct gran t an d a pe r

capi ta a l lowance calculated on the school enr oi rnent . ! In many

schools, t oo . the resources avai l able have been further increased

t h r ough the continued fund-rai sing efforts of l ocal Parents' and °

c i t i zens ' Assoc iat i on groups .

The photographs which follow illustrate the ma s sive incre ase in

r e source provision in Queens l and schools during the l ast seventy

years. The first. t aken in the f i rst decade o f this cen t ury . s hows

a clas s r oom at Alber t St a te School i n Maryborough. The prevai l i ng

educational t echniques. the general overcrowdi ng , and the formal

layout o f the classroom. led to rigid discipline and order . Apart

from the slates, s l ate penci l s , s l ate rags. and the inkwells which

can be seen . and which reflect the chan ge in materials f or instruc-

tion, only a few educat i onal r e source s are appar ent: pictures on the

walls. an d the counting frame. a re the most prominent. These ar e

both r e sources used by the teacher in formal classroom t eaching;

only occasionally would they be avai l abl e , excep t a s a display, to

individual pupi l s .

The second photograph, of a Queensland p r ima ry s chool classroom

of the 1970s . presents a vast con t r ast . The walls and the she l ve s

are line d bo th with commercially produced r e sour ces an d with mate r ial s

1. Davies. A Rationale for ••• A Centralized Sys t em of Making Resources
Available . ••• p.13.
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cre a t ed by the children t hemselves ; books, r ealia, pict ures , an d

t oys a r e i n use; the children a r e ab le t o move f r eely around t he

classroom, wor k ing on individual pro jects, and consul t ing wi th the

teacher and the teacher 's aide. 1

The great incr ease in resources ava i lable within the school has

l ed to problems o f s torage , accessibili ty , cont rol , an d t eacher

awareness ·of the i r existence and possibl e educa t ional appl icat ions.

Gwyneth Davies has commented t hat equipment an d materials came

to be scatter ed allover t he schoo l - often hidden i n various
s torage a r e as , there to · l i e unused, gathering dus t . The
major ity of t e ache r s had little knowl edge of what was available
f or use with their particular grade and , if they did know what
had been suppli ed, t hey were unaware of its location wi thin the
s c ho ol . .. 2

Various schools developed systems o f resource o rganisation t o cope

wi th t hese problems; t he cent r alis ed system ba sed on the liora ry as ·

a t o t al s chool resour ces cen t r e at Vincent Stat e School i n Townsville,3

was t he first s uch sy s tem in t he state, servi ng as a model for

othe r s. 4 The res ources centre, hous i ng all t e aching aids and

r e sources i n a cent r a l complex , comprises a library opened i n 1978

and an adjoi ni ng resOUrces ar ea r emodelled from two f ormer clas s-

The ·Fi r s t ·150 Years of Queens ­
p .161.

He ctor Holthouse , Looking Back :
l and Schools , {Bri=s:::b=aJ-"1=e=,'-":1'"'9='7"'5='):=-:-,-~~..:..:=;..::..-=;..::.. ....:.=..:..:--=.:::--====-

2 . Davies, A Rat ional e fo r ••• A Centralized System of Making
Resources Available • •• , p.14.

3. Anothe r sys tem, b ased no t on t he library but on c lassrooms,each
containi ng all the r e s ource s f or a particular a spec t of the
pr i mary school curri culum, with each c l ass timetabled t o sPend
part of the week in t he r oom f or each sub ject area , was tried at
Kings ley Primary School, Arrnadale, Vi c tor ia . I t is de scribed in
Brian Clarke, "School -based Resource Teaching a t Ki ngs ley Pr i mary
School, Armadale " , Educatiol\~ 29 (1980), pp . 12- 14 .

4. Vi ncent St a te Scho ol , a school in a rapidly growi ng s ubur ban area
of Townsville, was opened in 1968 and in 19 78 had an enrolment of
over 800 chi ldren.
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rooms . 1

This Resource s Centre had act ua l l y been organised before 1978 ,

to be "responsible for the acquisi t i on , o.rgan i z at ion , and dissemin~-

tion of all instructional materials us ed in the schoo l - not a

replacement but an a ugmentation of the mi s sion of the library" . 2

Supermarket she l vi ng was used to s tore and display r esources; gu ide s

were produced to ass ist t ea cher s to locate materials ; 3 and a loan

system was devised through the library . Teache r s can borrow resources

in class l ot s for the whole . t erm, or for the day or the l esson,

choosing from materials covering t he whole range of age and i nt e r e s t

leve ls f or any class . In organising resources for a l l the clas srooms

of the school , and e ncour aging their more e f f i c i en t use , this . s ys tem

e xtends the t r aditional role of t he library in s upport i ng and enrich-

ing the e ducat ional activities of the school. 4

As a result o f development s i n education during the t we nt i e t h

century, the school library i s ge ne ral l y seen as having a more

i mportan t role than before i n supporting and enriching the educational

1. Anon ymous , "Library Centre a Fi rst " ; Townsville Daily Bulletin ,
5 Dec ember 1978, p.4 .

2 . Davies" A Rationale for • . . A Cen t r a l i zed System of Making
Resource s Available • • • , p. 16 .

3 . Thes e included a she lf l i s t on cards; an accession list on
cards ; charts; . and other materials.

4 . I t is noteworthy that in t he surve y conducted b y Gwyneth Davies
of teacher satisfaction with the system of r esour ce organisation ,
seventy percent of r espondents on the s chool staff fe lt that the
system enabled them to locate ma t e r i a ls easily ( pp.3~~32 ); of
the twelve people responding who had been on the s chool staff
s i nce before the commencemen t of t he programme of centralisa~ion

of r e sources , eleven believed that the cen t r a l ised system enabled
them to locate mate r i a l more quick l y than before (p .32). Three
quarter s (75 %) o f t he staff agreed that the sys tem enab l ed a
teacher to fami liarise himself more easily with r esour ces avail ­
able i n the s chool (p .33 ) . Davies, A Rat i onal e ' f or • . . A Central­
ized System of .Making Resources Avai lable • • ••
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programme of t he school. This is epitomi sed in a change in t ermin-

ology used to de scribe the r ole of the library over the centuries,

from ' an "a djunc t " or "valuable auxili a r y II t o t he "l ea rning cent re of

.the school " . Horace Mann in 1829 commented that "it seems t o be the

•
unanimous opinion of the t eachers o£ all schools, whet he r pub l i c or

private , that a School Lib r ary would be a most val uable auxiliary :in

interesting chi ldren in their s t udi es • •. ".1 One hundred ye ars later

it was s t i l l be i ng sai d t hat "one of the most i ndi spens able adjuncts

of a high s chool i s a worki ng l i b r a ry , which should contain a t l east

suff icien t r efe r ence book s t o vitalize the work of the school •.• an d

which • . . should cons t i t ute one of the most important adjuncts".2

Howeve r by the 1960s in Aus t r alia Margaret Trask was writing t hat

"we ne ed to place t he school library in its proper perspective, not

" " a 'frill' t o educa t ion ,,3 but a s cen t ral t o the teachi ng and l e arn-

ing act ivi t ies of the s chool . ' The con cep t of the school l ibra ry as

having a role in s uppo r t i ng and enriching the ins tructional ac t i vi t y

o f a schoo l i s very ol d , dating back a t least t o the eighth cen t ury;

this role has been changed , en l a rge d , and ext ende d as a , r e su l t of

developments in education, par t i cu l a r ly in the twenti eth century.

Bu t while many t heorists in recent y ears hav e wri t t en of a "new" role

for school , libr arie s in r elation to mode r n developments in education,

this i s little, ,i f anything, more than the adaptation to changed

1. Horace Mann, Third Annual Report, 1829. Reprinted in Louis
Filler (e d) , Horace 'Mann on the Crisis in Education, (Yellow
Springs , 'Ohi o , 1965), p .64.

2. A Mar yl and s chool bulletin, quoted i n Frank Hermann Koos, State
Par t ici pation i n 'Publ i c 'School 'Li b r a r y Service , (New Yor k , 1927),
pp . 1- 2 .

3. Mar ga r e t Tra sk, 'School 'Li b r a r i e s : 'A 'Report to 't he Nation,
(Me lbourne, 1968), p.16. '
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c i r cumstance s of t he role t hat man~ good s chool librarie s h ave

a l ways played i n relati on to t he ins tructional progr amme of the

schoo l .
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