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ABSTRACT 
 

There has been virtually no research into the academic or collegiate nature of 

university halls and colleges in Australia despite a 150 year history. It is a 

history that can be viewed over three periods of development, the 

denominational, the secular and the independent periods. However, collegiate 

models that were established in the denominational era were done in the 

context of secular universities and in a competitive rather than co-operative 

spirit with other churches. The same model of academic support established in 

Australian colleges in the earliest period seems to prevail in the current 

promotional literature of colleges. 

 

This study sets out to explore the nature of academic support in the context of 

university residential colleges with a view to identifying best practices. 

Supplementary to this aim was the need to examine the nature of the college 

as a living and learning environment and the expectations and adjustments of 

students to university and college. 

 

Six models of academic support in colleges are identified in this study. The one 

most espoused by colleges is the Academic Intervention Model. This entails 

the use of postgraduates as academic advisors or consultants by appointment. 

They may run additional tutorials in subjects or be available for personal 

consultancy and have other pastoral, social and disciplinary duties. This model 

is, in fact, espoused more than all five other models combined including the 

Peer Assistance Model where mutual academic support was seen to occur 
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naturally with very little administrative demands upon the college. The 

mentoring literature revealed that learning amongst individuals at an informal, 

personal and even private level was universal and ubiquitous. The nature of 

colleges seemed to indicate that they created an ideal environment in which 

peer tutoring, peer mentoring and peer assistance could thrive. They are living 

and learning environments where, on average, 200 students with a similar 

purpose come together, having left home, in search of greater independence, 

new experiences, new relationships and, most of all, supportive friendships. 

 

Surveys of students across 12 colleges, including three in the United States, 

demonstrated that not only did residential students access academic support 

most often from each other, but that they accessed tutors in residence, the 

most established source of academic support in college, least of all categories 

including faculty academics. In fact, students sought academic support from 

each other, especially in college, more than all other categories of support 

combined. The development of peer assistance models at Weerona College, 

University of Wollongong, was examined as a specific case study. The peer 

assistance model is perceived as allowing for a non-intervening approach to 

propagating a network of academic support in college. It is seen to release 

many benefits for individual students, the college and the broader university in 

developing a genuine learning culture that further enhances the academic 

support impact of the tutor in residence. 

 

In addition, the implications for further research into the much neglected area 

of learning outside the classroom; that is, the informal learning we all do 
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amongst our friends, family, workmates, tutors and mentors, are extensive, 

important and go unrecognized and undervalued. 
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